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LEWIS COUNTY C-1 SCHOOL DISTRICT
STATEMENT OF MISSION


The mission of the Lewis County C-1 School District is to prepare students to reach their full potential by providing a foundation of knowledge that will assist them in reaching their goals. We will each work together with the same purpose: the creation of a learning community where high standards are the expectation. We “Educate to Illuminate”.



[bookmark: Vision]Lewis County C-1 SCHOOL DISTRICT
STATEMENT OF VISION

All students will leave the district with the confidence, skills, and training necessary to reach their potential, pursue their career choice, and become productive members of society. Challenging curriculum content will be infused with the problem solving, critical thinking, and ethical decision-making skills necessary in our ever-changing global community.  Students will learn in a positive and safe environment that respects their differences, individuality, and dignity. All staff members will encourage the potential of every student and will demonstrate through everyday actions that learning is a lifelong process. Every effort will be made to ensure that all facilities are conducive to learning and provide access to the latest educational technologies which will be successfully integrated within each curriculum.
The school district will maintain open communication with all members of the Lewis County C-1 community who have a shared interest in the direction and growth of the district.  These stakeholders will form a collaborative partnership in the effort to shape the education of each student and to prepare them for life as adults. The advancement of the students in the Lewis County C-1 School District is a shared priority that can only be successfully accomplished together.
[bookmark: WhatisRtI]What is Response to Intervention?
Response to Intervention (RTI) is the practice of providing high-quality instruction and interventions aligned with students’ needs, frequent progress monitoring to determine changes in goals or instruction, and analyzing data to make important educational decisions.  The Missouri Department of Education (2012) defines RTI as “a structure to enhance instructional effectiveness through the use of evidence-based practice, systematic data collection and data based decision making. The framework is a tiered model of providing intervention services to students that is systematic and data-driven.”  Level and intensity of interventions are determined by student need. 
The Missouri Department of Elementary and Secondary Education (2010) recognizes a three tiered approach in RTI. The first tier is considered the universal level. All students should participate in the universal level instruction. According to DESE, 80 to 90 percent of students should be successful with universal level instruction. The second tier of instruction should be provided to small groups of at-risk students with some individualization. DESE recommends that 5 to 15 percent of students require Tier II instruction. The third tier of instruction should be individualized with a high level of intensity for the most at-risk students. DESE recommends that 1 to 5 percent of students require Tier III interventions. 
According to DESE (2010), the key components of Response to Intervention include:
1. High quality, Scientifically Research Based Core Instruction that meets the needs of approximately 80 percent of learners.
2. School Wide Screening and Progress Monitoring using appropriate tools.
3. Data-Based Decision Making
4. Well-Functioning Problem Solving Teams
5. Tiered Model of Intervention in which the intensity of interventions and frequency of progress monitoring increases as students move up in tiers
6. Evidence Based Interventions
7. Fidelity of Implementation


The Individuals with Disabilities Education Act (IDEA) 2004 has authorized local education agencies to use Response to Intervention models. RTI is a national movement designed to accomplish three important goals:
1.  Insure all students receive research based instruction.
2. Provide progress monitoring tools that will be utilized in data-based decisions in terms of interventions and modifications.
3. Provide an additional method of identifying students as learning disabled beyond the traditional discrepancy model. 
Missouri recognizes RTI as a method of identifying students with Specific Learning Disabilities. Schools must have a written policy regarding the process that will be used to determine if a child is eligible for special education services under the SLD category. If a school chooses to adopt a whole-school method of RTI identification, the plan must include specific written policy relate to:
1. Interventions must be research or evidence-based.
2. Students must have had a minimum of two interventions.
3. Students must have had a minimum of 24 documented, planned, and structured intervention sessions. 
4. There must be documentation of the intervention integrity such as products, checklists, or written observations from an additional party.
5. Progress monitoring data must be collected and documented weekly with a minimum of six data collection points. 
6. The policy must define criteria for determining a student’s responsiveness to intervention.
7. The policy must state the decisions rules for a referral for a special education evaluation. 
(State of Missouri RtI Guidelines Appendix A, June 2008)
Highland Elementary does not use RTI as the whole-school method for identification of SLD. However, this manual meets all of the aforementioned criteria. 
[image: ]
[bookmark: RTIPyramid]Missouri’s RtI Pyramid (DESE, 2012)

How Does RTI Align with the Lewis County C-1 Mission and Vision?

	Response to Intervention supports the Lewis County C-1 Mission and Vision. The three-tiered approach to RTI insures that all students are exposed to and expected to be proficient with grade level standards within the universal level. The district has created high expectations for all students and provides the foundation of knowledge that will assist them in reaching their goals. 
	Students’ individual differences and needs are respected at each tiered level. Students within the universal level receive differentiated instruction to address their individual needs. Students who require more intensive assistance receive additional instruction through the second and third tiers. All interventions are planned to address student needs.
	Response to Intervention requires collaborative efforts and a shared interest in all students. Classroom teachers, Title I teachers, and Special Education teachers work together to analyze student data and provide the most appropriate levels of intervention. Rather than focusing on a special services category, teachers can focus on student learning together. 



	
	


[bookmark: Roles]District Teams and their Roles Related to RTI
Special Education Team
· Gather and analyze data to determine if students need further evaluation for Special Education services
· Provide appropriate Tier II and III interventions as dictated by the IEP

SAT Team
· Ensure RtI protocols  and procedures were followed
· Accept and manage referrals
· Make further recommendations for Special Education testing, counseling, and other services
· Maintain relationships and contacts with community organizations that can assist with well-being resources

Data Teams
· Use data to improve instruction at all tier levels
· Make adjustments to curriculum at the activity level
Grade Level Teams
· Maintain fidelity to curriculum,  interventions, and RtI protocols
· Analyze student data and determine intervention groups
· Problem-solve to address classroom level and student level concerns
· Address instructional concerns at all levels
RtI Team
Ensure the school offers strong instruction at Tier II and III levels by:
· Establishing and maintaining RtI protocols and procedures
· Establishing annual benchmark and progress monitor calendar
· Oversee benchmark assessments
· Researching and choosing diagnostic and progress monitoring assessments
· Researching and choosing intervention materials and programs
· Providing teachers with access to assessment data
· Analyzing data and providing teachers with necessary professional development

Curriculum Committees
Ensure the school offers strong instruction at the universal or Tier I level by:
· Writing and maintaining a high quality curriculum with vertical alignment
· Providing recommendations on benchmark assessments
· Evaluating and choosing core instructional materials

HES Building Leadership Team
· Oversee the building RtI manual and practices
· Address concerns and ideas related to such things as curriculum, instructional practices, intervention needs, and schedules

District Curriculum Steering Committee
Ensure the district offers strong instruction at the universal or Tier I level by:
· Providing guidance in curriculum writing and approving curriculum.
· Providing guidance when content areas choose new materials/resources and approving purchase requests.
· Providing professional development opportunities in such things as BYOC, CCSS, and assessment.







[bookmark: ELA]Response to Intervention 
In 
English Language Arts[image: http://www.uen.org/k-2educator/images/reading.gif]











[bookmark: ReadingBig5]The Big 5 of Reading
In 1997, the National Reading Panel was formed to review research on how children learn to read and determine which methods of teaching reading are most effective based on the research evidence. This panel determined that the best approach to reading instruction is one that incorporates explicit instruction in phonemic awareness, systematic phonics, fluency, and comprehension.
	Component of Reading
	Definition
	Examples

	Phonemic Awareness
	The ability to hear and manipulate sounds in spoken words
	· Identify the sounds in words
· Blend sounds to make words
· Manipulate sounds within words

	Phonics
	The sound-symbol relationships used to recognize words
	· Alphabetic principle
· Word reading
· Decoding
· Sight words
· Word 

	Fluency
	The ability to read text accurately and automatically with expression, intonation, correct phrasing, and at an appropriate rate
	· Rapid, automatic letter naming
· Phrase reading
· Passage reading
Remember automaticity means something is quick and effortless. 

	Vocabulary
	Vocabulary is word knowledge. It include the words we need to access background knowledge, express ideas and communicate effectively, and learn about new concepts, both orally and in print. It includes receptive and expressive knowledge and morphemic and contextual knowledge. 
	· The meaning of words
· Context
· Word parts
· Analogies 

	Comprehension
	Comprehension, the essence of reading, is making meaning of what was read through active and intentional thinking. 
	· Responding to reading
· Discussions
· Organizers
· Summarizing
· Generating questions


[bookmark: ReadingFlowChart]
















[bookmark: NarrativeReadingFlowChart]Explanation of Reading Tiers at Highland Elementary School
The Lewis County Mission states that we will create a learning community where high expectations are the standard and provide a foundation of knowledge in which all students are prepared to reach their goals.  In order to do this, all students will participate in 90 minutes of grade-level English Language Arts instruction each day. This is the universal level, or Tier I instruction. This time consists of whole class, small group, and individual instruction within the regular classroom, and may be differentiated to meet the needs of learners. 
	All students will be screened three times per years using the district’s chosen literacy assessments. These screenings will occur during the first 15 school days, within 15 school days of Christmas break, and within the final 15 school days.  Students in kindergarten through sixth grades will be screened using DIBELS Next. Students in second through sixth grades will also be screened using STAR Reading Enterprise. This data will be triangulated with classroom performance (grades K-3) and/or state assessment scores (grades 4-6) to determine intervention needs. Students who score in the lowest percent of their grade level will receive intervention services from Title I staff. Students who do not meet benchmark criteria, but are not in the lowest 20 percent of the grade level will receive Tier II interventions from classroom teachers. Tier II interventions should be 30 minutes per day and are based upon the child’s needs.  This information is recorded on the student’s individual screening page.
	Students who are receiving Tier II interventions must be progress monitored to ensure that the interventions are accelerating the rate of learning and helping the child become a proficient grade-level reader. Students who receive Tier II interventions from Title I staff will be progress monitored using DIBELS Next and/or STAR Reading bi-weekly. Students who receive Tier II interventions from classroom teachers will be progress monitored monthly by Title I staff. Classroom teachers may choose to progress monitor more frequently. 
	Instructional decisions for students receiving Tier II instruction are made based upon progress monitoring data. If a student has three consecutive progress monitors on his aim line, he will be released from Tier II instruction. If a child has two out of three progress monitors on his aim line, he should continue participating in those same interventions. If a child has less than two of three progress monitors on his aim line, the intervention should be changed. Change of intervention or Tier level should be noted on the student’s screening page. 
	If a student has had two changes of interventions within Tier II and is still not making adequate progress, that child will be moved to Tier III. Students in Tier III will receive 45 minutes of intensive interventions daily in a group of one to three students. The district’s chosen diagnostic assessment will be administered in order to better identify the needs of these students. Title I staff will provide Tier III interventions. Students will be progress monitored weekly. When a student meets his aim line in three consecutive progress monitors, he is released to Tier II instruction. If a student meets his aim line on two of three progress monitors, he should continue participating in those same interventions. If a student does not meet his aim line on two out of three progress monitors, the intervention should be changed. After two changes of intervention, the child should be referred to the Student Assistance Team or Special Education. If a student ended the previous school year in Tier III or with two changes of Tier II interventions, he may begin the school year in Tier III. 
	Students with Individual Education Plans (IEPs) will receive their Tier II and III instruction from either Special Education or Title I staff, as indicated by the IEP. 	

	Kindergarten
	Fall
	Winter
	Spring

	First Sound Fluency
	23
	52
	

	Letter Naming Fluency
	29
	52
	62

	Phoneme Segmentation Fluency
	
	51
	Optional

	Nonsense Word Fluency - CLS
	
	34
	44

	Nonsense Words - WWR
	
	Optional
	7

	First Grade
	Fall
	Winter
	Spring

	Letter Naming Fluency
	58
	
	

	Phoneme Segmentation Fluency
	Optional
	
	

	Nonsense Word Fluency – CLS
	42
	70
	96

	Nonsense Word Fluency – WWR
	7
	21
	30

	DORF
	
	34
	69

	DORF Accuracy
	
	86%
	98%

	Retell
	
	
	Optional

	Second Grade
	Fall
	Winter
	Spring

	Nonsense Word Fluency – CLS
	74
	
	

	Nonsense Word Fluency – WWR 
	22
	
	

	DORF
	80
	100
	111

	DORF Accuracy
	99%
	99%
	99%

	Retell
	Optional
	Optional
	Optional

	Third Grade
	Fall
	Winter
	Spring

	DORF
	97
	115
	123

	DORF Accuracy
	99%
	99%
	99%

	Retell
	Optional
	Optional
	Optional

	DAZE Adjusted Score
	14
	21
	26

	Fourth Grade
	Fall
	Winter
	Spring

	DORF
	111
	130
	144

	DORF Accuracy
	99%
	99%
	99%

	Retell
	Optional
	Optional
	Optional

	DAZE Adjusted Score
	20
	23
	31

	Fifth Grade
	Fall
	Winter
	Spring

	DORF
	132
	150
	155

	DORF Accuracy
	99%
	99%
	99%

	Retell
	Optional
	Optional
	Optional

	DAZE Adjusted Score
	18
	20
	24

	Sixth Grade
	Fall
	Winter
	Spring

	DORF
	150
	151
	162

	DORF Accuracy
	99%
	99%
	99%

	Retell
	Optional
	Optional
	Optional

	DAZE Adjusted Score
	18
	19
	21


DIBELS Next Benchmark Scores
Effective Fall 2012


	
	Aug.
	Sept.
	Oct.
	Nov.
	Dec.
	Jan.
	Feb.
	Mar.
	Apr.
	May

	Kind. LNF
	29
	35
	41
	46
	52
	54
	56
	58
	60
	62

	Kind. FSF
	23
	30
	37
	44
	52
	52
	52
	52
	52
	52

	Kind. PSF
	
	
	
	
	51
	51
	51
	51
	51
	51

	Kind. NWF CLS
	
	
	
	
	34
	36
	38
	40
	42
	44

	Kind. NWF WWR
	
	
	
	
	1
	2
	4
	5
	6
	7

	
	Aug.
	Sept.
	Oct.
	Nov.
	Dec.
	Jan.
	Feb.
	Mar.
	Apr.
	May

	1st LNF
	58
	58
	58
	58
	58
	58
	58
	58
	58
	58

	1st  NWF CLS
	42
	49
	56
	63
	70
	75
	80
	86
	91
	96

	1st  NWF WWR
	7
	11
	14
	18
	21
	22
	24
	26
	28
	30

	1st DORF
	
	
	
	
	34
	41
	48
	55
	62
	69

	1st Accuracy
	
	
	
	
	86%
	89%
	91%
	94%
	96%
	98%

	
	Aug.
	Sept.
	Oct.
	Nov.
	Dec.
	Jan.
	Feb.
	Mar.
	Apr.
	May

	2nd  NWF CLS
	74
	74
	74
	74
	74
	74
	74
	74
	74
	74

	2nd NWF WWR
	22
	22
	22
	22
	22
	22
	22
	22
	22
	22

	2nd  DORF
	80
	85
	90
	95
	100
	102
	104
	107
	109
	111

	2nd Accuracy
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%

	
	Aug.
	Sept.
	Oct.
	Nov.
	Dec.
	Jan.
	Feb.
	Mar.
	Apr.
	May

	3rd DORF
	97
	102
	107
	111
	115
	117
	118
	120
	122
	123

	3rd Accuracy
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%

	
	Aug.
	Sept.
	Oct.
	Nov.
	Dec.
	Jan.
	Feb.
	Mar.
	Apr.
	May

	4th DORF
	111
	116
	121
	125
	130
	133
	136
	139
	142
	144

	4th Accuracy
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%

	
	Aug.
	Sept.
	Oct.
	Nov.
	Dec.
	Jan.
	Feb.
	Mar.
	Apr.
	May

	5th DORF
	132
	136
	141
	146
	150
	151
	152
	153
	154
	155

	5th Accuracy
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%

	
	Aug.
	Sept.
	Oct.
	Nov.
	Dec.
	Jan.
	Feb.
	Mar.
	Apr.
	May

	6th DORF
	150
	150
	150
	150
	151
	153
	155
	158
	160
	162

	6th Accuracy
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%
	99%

	
	
	
	
	
	
	
	
	
	
	


DIBELS Next Monthly Targets
Effective Fall 2012
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Tier I Reading Materials
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Instructional Strategies and Activities to Differentiate and Reinforce Tiered Instruction in the Classroom
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Phonemic Awareness
Phonemic awareness is the conscious awareness of and the ability to hear and manipulate the sounds in words (North Central Regional Educational Laboratory, n.d.). While phonemic awareness is not dependent upon print, it is an important component of learning to read. According to the International Reading Association (n.d.), phonemic awareness is a strong predictor of a child’s future success in learning to read. Printed symbols, or letters, may actually appear arbitrary to children who lack phonemic awareness. The University of Oregon Center on Teaching and Learning (n.d.) states that the ability to segment words into their constituent sounds in kindergarten and first grade may be the best predictor of reading difficulties. 
Although phonemic awareness does not require text, the International Reading Association (n.d.) explains that there is evidence to support a reciprocal relationship between phonemic awareness and learning to read. Phonemic awareness phonemic awareness supports the acquisition of reading, and experiences with print support the development of phonemic awareness.  Consequently, phonemic awareness should be part of a balanced reading program. 
The Virginia Department of Education (1998) the scope and sequence :
1. LISTENING – the ability to attend to and distinguish both environmental and speech sounds from one another.
· alertness (includes location)
· sequencing
· discrimination M figure-ground
· memory (sound pattern concepts) 
· sound-symbol
2. RHYME - the correspondence of ending sounds of words or lines of verse. Rhyming is the  ability to identify words that have identical final sound segments.
· exposure
· judgment (identify same or different)
· production (produce word with the same final sounds)
3. WORD AWARENESS - the knowledge that sentences consist of words and that these words can be manipulated.
· pointing (words on page--notice spaces)
· counting (number of words in sentence or phrase)

4. SYLLABLE AWARENESS – the ability to hear parts or segments of phonemes that  comprise the rhythm of the word.
· counting
· segmenting
· blending
· deletion
5. PHONEMIC AWARENESS - the ability to attend to, identify, and manipulate the sounds that are representative of graphemes in the English language.
· exposure to alliteration in text
· initial sound identification/comparison
· sound/symbol correspondence
· final sound identification
· phoneme counting (with and without visual aids)
· phoneme segmentation
· phoneme blending (synthesis)
· phoneme deletion
· phoneme substitution

The following pages identify strategies and activities for teaching phonemic awareness.
Reference:
International Reading Association. (n.d.). Phonemic Awareness . International Reading Association home page. Retrieved September 27, 2012, from http://www.reading.org/general/AboutIRA/PositionStatements
North Central Regional Educational Laboratory NCREL. (n.d.). Phonemic Awareness. Learning Point Associates Home. Retrieved September 27, 2012, from http://www.ncrel.org/sdrs/areas/issues/content 
University of Oregon Center on Teacher and Learning. (n.d.). Phonemic Awareness: Concepts and Research. Big Ideas in Beginning Reading. Retrieved September 27, 2012, from http://reading.uoregon.edu/big_ideas/pa/pa
Virginia Department of Education. (1998, June 1). Ideas and activities for developing phonological awareness skills. Virginia Department of Educaiton. Retrieved September 27, 2012, from www.doe.virginia.gov/instruction/response_
Phonemic Awareness – Listening
Defining Good Listening and Clarifying Misconceptions
Initiate a discussion about what we actually do when we listen ( use ears, eyes, sit still, etc.). Discuss importance of using good listening skills in school. Discuss how fidgeting, talking to friend, and how not paying attention interferes with listening. Some students confuse good manners with good listening. Clarify misconceptions.  Read The Ear Book by Dr. Seuss. Source Virginia Department of Education
Alertness and Discrimination
Have the children take turns being the leader. Each child has a turn to make a sound or say a word. Teacher and other children repeat what they heard. 
Variation: Divide the children into groups. Have each child in the group take turns being a leader while the others imitate. Rotate until everyone has a chance to be a leader. Source Virginia Department of Education
Alertness and Perception
Play sound tape and/or read Polar Bear , Polar Bear and discuss the various sounds. Have students think about sounds they hear in class, on the playground, in their neighborhood or house, etc. Encourage students to share ideas and use descriptive language (i.e., Sam hears his black cat purring in the basket by the fire.) Elicit a number of different responses. Then explain that each child will be making a page to put in a class big book (refer to familiar big books). They will be writing and drawing about sounds they hear. Encourage students to develop a variety of responses so that the book will be interesting for someone else to read. 
Pass out paper and supplies. Then circulate to help students express their ideas on paper. After students have finished their pages, add a cover, and bind to make a group book. On a follow-up lesson the book can be read and then left in the classroom. Source Virginia Department of Education


Phonemic Awareness – Listening
Alertness, Discrimination, Perception
Photograph people around the school (teacher, assistant, librarian, speech clinician, principal, vice principal, secretaries, custodians, cafeteria workers, bus drivers, etc.). Record each of the pictured people reading a nursery rhyme. First give the students practice identifying the pictured people. Make sure all their names are known. Then play the recordings. The students will identify the voice of the person reading the nursery rhyme, and the name of the rhyme.
Source Virginia Department of Education
Sequencing
The teacher places two animal pictures on the board and asks students which picture is first/ last. After students are able to give correct responses, add a picture in the middle. Practice identifying pictures in all three positions. Then place three pictures on board and ask one student to name them in order (from left to right). Remove one picture and ask students to tell you which one is missing (name and position). When students are comfortable with this activity, rearrange one picture and have students tell you how the order changed (e.g., The first picture is now last, etc.). When students are comfortable with this activity, place an arrangement of three pictures in a row and say, “If this is (e.g. cow, dog, horse), show me (dog, cow, horse).” Practice until all students have the opportunity to show pattern shifts. Repeat activity with shapes.
Source Virginia Department of Education
Alertness, Memory
Read a familiar nursery rhyme. Then tell the students you are going to read the nursery rhyme again, but this time you will leave out a word. Their job is to supply the missing word. 
Source Virginia Department of Education


Phonemic Awareness – Rhyme
Read stories that have rhyming words.  Draw students’ attention to the words that rhyme. Help the student to identify the patterns made by a rhyme, i.e., which last two sounds are the same. Remember the goal is for the student to become an independent analyzer of sounds in words.
Source Virginia Department of Education




Phonics
	Phonics is the multi-faceted connection between print and word pronunciation. It is the connection between graphemes (letters) and sounds that provides readers with the tools to decode new, unknown words (What is Phonics, 2008). According to the University of Oregon Center on Teaching and Learning (n.d.), decoding is an essential and primary means of reading unknown words. Students typically progress from reading regular words, to irregular words, and finally advanced word analysis.
	Beginning decoders move through phases as they learn to read new words. Generally, students begin by sounding out each individual sound without recoding. The next step is the ability to give each individual sound and then blend the sounds to form a word. Then students may sound words out in their head before saying them. The final stage is automatic word reading. 
	The University of Oregon Center on Teaching and Learning (n.d.) uses the following table to describe level of difficulty with regular words:
Simple Regular Words - Listed According to Difficulty
	Word Type
	Reason for Relative Ease/Difficulty
	Examples

	VC and CVC words that begin with continuous sounds
	Words begin with a continuous sound
	it, fan

	VCC and CVCC words that begin with a continuous sound
	Words are longer and end with a consonant blend
	lamp, ask

	CVC words that begin with a stop sound
	Words begin with a stop sound
	cup, tin

	CVCC words that begin with a stop sound
	Words begin with a stop sound and end with a consonant blend
	dust, hand

	CCVC
	Words begin with a consonant blend
	crib, blend, snap, flat

	CCVCC, CCCVC, and CCCVCC
	Words are longer
	clamp, spent, scrap, scrimp



	Irregular words are those words which are not yet decodable by a student because application of phonetic rules would result in mispronunciations (i.e. none) or the child has not yet been introduced to sounds in the word.  The University of Oregon Center on Teaching and Learning (n.d.) recommends that students not be expected to read irregular words until they can decode at a rate of one letter sound per second. 
	Advanced word analysis skills are the final stage of phonics. These skills include:
· Knowledge of common letter combinations and the sounds they make
· Identification of VCe pattern words and their derivatives 
· Knolwedge of prefixes, suffixes, and roots, and how to use them to "chunk" word parts within a larger word to gain access to meaning. 
-University of Oregon Center on Teaching and Learning (n.d.)





Reference:
University of Oregon Center on Teacher and Learning. (n.d.). Phonemic Awareness: Concepts and Research. Big Ideas in Beginning Reading. Retrieved September 27, 2012, from http://reading.uoregon.edu/big_ideas/pa/pa
What is Phonics?. (2008). Reading Worksheets, Grammar, Comprehension, Lesson Plans |. Retrieved from http://www.k12reader.com/what-is-phonics/


Phonics
Letters on the Board by Matt Wilson TESL Journal
At first, the teacher writes some letters on the board. The teacher reads out a word, one at a time, and asks the students to try and spell each word using only the letters on the board. It is always a good idea to stop after the first word in order to write the correct spelling on the board.  This can then be used as a reference point for the students for successive words. After reading out five to ten words, go through the spellings of each word.  Also, limit the number of vowel sounds you practice as the variety of sounds they represent can be really challenging for students, especially beginners.

Speed Reading by Matt Wilson TESL Journal
Write a number of words on the board. If necessary, go over the pronunciation of each word. Then read through a list of the same words at a good speed leaving out only one of the words. The students should be listening to you read the list of words while following along on the board. After you are finished, they tell you which word (words) you didn’t read out. This activity can be targeted for a higher level by adjusting the vocabulary used, the speed you read, the number of words you leave off, or by doing additional tasks (e.g., like telling you which word you read wasn’t on the board).

Battleship Phonics by Matt Wilson TESL Journal
This is based on the popular game Battleship. The teacher would draw a grid on the board with initial sounds written across the top, and medial and final sounds written together down the left side of the grid. You would let the students know that you have chosen a few squares as ‘special squares’ that they should seek out. They find these squares by volunteering to say a whole word made up of a letter at the top and the side of the grid. The intersection of this row and column highlights a particular square. The object is for the students to find all your designated special locations. 

Two Sounds by Matt Wilson TESL Journal
Good to practice sound distinction. Have two words on the board representing the two different sounds you would like to practice, e.g., MEN, MAN. You would then show the students pictures and get them to put those words under the appropriate column. For example, you show a picture of a pen, the students should write ‘pen’ under the MEN column. (If you are dealing with beginners, they could just mark their choice with an ‘X’ under the column instead of asking them to write out the words. You would, however, have to give numbers before every word to help everybody keep track of choices.) 
Word Ladders
Students use their phonics knowledge to changes from one word to another by changing one letter at a time. Samples follow. 

Phonics
Word Ladder Examples
[image: ]
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Phonics
Play Flip Over Vowels
In first grade, students are overwhelmed with reading strategies. They're exposed to wave after wave of phonics patterns, and internalizing these patterns can take tons of repeat practice. Here's an activity to reinforce simple short and long vowel words and help your child get a quick visual representation of the "silent e rule". Simple and fun, this activity is sure to have your child flipping over vowel practice!

What You Need:
White card stock, cut into a large circle about 7 inches in diameter
1-inch wide strip of white card stock, about 5 inches long
Variety of writing tools: markers, pencils, colored pencils, crayons
Brass fastener
Blank index card

What to Do:
1. Poke the brass fastener through the center of the circle. Use the fastener to attach the strip to the back of the circle so that it hangs over the side of the circle by about an inch.

2. Fold the excess paper over the front of the circle so that you create a flap that you can easily turn around the perimeter of the circle.

3. Use a black marker to write a lower-case "e" on this flap.

4. Use the marker to write a word on the circle directly to the left of the letter e. The word should follow a simple consonant, short vowel, consonant pattern (CVC words). Some suggested words include kit, hat, cub, tub, bit, rip, cap, rat, tap, rod, cop.

5. Turn the flap slightly so the e is in a new space, and write another word from the list. Continue in this manner until you have about ten words written around the circle.

6. On an index card, write a description of a special treat or reward for your child, such as enjoying popcorn together, or making ice cream Flip the card over so your child can't see what you wrote.

7. Now, unfold the flap with the letter e, so all your child can see is the CVC words on the circle. Have 
her read each word to you. Assist as needed, and remind her that these are short vowel words.

8. For each word have her draw a small illustration in the space to the right of the word. For “hat,” she can draw a cowboy hat, and so on. Have her continue in this manner until all the words are illustrated.

9. Now tell her she's going to practice some long vowel words. To read them, she will simply “flip” the vowel sound, so the vowel sounds like its own name. Illustrate this, by flipping over the letter flap in front of the word “hat.” Say “hat,” then flip the e over so it is visible, and say “hate.” Have your child repeat this, then turn open the flap, turn the wheel, and repeat for each word on the circle.

10. Assist as needed. Flipping vowels can be tricky! Encourage your child to keep trying, and tell her that if she flips the vowels all around the wheel, you have a special reward for her.

11. When she's finished, have her flip one last time.       –www.education.com
Phonics
Play with Words: A Pretend Bakery Game
Tie on that apron. Break out the mixing bowls. If your child loves to play pretend, and needs practice with letters and the sounds they make, get cooking with this activity! Not only is it playful fun, but it builds key reading skills.

What You Need:
1 toy blender or large mixing bowl and spoon
Markers
2-3 foam sheets (can be found at any craft store)
Safety scissors
Construction paper
Paper or plastic plate
Pretend money

What You Do:
1. Set it Up. Using the foam sheets, help your child write each of the 26 letters of the alphabet on the
foam, leaving two finger spaces between each letter. Make at least one extra for each of the
vowels in the alphabet (A, E, I, O, U). As she's writing the letters, have your child say each letter name aloud and remind her of the sound(s) it makes. Now get out those safety scissors! Ask her to cut the letters into squares. (They should look like Scrabble game pieces.)

2. Make a Menu: In this game, your child will pretend to run her own bakery, but instead of cooking  with flour and sugar, she'll be mixing letters together in her blender or bowl to make words. 

No bakery would be complete without menus. Give your child some construction paper and markers, and ask her to write down the items she has available, so her customers can order what they want. 
She should use the following list:
Cat    hat     tip    sip    bed    red     hop    top    hut    cut

3. Mix it Up!: Have your little chef get out her toy blender (or a large mixing bowl and spoon) and put all of the letter tiles inside. As the customer, it's your job to shout out your “order.” When she hears the word, your chef should mix her ingredients, then look inside the bowl for the letters in the item you've ordered. For example, if you order “cat”, she should search for the letters “C” “A” and “T”, then lay them out on the plate and tell you your order's ready. If you arrive at the counter to find that she's spelled the word correctly, pay for your purchase and thank the chef. If the word has mistakes, tell her, “That's not exactly what I ordered” and help her figure out how to correct it.

4. Stay Hungry: Reading takes practice, so make sure to build on what your child has learned so far, rather than just doing one word at a time. Place another order, sticking to something in the same word family. For example, if you've just tried “cat,” move on to “hat”. Repeat this process for each word on the menu. Once your child has mastered everything on the list, help her dream up new words to add to her menu, for example, “bat” or “mat”.

www.education.com


Fluency

	Reading fluency is an important skill in reading that provides the bridge between phonics and comprehension (Reading Rockets, n.d.). It is the ability to read words accurately and automatically with appropriate phrasing, expression, and intonation (prosody) at an appropriate rate (Mather & Goldstein, 2001.). Although rate is part of fluency, it is important to realize that readers should adjust their reading rate based upon the type of material they are reading.  
	Rate, measured as word count per minute, is a quick and quantifiable means of measuring fluency. Students who are not fluent and need to decode must focus their concentration on decoding text rather than comprehension of text.  Although it is not addressing prosody, word count per minute can give a quick snapshot of a student’s fluency and reading ability. Hasbrouck (n.d.) explains, “Fluency is necessary, but not sufficient*, for understanding the meaning of text. When children read too slowly or haltingly, the text devolves into a broken string of words and/or phrases; it's a struggle just to remember what's been read, much less extract its meaning. So it's important that teachers determine if their students' fluency is at a level appropriate for their grade.”
Mather and Goldstein (2001) state, “Some children have developed accurate word pronunciation skills but read slowly. For these children, decoding is not automatic or fluent, and their limited fluency may affect performance in the following ways: 1) they read less text than peers and have less time to remember, review, or comprehend the text; 2) they expend more cognitive energy than peers trying to identify individual words; and 3) they may be less able to retain text in their memories and less likely to integrate those segments with other parts of the text.”


While prosody can be subjective, there are scoring guides and checklists readily available such as the checklist by Hudson, Land, and Pullen (2005, p. 707):
1. Student placed vocal emphasis on appropriate words.
2. Student's voice tone rose and fell at appropriate points in the text.
3. Student's inflection reflected the punctuation in the text (e.g., voice tone rose near the end of a question).
4. In narrative text with dialogue, student used appropriate vocal tone to represent characters' mental states, such as excitement, sadness, fear, or confidence.
5. Student used punctuation to pause appropriately at phrase boundaries.
6. Student used prepositional phrases to pause appropriately at phrase boundaries.
7. Student used subject-verb divisions to pause appropriately at phrase boundaries.
8. Student used conjunctions to pause appropriately at phrase boundaries.


Reference:
Hasbrouck, J. (n.d.). Understanding and Assessing Fluency | Reading Topics A-Z | Reading Rockets. Reading Comprehension & Language Arts Teaching Strategies for Kids | Reading Rockets. Retrieved from http://www.readingrockets.org/article/27091/
Hudson, R.F., Lane, H.B., and Pullen, P.C. (2005, May). Reading fluency assessment and instruction: What, why, and how? The Reading Teacher, 58(8), 702-714.
Mather, N., & Goldstein, S. (2001). Reading Fluency | LD Topics | LD OnLine. LD OnLine: The world's leading website on learning disabilities and ADHD. Retrieved from http://www.ldonline.org/article/6354/ 
Reading 101 | ABCs of Teaching Reading | Reading Rockets. Reading Comprehension & Language Arts Teaching Strategies for Kids | Reading Rockets. Retrieved from http://www.readingrockets.org/teaching/reading101/fluency/ 



Vocabulary
Simply put, vocabulary is word knowledge. It includes the words we need to access background knowledge, express ideas and communicate effectively, and learn about new concepts, both orally and in print. It includes receptive and expressive knowledge and morphemic and contextual knowledge.  A student’s vocabulary plays a critical part in their reading comprehension.
Unfortunately, students often enter school with significant differences in vocabulary. Hart and Risely’s 1995 study on vocabulary demonstrated a major difference in both the quantity and quality of words heard in homes of varying socio-economic statuses. Children whose parents were professionals were exposed to significantly more words than children whose parents were receiving welfare assistance or were in the working class. . Unfortunately, that gap continues to widen as children get older. 
The University of Oregon Center on Teaching and Learning (n.d.) vocabulary gap:
· Children who enter with limited vocabulary knowledge grow much more discrepant over time from their peers who have rich vocabulary knowledge he number of words students learn varies greatly: 
· Printed school English, as represented by materials in grades 3 to 9, contains 88,533 distinct word families 
· 88,533 word families result in total volumes of nearly 500,000 graphically distinct word types, including proper names. Roughly half of 500,000 words occur once or less in a billion words of text 
· An average student in grades 3 through 12 is likely to learn approximately 3,000 new vocabulary words each year, assuming he or she reads between 500,000 and a million running words of text a school year  
· Between grades 1 and 3, it is estimated that economically disadvantaged students' vocabularies increase by about 3,000 words per year and middle-class students' vocabularies increase by about 5,000 words per year. 
· Children's vocabulary size approximately doubles between grades 3 and 7.
· Massive vocabulary growth appears to occur without much help from teachers. 
Reference:
Alexander, F. (n.d.). Understanding Vocabulary | Scholastic.com. Scholastic, Helping Children Around the World to Read and Learn | Scholastic.com. Retrieved from http://www.scholastic.com/teachers/article/understanding-vocabulary 
University of Oregon Center on Teaching and Learning. (n.d.). Vocabulary: Concepts and Research. Big Ideas in Beginning Reading. Retrieved from http://reading.uoregon.edu/big_ideas/voc/voc_what.php 

Comprehension
Comprehension, the essence of reading, is making meaning of what was read through active and intentional thinking. The University of Oregon Center on Teaching and Learning (n.d.) explains that comprehension is the “complex cognitive process involving the intentional interaction between reader and text to extract meaning.”  
Both read-based and text-based factors affect reading comprehension. According to the University of Oregon Center on Teaching and Learning (n.d.), the following factors contribute to reading comprehension:
Reader Based Factors 
· Phonemic Awareness
· Alphabetic Understanding
· Fluency with the Code
· Vocabulary knowledge
· Prior knowledge
· Engagement and interest 
Text Based Factors
· Narrative v. Expository
· Genre considerations
· Quality of text
· Density and difficulty of concepts



Reference:
University of Oregon Center on Teaching and Learning. (n.d.). Comprehension: Concepts and Research. Big Ideas in Beginning Reading. Retrieved from http://reading.uoregon.edu/big_ideas/comp/comp_what.php
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Explanation of Math Tiers at Highland Elementary School
	The Lewis County Mission states that we will create a learning community where high expectations are the standard and provide a foundation of knowledge in which all students are prepared to reach their goals.  In order to do this, all students in grades 1-6 will participate in 75 minutes, kindergarten 45 minutes, of effective, high quality, research-based instruction consisting of whole class or in small groups differentiated to meet the needs of learner.
	All students will be screened four times per year using the district’s chosen mathematics assessments.  The initial screening will occur during the first three weeks of school with all students taking enVision placement assessments and students in grades 2-6 will be screened using STAR Math and easy CBM.  Classroom performance and this data will be analyzed to determine Tier II intervention needs.  Students who score in the lowest 10% of their grade level will receive intervention services from Title I or Sped staff.  Students who do not meet benchmark criteria, but are not in the lowest 10% of the grade level will receive Tier II interventions from classroom teachers.  Tier II interventions should be 20-30 minutes 3-5 times a week and based upon the child’s needs.  
	Students receiving Tier II interventions must be progress monitored weekly to ensure that the interventions are accelerating the rate of learning and helping the child become a proficient math student.  Instructional decisions are made upon the student’s progress on formative assessments, student interviews, and observation.  Portions of the enVision diagnostic assessment may be used to more closely identify a student’s need.  If a student demonstrates mastery on two consecutive progress monitors, the student returns to Tier I instruction.  If a child has two out of three progress monitors demonstrating growth not mastery, the student continues participation in the interventions.  If student has less than two of three progress monitors demonstrating growth, the intervention should be changed with more individualized interventions more frequently.
	If a student has had two changes of interventions within Tier II and is still not making adequate progress, that student will be moved to Tier III.  Students in Tier III will receive 30 minutes of intensive interventions daily in a group of one or two students.  Title I staff will provide Tier III interventions.  Students will be progress monitored weekly.  When a student demonstrates growth 3 consecutive progress monitors, the student is returned to Tier II interventions.  If a student demonstrates growth 2 out of 3 progress monitors, the same interventions will continue.  If progress monitoring reveals little or no growth in less than 2 out of 3, the interventions should be changed.  After two changes of intervention, the student should be referred to the Student Assistance Team or Special Education.  If a student ended the previous school year in Tier III or with two changes of Tier II interventions, he may begin the year in  Tier III.
	Students with Individual Education Plans (IEPs) will receive their Tier II and Tier III instruction from either Special Education or Title I staff, as indicated by the IEP.\


Effective Mathematics Instructional Practices
	The National Mathematics Advisory Panel offers findings and recommendations for evidenced-based mathematics instructional practices including the following:
· Cooperative Learning- improves computation skills and can assist with conceptual understanding and problem solving
· Formative Assessment- improves student learning when teachers use the data to design and individualize instruction
· “Real world” contexts-is used to introduce math ideas and engages students in authentic learning
· Explicit instruction- 
· Clear models for problem solving using many examples
· Extensive meaningful guided practice of newly learned strategies and skills
· Opportunities to “think aloud” and talk through a problem
· Extensive descriptive feedback helps students understand concepts
· Frequent cumulative review
Instructional strategies to benefit students with math difficulties
· Visual and graphic depictions
· Systematic and explicit instruction
· Student think-alouds
· Peer-assisted learning
· Formative assessment/progress monitoring data for teacher and student use


Tier 1: Math Core Instruction

	Focus
	· All students

	Instruction
	· Whole class conceptual development of CCSS grade level mathematics 
· Differentiated instruction for conceptual development, skill acquisition, and application
· Research-based mathematics practices
· Active engagement
· Manipulatives and other physical or visual representations as instructional tools
· Technology supports

	Assessments
	· Universal screening with STAR math
· Diagnostic assessments
· Formative assessments
· Summative assessments

	Setting
	· General Education Classroom 

	Scheduling
	· Recommended time of at least one hour daily of core mathematics instruction daily for grades 1-6
· Recommended time of at least 45 minutes daily of core mathematics instruction daily for kindergarten

	Grouping
	· Whole group and small group for differentiation
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Helpful Forms


Student _____________________  Grade _______  Teacher _______________	School year _________
Fall Benchmark:		CA MAP ____ MA MAP ____MA
_____ Tier I
_____ Tier 2
_____ Tier 3
CA
_____ Tier I
_____ Tier 2
_____ Tier 3

DIBELS         ____ Intensive  ____ Strategic ____ Benchmark    
STAR Reading     ____0-25%  ____ 26-50% ____ 51-99%
Easy CBM ____ Intensive  ____ Strategic ____ Benchmark    
STAR Math ____0-20%  ____ 21-40% ____ 41-99%

Interventionist: __________________________________________________________
Intervention focus: _______________________________________________________
Plans for intervention: __________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
 
Change of intervention:				Date ___________
Reason for change: _____________________________________________________________________
Interventionist: __________________________________________________________
Intervention focus: _______________________________________________________
Plans for intervention: __________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________

Change of intervention:				Date ___________
Reason for change: _____________________________________________________________________
Interventionist: __________________________________________________________
Intervention focus: _______________________________________________________
Plans for intervention: __________________________________________________________________
Student _____________________  Grade _______  Teacher _______________	School year _________
Winter Benchmark:MA
_____ Tier I
_____ Tier 2
_____ Tier 3
CA
_____ Tier I
_____ Tier 2
_____ Tier 3

DIBELS         ____ Intensive  ____ Strategic ____ Benchmark    
STAR Reading     ____0-25%  ____ 26-50% ____ 51-99%
Easy CBM ____ Intensive  ____ Strategic ____ Benchmark    
STAR Math ____0-20%  ____ 21-40% ____ 41-99%

Interventionist: __________________________________________________________
Intervention focus: _______________________________________________________
Plans for intervention: __________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________
 
Change of intervention:				Date ___________
Reason for change: _____________________________________________________________________
Interventionist: __________________________________________________________
Intervention focus: _______________________________________________________
Plans for intervention: __________________________________________________________________
_____________________________________________________________________________________
_____________________________________________________________________________________

Change of intervention:				Date ___________
Reason for change: _____________________________________________________________________
Interventionist: __________________________________________________________
Intervention focus: _______________________________________________________
Plans for intervention: __________________________________________________________________
Student Name ______________________________   Grade _____________
 Age ________         Primary Language __________________
 Has student ever repeated a grade? If so, what grade? ____________________
  Universal Screening   Circle – Fall     Winter
	Assessment and Date Administered
	Score/Need for Support
	Comments

	Concepts About Print (Kindergarten)
	 
 
  
 
	 

	DIBELS Next
(K-6th grades)
	 
LNF _____    FSF _____
 PSF ____   NWF CLS/WWF _________
 ORF ____   Accuracy _____
 RF _____   RQ _____  Daze _____
 National % ______  District % ______
	 

	STAR Reading Enterprise (2nd – 6th grades)
	
GE ______  GP ________
 National % ______  District % _____
 
	 Strengths and Weaknesses from Instructional Planning Report

	Motivation About Reading
	 
 
 
 
 
  
	 


Diagnostic Assessment Summary
	 Assessment
	Score
	Comments

	 
 
 
 
	 
	 

	 
 
 
 
	 
	 

	 
 
 
 
	 
	 


 
Summary of Diagnostic Assessments: _______________________________________
 ________________________________________________________________________
 ________________________________________________________________________
 ________________________________________________________________________
 

Intervention Plan #1
 What intervention will be used to meet student’s identified needs? __________________
 ________________________________________________________________________
 Who will provide the intervention? ___________________________________________
 How often will intervention be provided? ______________________________________
 How many minutes of intervention per session? _________________________________
 Date intervention will begin _________________________________________________
 How will progress be monitored? ____________________________________________
 What is the student’s goal (ex. Increase by 4wpm/ week)? _________________________
 Progress Monitoring
	Assessment:

	Date
	Was Goal Met?
	Score/Results
	Comments

	 
 
 
	
	
	

	 
 
  
	 
	 
	 

	 
 
  
	 
	 
	 

	 
	 
	 
	 
 
 
 


 
Summary of Intervention Services: ___________________________________________
________________________________________________________________________
 ________________________________________________________________________
 ________________________________________________________________________
 Were changes made during this cycle? If so, why? _______________________________
________________________________________________________________________

Recommendation:  
 
____ Move to Tier II                   ____ Continue intervention     ____ New Intervention
(3 green progress monitors)       (2 green progress monitors)   (1 or 0 green progress monitors)
 



Signature and Role of all People Reviewing Data and Creating Intervention Plan
	Signature
	Role (Parent, classroom teacher, interventionist, etc)
	Comments 

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	



Intervention Plan #2
 What intervention will be used to meet student’s identified needs? __________________
 ________________________________________________________________________
 Who will provide the intervention? ___________________________________________
 How often will intervention be provided? ______________________________________
 How many minutes of intervention per session? _________________________________
 Date intervention will begin _________________________________________________
 How will progress be monitored? ____________________________________________
  What is the student’s goal (ex. Increase by 4wpm/ week)? _________________________
 Progress Monitoring
	Assessment:

	Date
	Was Goal Met?
	Score/Results
	Comments

	 
 
 
	
	
	

	 
 
  
	 
	 
	 

	 
 
  
	 
	 
	 

	 
	 
	 
	 
 
 
 


 
Summary of Intervention Services: ___________________________________________
________________________________________________________________________
 ________________________________________________________________________
 ________________________________________________________________________
 Were changes made during this cycle? If so, why? _______________________________
________________________________________________________________________

Recommendation:  
 
____ Move to Tier II                  ____ Continue intervention     ____ New Intervention    ___SAT
(3 green progress monitors)       (2 green progress monitors)   (1 or 0 green progress monitors)
 
 

Signature and Role of all People Reviewing Data and Creating Intervention Plan
	Signature
	Role (Parent, classroom teacher, interventionist, etc)
	Comments 

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	



Other Assessments
	Assessment
	Date
	Administrated By:
	Purpose
	Outcome/Score

	DAR
 
 
 
 
	 
	 
	 
	 

	Woodcock Johnson
 
 
 
	 
	 
	 
	 

	 
 Cognitive Abilities 
 
 
	 
	 
	 
	 

	 
 TERA
 
 
 
	 
	 
	 
	 

	 
WIAT-II
 
 
  
	 
	 
	 
	 


 Summary of Recommendation: ____________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
 _______________________________________________________________________
 
 

Intervention Plan #3
 What intervention will be used to meet student’s identified needs? __________________
 ________________________________________________________________________
 Who will provide the intervention? ___________________________________________
 How often will intervention be provided? ______________________________________
 How many minutes of intervention per session? _________________________________
 Date intervention will begin _________________________________________________
 How will progress be monitored? ____________________________________________
  What is the student’s goal (ex. Increase by 4wpm/ week)? _________________________
 Progress Monitoring
	Assessment:

	Date
	Was Goal Met?
	Score/Results
	Comments

	 
 
 
	
	
	

	 
 
  
	 
	 
	 

	 
 
  
	 
	 
	 

	 
	 
	 
	 
 
 
 


 Summary of Intervention Services: ___________________________________________
________________________________________________________________________
 ________________________________________________________________________
 ________________________________________________________________________
 Were changes made during this cycle? If so, why? _______________________________
________________________________________________________________________

Recommendation:  
 
____ Move to Tier II                ____ Continue intervention     ____ SAT
(3 green progress monitors)       (2 green progress monitors)   (1 or 0 green progress monitors)
 
 

Signature and Role of all People Reviewing Data and Creating Intervention Plan
	Signature
	Role (Parent, classroom teacher, interventionist, etc)
	Comments 

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	

	

	
	



 
 

Sample Parent Letter

Dear Parent,

As part of our school reading program, we screen all students in reading three times per year. This is to make sure all students are learning. 
Your child’s assessment shows that he/she may need some assistance in reading. We are inviting you to help us create your child’s reading plan. At this meeting, we will review all of his/her current reading test scores, decide on what resources and strategies will be used, and what your child’s learning goal is. You are an important part of this process, and can offer valuable information about your child.
We hope you can be a part of your child’s reading team. Please complete the bottom of this paper and return it to school.

Thank you, 
Mrs. Traci Mosby
Lewis County C-1 Literacy Coach

______ I can meet to create my child’s reading plan on insert date/time option #1.
______ I can meet to create my child’s reading plan on insert date/time option #2.
______ I want to be part of my child’s reading team, but can’t meet at either of the above times. 
             Please call me to schedule a meeting. (Phone number ______________________)
______ I am not able to meet right now, but still want to be kept updated. 

___________________________________			____________________
Parent Signature						Date
What is DIBELS?

The teachers and administrators at our school are committed to helping your child become a successful reader. As part of this commitment, our school has chosen to use a test called DIBELS to help us examine how your child is doing in learning important reading skills.

DIBELS stands for Dynamic Indicators of Basic Early Literacy Skills. DIBELS tests five skills that are necessary for learning to read. Children who learn these skills become good readers. The skills are:

Phonemic Awareness: Hearing and using sounds in spoken words
Alphabetic Principle: Knowing the sounds of the letters and sounding out written words
Accurate and Fluent Reading: Reading stories and other materials easily and quickly with few mistakes
Vocabulary: Understanding and using a variety of words
Comprehension: Understanding what is spoken or read

DIBELS is made up of seven short individual tests, called subtests. Each DIBELS subtest focuses on a different skill and takes about 1 minute to do. Your child may be given two to five of the DIBELS subtests depending on his or her grade level.

Each DIBELS subtest takes only about one minute to do because they are used as indicators. Much like using a thermometer to take a child’s temperature is an indicator of overall health, each subtest is an indicator of how well a child is doing in learning a particular early reading skill. DIBELS is used with millions of children throughout the United States. A child’s score on a subtest tells us whether the child is likely to be “on track” for learning to read, or whether that child may need some help in learning important reading skills. Your child’s teacher will use the information to better help your child. For example, the DIBELS test may tell us that we need to spend more time teaching your child how to “sound out” unknown words.

DIBELS is used to identify children who may need extra help to become good readers and check up on those children while they receive the extra help to make sure they are making progress. DIBELS also may be used by your school to make decisions about how well the school’s overall reading program is working for all children.

DIBELS will never be used to grade your child.

We are working hard at school to make sure that every child is on target for success, and we thank you for your efforts at home. Together, we will help your child become a successful reader.

Your Child’s DIBELS Next Report
DIBELS Next is a reading benchmark. It is a tool we use at Highland Elementary to help us monitor our students’ reading growth and achievement.  All students are checked during the beginning, middle, and end of the school year. 
LNF is the number of letters your child identified in one minute. Letters are a mix of lower case and capitals, and are randomly ordered on the paper.  Students need to be able to identify letters quickly and automatically.
FSF is the ability to isolate and identify the first sound in a word. This is a phonemic awareness skill. The score is the number of first sounds given correctly in a minute.
PSF is the ability to tell all of the sounds in a given word. This is a phonemic awareness skill. The score is the number of sounds given correctly in a minute.
NWF refers to the ability to read three-letter nonsense words such as min. This is a phonics skill. It tells us how your child is associating sounds with letters. NWF-CLS tells how many correct sounds were given in a minute. NWF-WWR tells how many whole nonsense words were read without having to sound them out in a minute. 
DORF - Students read three passages to a reading teacher. After each story, the student stops to retell what he or she read. Reading teachers are measuring the rate of reading, accuracy, and ability to retell the story.  The student’s fluency skills, such as reading with appropriate expression and phrasing are noted. 
Your child’s DIBELS report shows how he or she performed on this reading assessment.  The gray line in each box is the established target. 
DORF – Words Correct shows how many words your child read correctly using grade-level text. While students should not “speed read”, it is important that they read at an appropriate rate. Research shows that when students spend too much time decoding or sounding out words, their comprehension suffers.
DORF – Accuracy shows what percent of attempted words were read correctly. In order to understand what they are reading, students need to read with a high level of accuracy.
DORF – Retell tells the number of words your child used to retell the story. 
DORF – Retell Quality is used to describe how well your child was able to retell what he or she read. This score ranges from 1 to 4, and is determined using a scoring guide. 

Please be aware that the DIBELS targets have increased significantly since last year. There are now higher student expectations.

Dear Parent,

My name is Traci Mosby, and I am a reading specialist at Highland Elementary School. I wanted to let you know that I will be working with ______________________ during the grade level centers/intervention time each day. 
Based upon a combination of your child’s reading screenings, we will be focusing on:
____ Letter identification		____ Identifying letter sounds		____ Blending sounds
____ Phonemic awareness		____ Accuracy				____ Phrasing
____ Reading multisyllabic words	____ General decoding			____ Comprehension
____ Motivation			____ Other _________________________________________

This is not a permanent placement. As your child’s reading improves, s/he may return to the regular classroom for the centers/intervention time or move to a different reading teacher. 
If you have any concerns or questions, feel free to contact me. My email is tmosby@lewis.k12.mo.us. The school phone number is (573)209-3586. Because I am with students all day, it is typically easier to contact me by email.
Educationally yours,

[bookmark: _GoBack]Mrs. Mosby 
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*All students
*Preventive, proactive

+All settings, all students
*Preventive, proactive
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Highland Elementary School Reading Tiers Flow Chart

All students receive 90 minutes of reading instruction daily. All students are screened using DIBELS. Second through sixth grade students are screened using
STAR Reading. State assessment data and reading assessment data are compiled to determine tier eligibility. Benchmark screenings occur 3 times per year.
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Data Indicates student is at
benchmark levels.
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differentiation as needed.
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Three consecutive
progress monitors on
aim line
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Student does not meet
benchmark criteria, but is not
in the lowest 20% of grade
level.

Classroom teacher provides
Tier Il interventions.

Student does not meet
benchmark criteria and is in the
lowest 20% of grade level.

At least 25 minutes of daily Tier
Il interventions from Title | or

Student does not meet
benchmark criteria, has been
through 2 cycles of Tier I, and has
the lowest scores in grade level.

At least 30 minutes of daily Tier IlI
interventions from Title | or SPED

. 2

SPED

: 2

Progress monitor biweekly.

alternate on progress
monitors.

Title | or SPED staff progress
monitors biweekly.

Teacher and Title | staff

2 of 3 progress monitors
on aim line

Continue intervention and
progress monitor cycle

Y

Title | or SPED staff progress
monitors biweekly.

' 4

Y

Less than 2 of 3 progress
monitors on aim line

Change intervention and
continue progress
monitor cycle

Three
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progress
monitors on
aim line

Move to Tier Il

20f3
progress
monitors on
aim line

Continue
intervention

Less than 2
progress
monitors on
aim line

Change
intervention

Professional judgment may be used if assessments do
not align with classroom performance. If professional
judgment is used, alternate data should be noted.

B

After two changes of

interventions, move to
Tier lll.

After two changes of
interventions, refer
to SPED and/or SAT







Highland Elementary School Reading Tiers Flow Chart

All students receive 90 minutes of reading instruction daily. All students are screened using DIBELS. Second through sixth grade students are screened using
STAR Reading. State assessment data and reading assessment data are compiled to determine tier eligibility. Benchmark screenings occur 3 times per year.

Universal Level

. 4

Data Indicates student is at
benchmark levels.

Tier | instruction with
differentiation as needed.

L 2

: 2

Three consecutive
progress monitors on
aim line

Return to Tier |

instruction

Student does not meet
benchmark criteria, but is not
in the lowest 20% of grade
level.

Classroom teacher provides
Tier Il interventions.

Student does not meet
benchmark criteria and is in the
lowest 20% of grade level.

At least 25 minutes of daily Tier
Il interventions from Title | or

Student does not meet
benchmark criteria, has been
through 2 cycles of Tier I, and has
the lowest scores in grade level.

At least 30 minutes of daily Tier IlI
interventions from Title | or SPED

. 2

SPED

: 2

Progress monitor biweekly.

alternate on progress
monitors.

Title | or SPED staff progress
monitors biweekly.

Teacher and Title | staff

2 of 3 progress monitors
on aim line

Continue intervention and
progress monitor cycle

Y

Title | or SPED staff progress
monitors biweekly.

' 4

Y

Less than 2 of 3 progress
monitors on aim line

Change intervention and
continue progress
monitor cycle

Three
consecutive
progress
monitors on
aim line

Move to Tier Il

20f3
progress
monitors on
aim line

Continue
intervention

Less than 2
progress
monitors on
aim line

Change
intervention

Professional judgment may be used if assessments do
not align with classroom performance. If professional
judgment is used, alternate data should be noted.

B

After two changes of

interventions, move to
Tier lll.

After two changes of
interventions, refer
to SPED and/or SAT







image4.jpeg
Tier | Reading Materials

Big5of | Universal Diagnostic Kindergarten | 1* Grade 2" Grade 3" Grade 4" Grade 5" Grade 6" Grade
Reading | Screening Screening
o @ DIBELS Next *Reading Street | *Reading Street | *Fundations *Fundations *Wilson *Wilson *Wilson
EQ FSF *Fundations *Fundations *Earobics *Wilson
§ % PSF *Earobics *Earobics *Earobics
£ 2
9 DIBELS Next *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Wilson
"E: LNF *Phonics *Phonics *Phonics *Wilson *Wilson *Wilson
£ NWF readers readers readers
*Fundations *Fundations *Fundations
*Earobics *Earobics *Earobics
z DIBELS Next *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Literature
S ORF *Phonics *Phonics *Phonics *Novel sets *Novel sets *Novel sets *Novel sets
= readers readers readers *Wilson *Wilson *Wilson *Wilson
*Leveled *Leveled *Novel sets
readers readers *Leveled
*Fundations *Fundations readers
*Fundations
> *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Literature
L:‘,' *Leveled *Leveled *Novel sets *Novel sets *Novel sets *Novel sets *Novel sets
0 readers readers *Leveled *Accelerated *Accelerated *Accelerated *Accelerated
§ *Accelerated readers Reader Reader Reader Reader
Reader *Accelerated
Reader
5 DIBELS Next *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Literature
2 RF *Leveled *Leveled *Novel sets *Novel sets *Novel sets *Novel sets *Novel sets
2 RQ readers readers *Leveled *McGraw Hill *McGraw Hill *McGraw Hill *Accelerated
g STAR Reading *Accelerated readers Comprehension | Comprehension | Comprehension | Reader
g Reader *Accelerated *Accelerated *Accelerated *Accelerated
o Reader Reader

Reader

Reader





image40.jpeg
Tier | Reading Materials

Big5of | Universal Diagnostic Kindergarten | 1* Grade 2" Grade 3" Grade 4" Grade 5" Grade 6" Grade
Reading | Screening Screening
o @ DIBELS Next *Reading Street | *Reading Street | *Fundations *Fundations *Wilson *Wilson *Wilson
EQ FSF *Fundations *Fundations *Earobics *Wilson
§ % PSF *Earobics *Earobics *Earobics
£ 2
9 DIBELS Next *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Wilson
"E: LNF *Phonics *Phonics *Phonics *Wilson *Wilson *Wilson
£ NWF readers readers readers
*Fundations *Fundations *Fundations
*Earobics *Earobics *Earobics
z DIBELS Next *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Literature
S ORF *Phonics *Phonics *Phonics *Novel sets *Novel sets *Novel sets *Novel sets
= readers readers readers *Wilson *Wilson *Wilson *Wilson
*Leveled *Leveled *Novel sets
readers readers *Leveled
*Fundations *Fundations readers
*Fundations
> *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Literature
L:‘,' *Leveled *Leveled *Novel sets *Novel sets *Novel sets *Novel sets *Novel sets
0 readers readers *Leveled *Accelerated *Accelerated *Accelerated *Accelerated
§ *Accelerated readers Reader Reader Reader Reader
Reader *Accelerated
Reader
5 DIBELS Next *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Reading Street | *Literature
2 RF *Leveled *Leveled *Novel sets *Novel sets *Novel sets *Novel sets *Novel sets
2 RQ readers readers *Leveled *McGraw Hill *McGraw Hill *McGraw Hill *Accelerated
g STAR Reading *Accelerated readers Comprehension | Comprehension | Comprehension | Reader
g Reader *Accelerated *Accelerated *Accelerated *Accelerated
o Reader Reader

Reader

Reader





image5.jpeg
Big5 of | Kindergarten 1" Grade 2" Grade 3" Grade 4" Grade 5% Grade 6" Grade
Reading
Goats in Boats, FCRR Goats in Boats, FCRR Goats in Boats, FCRR Earobics FCRR FCRR FCRR
e 8 Earobics Earobics Earobics FCRR
E % Read Around the Store | Read Around the Store | Read Around the Store
s § 1,23, Sort It
[ Comp. Cartwheels
Mice on Bikes
1,2,3 Sort It Vowel Fowl, Bug Out Word Ladder, KaBAM! | Word Ladder FCRR FCRR FCRR
Mice on Bikes Banana Blends Vowel Fowl, Bug Out KaBAM!
Comp. Cartwheels Snap it Up! Banana Blends Vowel Fowl
Read Around Store 1,2,3 Sort It Snap it Up! Banana Blends
Bug Out Mice on Bikes 1,2,3 Sort It Snap it Up!
Grandma’s Trunk Comp. Cartwheels Mice on Bikes Comp. Cartwheels
i POP! Blends, Word Read Around Store Comp. Cartwheels POP!, Word Families
E Families and Letters Grandma’s Trunk Read Around Store Earobics
2 Phonics Tales POP! Blends, Word Grandma’s Trunk FCRR
o Phonics & Word Fish | Families and Letters POP! Blends, Word
Dr. Fry’s: Phonemes, Phonics Tales Families and Letters
Letters, Onsets Phonics & Word Fish | Phonics Tales
Earobics Dr. Fry’s: Phonemes, Phonics & Word Fish
Letter Dogs Letters, Onsets Dr. Fry’s: Phonemes,
FCRR Earobics Letters, Onsets
Letter Dogs, FCRR Earobics, FCRR
Scholastic Sight Word Scholastic Sight Word Scholastic Sight Word Scholastic Sight Word Scholastic Sight Word Readers Theater Readers Theater
z Tales and Phonics Tales | Tales and Phonics Tales | Tales and Phonics Tales | Tales Tales Lit sets Lit sets
£ Lit sets Readers Theater Readers Theater Readers Theater Readers Theater FCRR FCRR
3 Basic Sight Words Lit sets, FCRR Lit sets Lit sets Lit sets
o FCRR Sight Word Cubes Sight Word Cubes Sight Word Cubes Sight Word Cubes
Basic Sight Words FCRR FCRR FCRR
> AR AR AR, KaBAM! AR, AR, AR, AR,
8 Leveled Readers and Leveled Readers and Leveled Readers and Leveled Readers and Leveled Readers and Leveled Readers and Leveled Readers and
H Lit sets Lit sets Lit sets Lit sets Lit sets Lit sets Lit sets
§ FCRR FCRR FCRR FCRR FCRR FCRR FCRR
2 1.2.3. Comp. 1.2.3. Sort It 1.2.3. Sort It Comp. Cartwheels KaBAM! KaBAM! Vocabulary Games
Cartwheels Comp. Cartwheels Comp. Cartwheels Mice on Bikes Vocabulary Games Vocabulary Games FCRR
Mice on Bikes Mice on Bikes Mice on Bikes KaBAM! FCRR FCRR
Read Around Store Read Around Store Read Around Store FCRR
c AR Newmark Learning Newmark Learning Newmark Learning Newmark Learning Newmark Learning Newmark Learning
2 Leveled Readers and Elementary-Middle Elementary-Middle Elementary-Middle Elementary-Middle Elementary-Middle Elementary-Middle
S Lit sets School Common Core School Com. Core School Com.Core School Com.Core School Com.Core School Com. Core
@ FCRR AR Educational Insights: Educational Insights: Educational Insights: Educational Insights: Educational Insights:
g- Leveled Readers and Reading for Reading for Reading for Reading for Reading for
S Lit sets comprehension comprehension comprehension comprehension comprehension
FCRR Comprehension games | Comprehension games | Comprehension games | Comprehension games | Comprehension games

AR

Leveled Readers and
Lit sets

FCRR

AR

Leveled Readers and
Lit sets

FCRR

AR

Leveled Readers and
Lit sets

FCRR

AR

Leveled Readers and
Lit sets

FCRR

AR

Leveled Readers and
Lit sets

FCRR

Tier | Differentiation, Tier Il, and IIl Instructional Materials for Reading





image50.jpeg
Big5 of | Kindergarten 1" Grade 2" Grade 3" Grade 4" Grade 5% Grade 6" Grade
Reading
Goats in Boats, FCRR Goats in Boats, FCRR Goats in Boats, FCRR Earobics FCRR FCRR FCRR
e 8 Earobics Earobics Earobics FCRR
E % Read Around the Store | Read Around the Store | Read Around the Store
s § 1,23, Sort It
[ Comp. Cartwheels
Mice on Bikes
1,2,3 Sort It Vowel Fowl, Bug Out Word Ladder, KaBAM! | Word Ladder FCRR FCRR FCRR
Mice on Bikes Banana Blends Vowel Fowl, Bug Out KaBAM!
Comp. Cartwheels Snap it Up! Banana Blends Vowel Fowl
Read Around Store 1,2,3 Sort It Snap it Up! Banana Blends
Bug Out Mice on Bikes 1,2,3 Sort It Snap it Up!
Grandma’s Trunk Comp. Cartwheels Mice on Bikes Comp. Cartwheels
i POP! Blends, Word Read Around Store Comp. Cartwheels POP!, Word Families
E Families and Letters Grandma’s Trunk Read Around Store Earobics
2 Phonics Tales POP! Blends, Word Grandma’s Trunk FCRR
o Phonics & Word Fish | Families and Letters POP! Blends, Word
Dr. Fry’s: Phonemes, Phonics Tales Families and Letters
Letters, Onsets Phonics & Word Fish | Phonics Tales
Earobics Dr. Fry’s: Phonemes, Phonics & Word Fish
Letter Dogs Letters, Onsets Dr. Fry’s: Phonemes,
FCRR Earobics Letters, Onsets
Letter Dogs, FCRR Earobics, FCRR
Scholastic Sight Word Scholastic Sight Word Scholastic Sight Word Scholastic Sight Word Scholastic Sight Word Readers Theater Readers Theater
z Tales and Phonics Tales | Tales and Phonics Tales | Tales and Phonics Tales | Tales Tales Lit sets Lit sets
£ Lit sets Readers Theater Readers Theater Readers Theater Readers Theater FCRR FCRR
3 Basic Sight Words Lit sets, FCRR Lit sets Lit sets Lit sets
o FCRR Sight Word Cubes Sight Word Cubes Sight Word Cubes Sight Word Cubes
Basic Sight Words FCRR FCRR FCRR
> AR AR AR, KaBAM! AR, AR, AR, AR,
8 Leveled Readers and Leveled Readers and Leveled Readers and Leveled Readers and Leveled Readers and Leveled Readers and Leveled Readers and
H Lit sets Lit sets Lit sets Lit sets Lit sets Lit sets Lit sets
§ FCRR FCRR FCRR FCRR FCRR FCRR FCRR
2 1.2.3. Comp. 1.2.3. Sort It 1.2.3. Sort It Comp. Cartwheels KaBAM! KaBAM! Vocabulary Games
Cartwheels Comp. Cartwheels Comp. Cartwheels Mice on Bikes Vocabulary Games Vocabulary Games FCRR
Mice on Bikes Mice on Bikes Mice on Bikes KaBAM! FCRR FCRR
Read Around Store Read Around Store Read Around Store FCRR
c AR Newmark Learning Newmark Learning Newmark Learning Newmark Learning Newmark Learning Newmark Learning
2 Leveled Readers and Elementary-Middle Elementary-Middle Elementary-Middle Elementary-Middle Elementary-Middle Elementary-Middle
S Lit sets School Common Core School Com. Core School Com.Core School Com.Core School Com.Core School Com. Core
@ FCRR AR Educational Insights: Educational Insights: Educational Insights: Educational Insights: Educational Insights:
g- Leveled Readers and Reading for Reading for Reading for Reading for Reading for
S Lit sets comprehension comprehension comprehension comprehension comprehension
FCRR Comprehension games | Comprehension games | Comprehension games | Comprehension games | Comprehension games

AR

Leveled Readers and
Lit sets

FCRR

AR

Leveled Readers and
Lit sets

FCRR

AR

Leveled Readers and
Lit sets

FCRR

AR

Leveled Readers and
Lit sets

FCRR

AR

Leveled Readers and
Lit sets

FCRR

Tier | Differentiation, Tier Il, and IIl Instructional Materials for Reading





image6.jpeg
Big 5 of | Universal Diagnostic Kindergarten | 1* Grade 2" Grade 3" Grade 4" Grade 5™ Grade 6™ Grade
Reading | Screening Screening
o w DIBELS Next | Diagnostic Fundations Fundations Fundations Wilson Wilson Wilson Wilson
£ § FSF Assessment of Ladders to Ladders to Road to the Code Road to the Code Explode the Code | Explode the Code | Explode the Code
2 o PSF Reading (DAR) Literacy Literacy Explode the Code | Explode the Code
o g Road to the Code | Road to the Code
Qi DIBELS Deep Explode the Code | Explode the Code
HM Phonics
Screener
" DIBELS Next | Diagnostic Fundations Fundations Fundations Wilson Wilson Wilson Wilson
g LNF Assessment of Ladders to Ladders to Road to the Code Road to the Code Road to Reading Explode the Code | Explode the Code
2 NWF Reading (DAR) Literacy Literacy Road to Reading Road to Reading Explode the Code
o Road to the Code | Road to the Code Explode the Code | Explode the Code
DIBELS Deep Explode the Code | Road to Reading
Making Words Explode the Code
HM Phonics
Screener
WADE
z DIBELS Next | Diagnostic Fundations Fundations Fundations Wilson Wilson Wilson Wilson
= ORF Assessment of Explode the Code | HELPS HELPS HELPS HELPS HELPS HELPS
g LNF Reading (DAR) Road to Reading Road to Reading Road to Reading Road to Reading Explode the Code | Explode the Code
M Explode the Code | Explode the Code | Explode the Code | Explode the Code | Read Naturally Read Naturally
DIBELS Deep Read Naturally Read Naturally Read Naturally Read Naturally
HM Phonics
Screener
> STAR Diagnostic Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code
K] Reading Assessment of Read Naturally Read Naturally Read Naturally Read Naturally Read Naturally Read Naturally
H Reading (DAR) Comprehension Comprehension Comprehension Comprehension Comprehension Comprehension
8 Plus Plus Plus Plus Plus Plus
s
c DIBELS Next | Diagnostic Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code
.g RF Assessment of Read Naturally Read Naturally Read Naturally Read Naturally Read Naturally Read Naturally
o RQ Reading (DAR) Comprehension Comprehension Comprehension Comprehension Comprehension Comprehension
= STAR Plus Plus Plus Plus Plus Plus
s Reading 3 Minute
£ Assessments
3
Reading
Inventories

Reading Tier Il and Il Intervention Programs





image60.jpeg
Big 5 of | Universal Diagnostic Kindergarten | 1* Grade 2" Grade 3" Grade 4" Grade 5™ Grade 6™ Grade
Reading | Screening Screening
o w DIBELS Next | Diagnostic Fundations Fundations Fundations Wilson Wilson Wilson Wilson
£ § FSF Assessment of Ladders to Ladders to Road to the Code Road to the Code Explode the Code | Explode the Code | Explode the Code
2 o PSF Reading (DAR) Literacy Literacy Explode the Code | Explode the Code
o g Road to the Code | Road to the Code
Qi DIBELS Deep Explode the Code | Explode the Code
HM Phonics
Screener
" DIBELS Next | Diagnostic Fundations Fundations Fundations Wilson Wilson Wilson Wilson
g LNF Assessment of Ladders to Ladders to Road to the Code Road to the Code Road to Reading Explode the Code | Explode the Code
2 NWF Reading (DAR) Literacy Literacy Road to Reading Road to Reading Explode the Code
o Road to the Code | Road to the Code Explode the Code | Explode the Code
DIBELS Deep Explode the Code | Road to Reading
Making Words Explode the Code
HM Phonics
Screener
WADE
z DIBELS Next | Diagnostic Fundations Fundations Fundations Wilson Wilson Wilson Wilson
= ORF Assessment of Explode the Code | HELPS HELPS HELPS HELPS HELPS HELPS
g LNF Reading (DAR) Road to Reading Road to Reading Road to Reading Road to Reading Explode the Code | Explode the Code
M Explode the Code | Explode the Code | Explode the Code | Explode the Code | Read Naturally Read Naturally
DIBELS Deep Read Naturally Read Naturally Read Naturally Read Naturally
HM Phonics
Screener
> STAR Diagnostic Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code
K] Reading Assessment of Read Naturally Read Naturally Read Naturally Read Naturally Read Naturally Read Naturally
H Reading (DAR) Comprehension Comprehension Comprehension Comprehension Comprehension Comprehension
8 Plus Plus Plus Plus Plus Plus
s
c DIBELS Next | Diagnostic Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code | Explode the Code
.g RF Assessment of Read Naturally Read Naturally Read Naturally Read Naturally Read Naturally Read Naturally
o RQ Reading (DAR) Comprehension Comprehension Comprehension Comprehension Comprehension Comprehension
= STAR Plus Plus Plus Plus Plus Plus
s Reading 3 Minute
£ Assessments
3
Reading
Inventories

Reading Tier Il and Il Intervention Programs





image7.png




image8.emf

image9.emf

image10.emf

image11.emf

image12.jpeg




image120.jpeg




image13.jpeg
Highland Elementary School Math Tiers Flow Chart

Universal Level

All students receive 75 minutes of math instruction daily. Kindergarten students receive 45 minutes daily. All students are screened using enVision placement
tests. Second through sixth grade students are screened using STAR Math and easy CBM. State assessment data and math assessment data are compiled to
determine tier eligibility. Benchmark screenings occur 4 times per year.
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Data Indicates student is at
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Tier | instruction with
differentiation as needed.

Two consecutive
progress monitors on
aim line

Return to Tier |
instruction

Student does not meet
benchmark criteria, but is not
in the lowest 10% of grade
level.

Classroom teacher provides
Tier Il interventions.

Student does not meet
benchmark criteria and is in the
lowest 10% of grade level.

20-30 minutes 3 X/week Tier Il
interventions from Title | or

Student does not meet
benchmark criteria, has been
through 2 cycles of Tier Il, and has
the lowest scores in grade level.

30 minutes of daily Tier Il
interventions from Title | or SPED

b 4

SPED

E 2

Progress monitor weekly
with formative assessments
and observation. Classroom
teacher provides progress
monitors.

2 of 3 progress monitors
demonstrates mastery

Continue intervention and
progress monitor cycle

Title | or SPED staff progress
monitors weekly with formative
assessments and observations.

Title | or SPED staff progress
monitors weekly with formative
assessments and monthly using
easy CBM and STAR Math in
grades 2-6. Grades K-1 will use

-

f{-native and summative tests.

Less than 2 of 3 progress
monitors demonstrating
mastery

Change intervention and
continue progress
monitor cycle

8-

After two changes of

interventions, move to
Tier Il

Three 20f3 Less than 2
consecutive progress progress
progress monitors on | monitors on
monitors on aim line aim line
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Continue Change
Move to Tier Il | intervention intervention
After two changes of
interventions, refer
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Rating =1

Rating =2

Rating =3

1. Accuracy

< 90% accurate

90-94% accurate

> 95% accurate

2. Attention to
Punctuation

E N Rarely attends to punctuation

Sometimes attends to
punctuation

Attends to all punctuation

3. Attention to
Meaning

Errors violate meaning of
text; Does not self-correct to
preserve meaning

Mixture of meaning and non-
meaning violating errors

Errors do not violate
meaning; Self-corrects to
preserve meaning

4. Expression/
Prosody
(Pitch, Stress,
Intonation)

Quiet and/or monotone
reading (does not read with
expression)

Reads portions of the text
with appropriate volume and
expression

Reads the text with
appropriate volume and
expression

5. Fluidity/
Smoothness -

Hesitates on or sounds-out
words; Repeats words;
Self-corrections frequently
disrupt the flow; Rarely
shows automaticity on
re-read words

Reads with only a few breaks
in rhythm and/or difficutty
with certain words or more
complex sentence structures;
Shows automaticity on some
re-read words

Reads without hesitations or
repetitions; Self-corrections
do not disrupt the flow;
Shows automaticity on all re-
read words

6. Pacing

Reads slowly and with
difficulty / Reads too fast-
(speed reading)

Shows a mixture of slow
reading and conversational
pacing

Reads at a conversational
pace; Adjusts pace for text
difficulty

7. Phrasing/‘
Juncture

E N Reads word by word

Reads with some phrasing or
chunking of text

Reads text in larger,
meaningful phrase groups
based on syntax

E=Expository N=Narrative (Circle one)

Expository Errors

Student Asks

Hesitation
Omission
Reversal

Substitution

Expository Miscues
Inserts word(s) ______
Lostplace
Repeats word(s) ______

Self-corrects

Total:
Narrative Errors Narrative Miscues
StudentAsks _______ Inserts word(s)
Hesitation ______ Lost place
Omission Repeats word(s)
Reversal Self-corrects
Substitution
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