
To the Evidence of Effectiveness Committee,

We appreciate your positive feedback. We have added comments to the questions below addressing the
areas where the Evidence of Effectiveness Committee has requested more information and clarification.

CoVid 19 created a challenging two years for us and we focused our time and attention on caring for our
faculty and students.  We also reflected and continued to learn and grow in our understanding of
Professional Learning Communities as a result of this feedback and our story and demographics have
evolved and changed since the time of our initial application. Our enrollment has had a slight reduction.
Our current enrollment is 444 students.  Currently, all but 16 of our students qualify for the National
School Lunch Program.  In other words, 97% of our school population is economically disadvantaged.  Of
our 444 students, 43% are identified as limited English proficient and 14 percent are identified as Special
Education students. This information paints a true picture of our campus demographics.

We decided that the best approach, for now, is to answer your questions below.  If we are accepted as a
Model PLC, we would like to update our story that was originally submitted to reflect our growth through
this process.  Thank you for challenging our thinking and helping us dig deeper to grow as professionals.
We are better and our teachers are better for students because of our reflections, studying, collective
inquiry, and revised practices.

1. It is apparent from your PLC story that teachers were given the “how” to do PLC before they
understood their “why”.  To help the committee understand the culture of your school, would you please
clarify the process you used at Kruse Elementary to create your Mission, Vision, Values, and Goals. These
Four Pillars are recognized as the foundation of a Professional Learning Community at Work (DuFour,
DuFour, Eaker, Many, and Mattos, 2016). How frequently do you revisit this foundation of your
Professional Learning Community?

The Professional Learning Community of Kruse Elementary has grown significantly as seen through
grade-level collaborative team growth resulting in increased student achievement. Our mission has
always been about students, student academic achievement, and developing the whole child.  The
feedback from the Evidence of Effectiveness Committee has caused us to do some “soul searching” and
caused us to dig deeper into our campus PLC practices and has helped us continue to unite as a
Professional Learning Community.  As we continue to grow and understand how the PLC process works,
it is apparent that in order to keep our focus on what we want for our students, we must have a
systematic structure in place.  Every year, as we review data, we analyze our role and actions to make
adjustments in what the adults do in the building to improve student learning and increase the success
of ALL students.   After attending PLC @ Work Conferences in the summers of 2021 (Pasadena, TX)  and
2022 (Orlando, FL), we made crucial changes to our PLC  processes to best ensure student success.  We
took a step back and analyzed how well we were preparing our students for the next grade level and if
we were setting them up for success.  While we have had a leadership team for all of these years, we
determined that the work of our team transcended beyond the typical campus leadership teamwork,
and we began to go deeper into the work of guiding student learning on our campus by establishing a
Guiding Coalition including administrators, coaches, team leads from every collaborative team and even
a few naysayers. (Adding naysayers was an idea we implemented after attending Mike Mattos’ breakout
session on Guiding Principles for Principals in Orlando 2022).  This team began its newly charged work by
not only examining our vision and mission statements but also identifying and creating an action plan
and SMART goals to set our students up for success.  The Guiding Coalition did this work by empowering
faculty engagement through the creation of two Task Force teams.  The first Task Force team examined
student data. It determined a plan of action for areas of concern in our data including SMART Goals to
increase literacy for our students not reaching grade-level standards in Kindergarten, first, and second
grade. The second Task Force is focused on 2nd-4th Emerging Bilingual students successfully maintaining



their first language while transitioning to English as a second language as evidenced by the standards of
the Language Proficiency Assessment Committee (LPAC) and state measures.  The revision of our PLC
processes, Task Force work, and the focus of our fourth-grade collaborative team on ensuring growth by
student, by standard, resulted in student growth from 59-89% from the 2021 to 2022 school year.

The Guiding Coalition reviewed our current Mission, Vision, Collective Commitments, and Goals and led
the faculty in revisiting all of these foundational aspects of our school in August 2022.  All faculty were
engaged in the process and interactive activities allowed each faculty member to have a voice in
answering the question, “Why do we exist?”.   Because the Guiding Coalition engaged the naysayers and
all stakeholders in the process, what transpired was a new and collaboratively developed Mission, Vision,
Collective Commitment, and Goals that all faculty approved and accepted as the driving force for the
campus.  The Mission, Vision, Collective Collective Commitments, and Goals are provided in a PDF and
this document and will be added to the website upon acceptance as a Model PLC Campus.  As a result of
our newly created M-V-V-G, we have seen two of our most struggling teams change from a fixed to a
growth mindset and the teacher teams have critically analyzed data and most importantly their role in
impacting student learning to ensure high levels of learning for ALL students.  The teams have taken
ownership of their roles, assigned responsibilities, and set ambitious and achievable goals for themselves
and their students.  The conversations taking place on our grade-level collaborative teams have evolved
from focusing on teaching to focusing on learning and how we are setting up our students for success by
integrating and answering the four critical questions through each unit we teach. We are stepping away
from how well we taught the essential standards and running towards how well our students learned
them and creating day-to-day formative assessments to best inform our teaching.  In addition, we
examine data and group students based on results from Common Formative Assessments to provide
additional time and support for students who need that time as well as extend learning for students who
mastered the material.

As we engaged our Guiding Coalition and the faculty in a deep understanding of the Mission, Vision,
Values, and Goals of Kruse Elementary this year, we are keeping this at the forefront of our work with our
faculty and collaborative teams. We will review our one-pager as a faculty throughout the year and will
revisit our schoolwide M-V-V-G at the beginning of each year as well as mid-year with the Guiding
Coalition to determine whether our school is on course to achieve success for all students. We view our
foundation as a living, breathing document that is changing as we grow as learners and educators. Our
learning community understands that learning is an ongoing process.

2. Does the district provide quarterly or periodic assessments which require schools to adhere to a
schedule?  Do the teachers have any autonomy when setting their own schedule for introducing
concepts and administering common formative assessments? What is the process for” choosing
essential standards” if teachers are required to follow district pacing guides? Please include an example
of a data heat map in your resources and explain how they are used. Do the teachers review a common
assessment each week or do teachers present individual heat maps?

While the district does provide a scope and sequence of instruction, which we use as a guide, our
teachers work together to make sure the curriculum is viable and relevant to the needs of the students
on our campus.  Teachers have the autonomy to set their own schedules and create common formative
assessments based on essential standards during each unit.  Before the beginning of each quarter,
teachers review the essential standards recommended for the unit.  They rank how and when the
standard will be taught to students.  They choose the length of time spent on each standard, plan
intervention for the standards that were not mastered in prior grading periods, and make extension
plans for students who already know the upcoming standard or master the standard immediately. As our
professional learning community evolves, our Guiding Coalition has decided to have two vertical

https://drive.google.com/file/d/1VNADCIdtkfa3KXExaDW07LMkNIbS8-AV/view?usp=sharing


alignment meetings during the year to revisit essential standards and make sure we are targeting
learning gaps, addressing SMART Goal progress, and celebrating short-term wins.

Below are examples of heat maps used during data analysis and collaborative discussions.  The standards
are noted that need to be addressed either in whole group re-teaching or with individual students who
missed mastery of the concept.

The heat maps below use colors to indicate mastery (green), students that need a little attention with
time in a small group (yellow), and students that need Tier 2 support (red).  We have moved away from a
weekly common summative assessment, and have built-in time for formative assessments that teachers
frequently discuss during multiple meeting times during the week.   The weekly summative assessment
is now chunked into daily formative assessments that guide just–in-time small group intervention and
are discussed during teacher team time.



3. The only year where we noted a drop in scores was the 2017-2018 2nd grade reading scores which
dropped from 50.98% score in 2016-2017 and 42.22% drop in 2017-2018. Improvement was noted again
with a score of 58.62% in 2018-2019. Please include State scores of students Meeting or Exceeding
Proficiency on the data presented.

In Texas, there are no state scores for 2nd grade; however, we have updated MAP data for the past two
years which was new for the 2020-2021 school year.  We will be tracking MAP data in the coming school
year.

School Student Achievement Data
State Accountability: Measures of Academic Progress (MAP)

Mean RIT

GRADE 2
 

Fall
2020

Winter
2021

Spring
2021

Fall
2021

Winter
2022

Spring
2022

SUBJECT    

Campus Reading 169.5 175.5 176.7 164.6 177 182.3

District Reading 171 176 179 168 176.7 181.4

Campus
Mathematics

177.5 172.9 177.8 168.5 177.9 184.2

District
Mathematics

173.5 177.8 176.7 169.7 178.5 183.9

4. In order to respond favorably to your application, we request some additional evidence of the
progress made by students beyond your school’s mid-year 2019-2020 data specific to essential standards
(or other relevant data points). That evidence might include: Progress made on benchmarks given
throughout the school year. Progress made on common formative assessments developed and delivered
by teams. Progress made towards mastery of school-wide SMART goals focused on essential standards.

During the time at which we originally submitted the Model PLC Application and received this feedback,
we experienced CoVid and put this response aside in order to regroup to provide a new level of support
for unfinished learning due to CoVid. To answer the question above, we are attaching new Data
Templates with the most recent assessment data for our campus which includes evidence of student
progress beyond our school’s mid-year 2019-2020 data.

Kruse - School Student Achievement Data

After accountability in 2019, our campus had an overall rating of a “C” campus.  In 2022, our campus had
an overall rating of a “B” campus.  Kruse Elementary saw a 30% increase in academic growth and
progress that we attribute to the work of our Guiding Coalition, collaborative teams, and a focus on
student learning.  The links below lead to our TEA Accountability Ratings Overall Summary Reports.

2019 Accountability Rating Summary

Due to CoVid, there is no Accountability Rating Summary for 2020, and Texas schools were not rated in
the 2020-2021 school year because a state of disaster was declared.   Each school maintained the rating
earned on the 2019 Accountability Rating Summary.

https://docs.google.com/spreadsheets/d/1aWnoQTIm7sux1MiGXaZJXhZvsN8V-GRsidAkTYHAcss/edit?usp=sharing
https://rptsvr1.tea.texas.gov/cgi/sas/broker?_service=marykay&_program=perfrept.perfmast.sas&_debug=0&ccyy=2019&lev=C&id=101917110&prgopt=reports%2Facct%2Fsummary.sas


2021 Accountability Rating Summary

2022 Accountability Rating Summary

5. What does the preponderance of the evidence that you regularly monitor throughout the school
year tell you about the progress that your students were making before and since CoVid interrupted
your school year -- and how can you communicate that evidence to the Model PLC review committee?

To say that the CoVid interruption didn’t take away from the advances we had made to the PLC process
would be wrong.  While PLC efforts were still supported by the PLC processes we practiced and
collaborative teams relied on one another (via Zoom) more than ever, so much of the time was spent
helping teachers provide instruction digitally, and the lack of control of the learning environment due to
students being at home, negatively impacted student achievement (as it did throughout the United
States). In January 2021, more and more students started back on campus for face-to-face instruction.
Within a few days, our teachers were ready to meet with their teams, sharing their successes, their
disappointments, and their determination to move forward and advance student learning.

As we settled into our new normal, our teachers were eager to collaborate and really target our focus on
effective classroom practices to impact improved student learning. Since our CoVid interruption, our
grade-level collaborative teams have started to meet twice a week, every Wednesday and Thursday, with
our three instructional coaches, assistant principal, and principal. After seeing the effects of the
pandemic on student achievement, 51% of our first graders reading below grade level, for example,
teachers from across our campus have hunkered down and asked themselves what they can do to
prevent this negative trend from continuing. Our faculty has accepted the change from paper to Google
drive so we can act swiftly and with transparency on data, follow-up agenda items, and monitor goals.
Lesson plans, data heat maps, small group data, and instructional resources are now readily accessible to
everyone to promote student growth. Our dyslexia teacher, interventionist, resource teachers,
paraprofessionals, GT coordinators, and diagnosticians can pull data at a moment's notice to better
inform their interventions.

We have included the link to some data points we collect as well as a snapshot of it.

2022 Data Points

https://rptsvr1.tea.texas.gov/cgi/sas/broker?_service=marykay&_program=perfrept.perfmast.sas&_debug=0&ccyy=2021&lev=C&id=101917110&prgopt=reports%2Facct%2Fsummary.sas
https://rptsvr1.tea.texas.gov/cgi/sas/broker?_service=marykay&_program=perfrept.perfmast.sas&_debug=0&ccyy=2022&lev=C&id=101917110&prgopt=reports%2Facct%2Fsummary.sas
https://docs.google.com/spreadsheets/d/120EYHnPqGM098xwNtlfl_FTpyuLeo0BF/edit?usp=sharing&ouid=109644215354243729192&rtpof=true&sd=true

