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A Big Picture Look at Professional Learning Communities

What is a PLC?

“A Professional Learning Community (PLC) is a group of educators committed to working collaboratively in ongoing processes of collective inquiry and action research to achieve better results for the students they serve. PLCs operate under the assumption that the key to improved learning for students is continuous, job-embedded learning for educators.”

3 Big Ideas of a PLC 

#1 Focus on Learning 
The fundamental purpose of the school is to ensure high levels of learning for all students. This focus on learning translates into four critical questions that drive the daily work of the school. In PLCs, educators demonstrate their commitment to helping all students learn by working collaboratively to address the following critical questions: 
1) What do we want students to learn? What should each student know and be able to do as a result of each unit, grade level, and/or course? 
2) How will we know if they have learned? In what ways are we monitoring each student’s learning on a timely basis? 
3) What will we do if they don’t learn? What systematic process is in place to provide 
additional time and support for students who are experiencing difficulty? What will we do if they already know it?
4) How can we use the evidence of student learning to improve our individual and collective professional practice?

#2 Build a COLLABORATIVE CULTURE
• No school can help all students achieve at high levels if teachers work in isolation. 
• Schools improve when teachers are given the time and support to work together to clarify 
essential student learning, develop common assessments for learning, analyze evidence of 
student learning, and use that evidence to learn from one another.

#3 Focus on Results 
• PLCs measure their effectiveness on the basis of results rather than intentions. 
• All programs, policies, and practices are continually assessed on the basis of their impact on student learning. 
• All staff members receive relevant and timely information on their effectiveness in achieving intended results.

6 Essential Characteristics of a PLC 

1. Shared mission, vision, values, goals 
Educators in a PLC benefit from clarity regarding their shared purpose, a common understanding of the school they are trying to create, collective communities to help move the school in the desired direction, and specific, measurable, attainable, results-oriented, and time-bound (SMART) goals to mark their progress.

2. Collaborative teams focused on learning 
In a PLC, groups of educators work together interdependently in collaborative teams to achieve common goals for which they are mutually accountable. The structure of the school is aligned to ensure teams are provided the time and support essential to adult learning. Collaboration is a systematic process in which we work together, interdependently, to analyze and impact professional practice in order to improve our individual and collective results.

3. Collective Inquiry
Teams in a PLC relentlessly question the status quo, seek new methods of teaching and 
learning, test the methods, and then reflect on the results. Building shared knowledge of both current reality and best practice is an essential part of each team’s decision-making process. 

4. Action orientation and experimentation 
Members of a PLC constantly turn their learning and insights into action. They recognize the importance of engagement and experience in learning and in testing new ideas. They learn by doing.

5. Commitment to Continuous improvement 
Not content with the status quo, members of a PLC constantly seek better ways to achieve mutual goals and accomplish their fundamental purpose of learning for all. 

All teams engage in an ongoing cycle of: 
• Gathering evidence of current levels of student learning 
• Developing strategies to build on strengths and address weaknesses in that learning 
• Implementing the strategies and ideas 
• Analyzing the impact of the changes to discover what was effective and what was not 
• Applying the new knowledge in the next cycle of continuous improvement 

6. Results Orientation 
Educators in a PLC assess their efforts on the basis of tangible results. They are hungry for evidence of student learning and use that evidence to inform and improve their practice. 
“The success of the PLC concept depends not on the merits of the concept itself, but on the most important element in the improvement of any school—the commitment and persistence of the educators within it.” —Richard DuFour
















PLC Teams for 2015-16
	K/1st/ –
  Marcy James
  Kris Ferguson
  Heather Schmidt
  LeAnn James
  Marie Boluton
  Lisa Huff
  
	4th/5th/6th – 
  Ashley Reif
  Tracy Pope
  Mandy Robison
  Alicia Minner
  Josh Anderson
  Lacy Taylor
  Cheri Semprini
  Mandy Dye
   

	 Preschool/PK (w/BGM & NM 
once a month) - 
Lisa Huff
Shannon Arment

 
 
   
 
	2nd/3rd   - 
  Liesel Roorda 
  Cheri Vander Hart
  Kathy Fillmore
  Martha Klyn
  Carrie Lowry
  Jenna Post

	Language Arts -
    Cory Nikkel
    Roxanne Goudy
    Lucas Nikkel
    Molly Swenson
*Carrie Stockman (on her own with BGM/ST)
	CTEC - 
    Lindsey Schanbacher
    Rick Swenson
    Derek Schulte
    

	Math - 
    Kaurie Marinkovich
    Stacy Schultz
    Allison Pargeon
    Janice Albrecht
     
	Science - 
    Luke Rohe
    Molly Cook

	Social Studies -
    Bo Meester
    Derick Dengler
	Fine Arts -
    Carrie Burnett 
    Mary Pohlmann
    Brian Nolton

	At-Risk - 
    Earlene Taylor
    Sarah Lown
    John Gallagher 
	PE - 
    Tyler Lown
    Megan Carlson
    Jerod 




PLC Meeting Days, Rooms and Times
for 2015-16


	      TEAM			    DAY & TIME		                       ROOM
	K/1st 
	 Tuesday or Wednesdays 1:10 – 1:50
	L.James room

	2nd/3rd 
	 Tuesdays 12:30 – 1:10
	C.Lowry room

	4th/5th/6th 
	 Tuesdays 9:10 – 9:50
	A.Minner room

	 PS/PK
	 
	

	Math 
	Every day 8:15 - 9:05
	Break Room

	Social Studies
	3B Days 10:50 – 11:55
	Mr. Dengler’s room

	Fine Arts (music & art)
	Tuesdays, 9:50 - 10:15
	Art room

	At-Risk
	Tuesdays & Fridays 2:40 – 3:25
	Counselor Office

	PE
	Wednesdays 7:30 – 8:00 
	Mr. Lown’s Office

	CTEC
	4A Days 1:10 - 2:25
	Mr. Swenson’s room

	Science 
	4B Days 1:10 - 2:25
	Ms. Cook’s room

	Language Arts
	Every day 2:40 - 3:30
	Mrs. Goudy’s room

	 
	 
	 

	 
	 
	 




	Elementary Leadership
	Every other Thrs 7:30am - 8:00 or 11:30am to 12pm
	Elementary Library

	Secondary Leadership
	Every other Wed or Thrs 12:00 pm – 12:30
	Conference Room




	Administrative Team
	[bookmark: _GoBack]Tuesdays 9:00 - 10:30
	Conference Room









Montezuma School’s Decision Making Structures

We believe in and encourage “consensus” when making decisions at all levels of the district.
· Explore solutions until the best one for the group emerges
· Mutual search for a solution
· Reach a decision which all can accept
· Synthesize all ideas into one
· Bring conflict into the open
· Minority opinions and concerns are heard and considered
· Decisions are thoroughly thought out
· Encourage cooperation 
· Promote solidarity; all are winners
· Minimize domination
· Promote commitment of all group members to carry out decisions

Collaborative Teams – “the how”
Develop the instructional strategies needed to implement the district’s goals
1. Implement curriculum guide successfully and effectively
2. Use multiple sources of data as diagnostic tools to assess, identify and apply instruction and improvement
3. Ensure uniformity and standardization of classroom management
4. Develop activities to meet the needs of students at each grade level
5. Report to their respective building leadership team
6. Develop strategies that improve student achievement

Elementary and Secondary Leadership Teams – “the what”
Make decisions to develop, align, implement and evaluate the carrying out of the districts plan on a page
1. Develop/revise the school’s plan-on-a-page with district’s goals
2. Communicate the goals to faculty at general meetings and collaborative team meetings
3. Use multiple sources of data across grade levels to access programs and communicate results to all stakeholders
4. Assist administration in developing modifications of school rules/regulations and initiatives

Administrative Team – “the who”
To ensure the school’s goals and action plans are aligned to the district’s goals for successful implementation
1. Accountable for development and use of the school budget
2. Ensures that district policy and state/federal laws are followed
3. Ensures adequate staffing is in place
4. Reports to the Board of Education

Committees and Task Forces – “the product”
Specialized teams, which develop and implement specific activities or initiatives to carrying out the district’s goals.
1. Develops and implements specific activities or initiatives 
2. Reports to the Administrative Team and the Board of Education



Checks & Balances – any team may put a temporary halt to a process or initiative for further refinement or review




PLC Systematic Process
    Create Team Norms



    Assess Current Reality



           Set Long-Term
           SMART Goal(s)




      Determine Guaranteed
        & Viable Curriculum         




     Determine Formative 
& Summative Assessments
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Guaranteed & Viable Curriculum



PLC Meeting Agenda Template

Team: ________________	Date: ___________________
	



Our team’s SMART goal:
	




Review action steps from last meeting.
		







Share a celebration item that has happened since our last meeting.
	




The following analysis is based on our team’s [common] assessment of the following essential learnings: (What do we want all students to learn?)

1.  What is the metric we are using to determine if a student is below proficiency, proficient, or highly proficient?  (How will we know when each student has learned it?)
	



2.  Which of our students need additional time and support to achieve at or above proficiency on an essential learning? (How will we respond when a student experiences difficulty?)
	



a. How will we provide that time and support?  [This may include re-teaching, supplemental groups, etc.] 
	



3. What is our plan to enrich and extend the learning for students who are highly proficient?  (How will we respond when a student has already demonstrated understanding?)
	



4. What is an area where my students struggled?  
	



a.   What strategies were used by my teammates whose students performed well?
	



5.  What is an area where our team’s students struggled? Based on what results?
	



	   a.   What do we believe is the cause?
	



	   b.   What interventions might work? How will we know these interventions worked?
	



6. What else do we need to talk about?
	



Recap action steps for next meeting:
	



----------------------------------------------------------------------------------------------------------------------------
Team Members:

Team Roles:

Facilitator -

Recorder -

Reporter -

(Other roles as needed by team) -

Group Norms:
1.  
2. 
3.
4. 


Guiding Questions for
PLC Team Norms 

· TIME - At what time should everyone arrive and expect to leave?

· PREPARATION - What does each member need to come prepared with and how will this be communicated?

· SPEAKING - What should we expect when speaking and listening to each other?

· CELL PHONES, LAPTOPS, AND OTHER DISTRACTIONS (i.e. grading papers, eating) - What guidelines would we like to have for each other concerning these?

· CONFLICT - How do you want to address conflict within and outside of our team?

· PROFESSIONALISM - How do we define professionalism and what professionalism do we expect from each other?

· PARTICIPATION - What do we expect from each other in terms of participation?

· OTHER - Any other items we should consider for group norms?

· Norms should be reviewed at least annually and renewed.








SMART Goal

S - Specific - says exactly what the learner will be able to do (as in ACTION!)

M - Measurable - can be observed (as in a tangible product; not abstract like “learn” or “understand”)

A - Attainable - for the participants within scheduled time and specified conditions

R - Results Based & Relevant - there should be a way for students to demonstrate their learning; and it will be relevant to the needs of the student

T - Time-Based - achievable by the end of a time frame set by the team

SMART Goal Fill-In-The-Blank

By __________________(date), ___________________(who [include % if appropriate])
Will be able to ____________________________________ (specific/measurable action)
With ____________________________________________(attainable results/accuracy)



SMART Goal Worksheet
	Current Reality & Team SMART Goal
	Strategies &
Action Steps
	Who is Responsible for What
	Target Dates &
Timelines
	Evidence of
Effectiveness

	Current Reality is:


	
	
	
	

	SMART Goal is:


	
	
	
	

	


	
	
	
	













PLC Observation Form


PLC: __________     Date: ________  Time: ________  Norms: ______   Minutes: ________

	Analyzing, comparing and/or scoring student work
	Developing common formative assessments
	Discussing grade-level or school business
	Analyzing instructional practice; critiquing RtI
	Planning curriculum and/or instruction
	Other

	



































	
	
	
	
	

	(time)
	(time)
	(time)
	(time)
	(time)
	(time)






PLC Observation Protocol
Suggestions for an efficient and effective observation of a Montezuma PLC meeting:

1. Confer with the leader of the group prior to the meeting for an agenda if possible
2. Be on time (if physically attending)
3. Do not participate in the meeting and respect the groups meeting norms, even if called on or asked a question try and refrain until after the meeting
4. One observation form is appropriate even if viewed by multiple people so share note-taking and recording duties, perhaps by category
5. Review the on-line observation form to preview the final product of the visit
6. Script the teacher comments during the meeting and refer back to them when completing the on-line observation form
7. Don’t forget to time the overall meeting and specific portions of the meeting to align with the categories of the on-line form


Contact Dave Versteeg (dversteeg@montezuma.k12.ia.us) for access to the on-line observation form.  A link to the form (which is a Google doc form) will be emailed to you. 































PLC Terms & Concepts
Learning by Doing © 2006, 2010 Solution Tree Press • solution-tree.com

The following glossary provides a brief definition of key terms and concepts as they are used in the context of professional learning communities in general.

Action orientation A predisposition to learn by doing; moving quickly to turn aspirations into actions and visions into realities. Members of PLCs understand that the most powerful learning always occurs in a context of taking action, and they value engagement and reflective experience as the most effective teachers.

Action research A process of collective inquiry in which individuals work together to become more proficient at identifying and solving problems. The steps of action research include: (1) formulating a problem, (2) identifying and implementing a strategy to address the problem, (3) creating a process for gathering evidence of the effectiveness of the strategy, (4) collecting and analyzing the evidence, and (4) making decisions based on the evidence.

Adaptive challenges Challenges for which the solution is not apparent; challenges that cause us to experiment, discover, adjust, and adapt (Heifetz & Linsky, 2002). Adaptive challenges may also be described as second-order change.

Attainable goals Goals perceived as achievable by those who set them. Attainable goals are intended to document incremental progress and build momentum and self-efficacy through short-term wins.

Balanced assessment An assessment strategy that recognizes no single assessment yields the comprehensive results necessary to inform and improve practice and foster school and system accountability. Balanced assessments utilize multiple measures of student achievement, including formative assessments for learning and summative assessments of learning. Balanced assessment also refers to using different types of assessments based upon the knowledge and/or skills students are called upon to demonstrate. Rather than relying exclusively on one kind of assessment, schools and teams develop multiple ways for students to demonstrate proficiency.

Building shared knowledge Learning together. Members of professional learning communities always attempt to answer critical questions by first learning together. They engage in collective inquiry to build shared knowledge. This collective study of the same information increases the likelihood that members will arrive at the same conclusion. Members of a PLC, by definition, will learn together.

Capacity building “Developing the collective ability—dispositions, skills, knowledge, motivation, and resources—to act together to bring about positive change” (Fullan, 2005, p. 4).

Collaboration A systematic process in which people work together, interdependently, to analyze and impact professional practice in order to improve individual and collective results. In a PLC, collaboration focuses on the critical questions of learning: What is it we want each student to learn? How will we know when each student has learned it? How will we respond when a student experiences difficulty in learning? How will we enrich and extend the learning for students who are proficient?

Collective commitments The third pillar of the PLC foundation. Collective commitments (or values) represent the promises made among and between all stakeholders that answer the question, What must we do to become the organization we have agreed we hope to become?
Collective inquiry The process of building shared knowledge by clarifying the questions that a group will explore together. In PLCs, educators engage in collective inquiry into more effective practices by examining both external evidence (such as research) and internal evidence (which teachers are getting the best results). They also build shared knowledge regarding the reality of the current practices and conditions in their schools or districts.

Common assessment An assessment of student learning that uses the same instrument or a
common process utilizing the same criteria for determining the quality of student work. State
and provincial assessments and district benchmark assessments are “common” assessments.
However, in a PLC, a team of teachers also creates common assessments with collective responsibility for the learning of a group of students who are expected to acquire the same knowledge and skills. Team-developed common assessments provide members with the
basis of comparison that turns data into information and help individuals identify strengths
and weaknesses in their instructional strategies. They also help identify problem areas in the
curriculum that require attention.

Common formative assessment An assessment typically created collaboratively by a team of
teachers responsible for the same grade level or course. Common formative assessments are
used frequently throughout the year to identify (1) individual students who need additional time
and support for learning, (2) the teaching strategies most effective in helping students acquire
the intended knowledge and skills, (3) curriculum concerns—areas in which students generally
are having difficulty achieving the intended standard—and (4) improvement goals for individual
teachers and the team. 

Community A group linked by common interests. Whereas the term organization tends to emphasize structure and efficiency, community suggests shared purpose, mutual cooperation, and supportive relationships.

Consensus Consensus is achieved when (1) all points of view have not only been heard but also solicited, and (2) the will of the group is evident even to those who most oppose it.

Continuous improvement process The ongoing cycle of planning, doing, checking, and acting
designed to improve results—constantly. In a PLC, this cycle includes gathering evidence of
current levels of student learning, developing strategies and ideas to build on strengths and
address weaknesses in that learning, implementing those strategies and ideas, analyzing the
impact of the changes to discover what was effective and what was not, and applying the new
knowledge in the next cycle of continuous improvement.

Criterion-referenced assessment An assessment used to determine if a student or group of
students have met a specific standard or intended learning outcome (Ainsworth & Viegut, 2006).
critical questions of collaborative teams. In a PLC, collaboration focuses on four critical questions of learning: (1) What is it we want each student to learn, (2) How will we know when each student has learned, (3) How will we respond when a student experiences difficulty in learning, and (4) How will we enrich and extend the learning for students who are proficient?

Crucial conversation Dialogue in which “the stakes are high, opinions vary, and emotions run
strong” (Patterson, Grenny, McMillan, & Switzler, 2002, p. 3). Curriculum leverage. The skills,
knowledge, and dispositions that will assist the student in becoming proficient in other areas of
the curriculum and other academic disciplines (Reeves, 2002).

Data versus information Data represent facts or figures that, standing alone, will not inform
practice or lead to informed decisions. To transform data into information requires putting data in
context, and this typically requires a basis of comparison.

DRIP syndrome (data rich/information poor) The problem of an abundance of data that do
nothing to inform practice because they are not presented in context through the use of relevant
comparisons (Waterman, 1987).

Endurance The quality that defines knowledge, skills, and dispositions students are expected to
retain over time as opposed to those they merely learn for a test (Reeves, 2002).

Essential learning The critical skills, knowledge, and dispositions each student must acquire as a result of each course, grade level, and unit of instruction. Essential learning may also be referred to as essential outcomes, power standards (Reeves, 2002), guaranteed and viable curriculum (Marzano, 2003), essential academic goals (Lezotte, 1991), learning intentions and success criteria (Hattie, 2009), or learning expectations and tangible exemplars of student proficiency (Saphier, 2005).

First-order change Innovation that is incremental, representing the next step on an established path and operating within existing paradigms. The change can be implemented by using the existing knowledge and skills of the staff. The goal of first-order change is to get better at what is already being done (Marzano, Waters, & McNulty, 2005).

Formative assessment An assessment for learning used to advance and not merely monitor
each student’s learning; the assessment informs the teacher regarding the effectiveness of
instruction and the individual student regarding progress in becoming proficient. The checks
for understanding that individual teachers use in the classroom on a daily basis are examples of
formative assessments. In a PLC, collaborative teams also use common formative assessments to (1) identify students who are experiencing difficulty in their learning, (2) provide those student with additional time and support in a way that does not remove them from new direct instruction, and (3) give them additional opportunities to demonstrate their learning.

Foundation of a professional learning community PLCs rest upon a shared mission of high levels of learning for all students. In order to achieve that mission, educators create a common vision of the school they must create, develop collective commitments or values regarding what they will do to create such a school, and use goals as measurable milestones to monitor their progress.

Genius of And The ability to embrace paradox. Embracing the Genius of And allows an individual to avoid the choice between A or B and to choose both A and B at the same time (Collins & Porras, 1997). A commitment to simultaneous loose and tight leadership serves as an example of the Genius of And. See also Tyranny of Or.

Goals Measurable milestones that can be used to assess progress in advancing toward a vision. Goals establish targets and timelines to answer the questions, “what results do we seek?” and “how will we know we are making progress?”

Guaranteed and viable curriculum A curriculum that (1) gives students access to the same
essential learning regardless of who is teaching the class and (2) can be taught in the time allotted (Marzano, 2003). Guiding coalition. An alliance of key members of an organization who are specifically charged to lead a change process through the predictable turmoil. Members of the coalition should have shared objectives and high levels of trust. 

High expectations Positive inferences teachers make about the future academic achievement of their students based on what they know about their students (Good & Brophy, 2002). “High expectations for success will be judged, not only by the initial staff beliefs and behaviors, but also by the organization’s response when some students do not learn” (Lezotte, 1991, p. 4).

Knowing-doing gap The disconnect between knowledge and action; the mystery of why knowledge of what needs to be done so frequently fails to result in action or behavior consistent with that knowledge (Pfeffer & Sutton, 2000).

Law of the Few The ability of a small close-knit group of people to champion an idea or proposal until it reaches a tipping point and spreads like an epidemic throughout an organization (Gladwell, 2002).

Learning The acquisition of new knowledge or skills through ongoing action and perpetual curiosity. Members of a PLC engage in the ongoing study and constant reflective practice that characterize an organization committed to continuous improvement.

Learning organization “Organizations where people continually expand their capacities to create the results they truly desire, where new and expansive patterns of thinking are nurtured, where collective aspiration is set free, and where people are continually learning how to learn together” (Senge, 1990, p. 3).

Mission The fundamental purpose of an organization. Mission answers the question, why do we exist? 

Moral purpose “Acting with the intention of making a positive difference in the lives of employees, customers, and society as a whole” (Fullan, 2001, p. 3). Fullan lists a commitment to moral purpose as a critical element of effective leadership and contends leadership must be ultimately assessed by the extent to which it awakens and mobilizes the moral purpose of those within the organization.

Norm-referenced assessment An assessment designed to compare the performance of an
individual or group with a larger “norm” group typically representing a national sample with a
wide and diverse cross-section of students (Ainsworth & Viegut, 2006).

Performance-based assessment An assessment that requires students to demonstrate learning
through demonstration or completion of a task (for example, essays, oral presentations, open ended problems, labs, or real-world simulations). Prior to administering a common performance based assessment, a collaborative team in a PLC must (1) agree on the criteria by which members will judge the quality of student work and (2) demonstrate that they apply those criteria consistently—establish inter-rater reliability.

Power standard The knowledge, skills, and dispositions that have endurance and leverage, and are essential in preparing students for readiness at the next level (Reeves, 2002); the most essential learning or outcomes.

Prerequisite knowledge See readiness for the next level of learning.


Professional Someone with expertise in a specialized field; an individual who has not only pursued advanced training to enter the field, but who is also expected to remain current in its evolving knowledge base.

Professional development A lifelong, collaborative learning process that nourishes the growth
of individuals, teams, and the school through a daily job-embedded, learner-centered, focused
approach (National Staff Development Council, 2000).

Professional learning community (PLC) An ongoing process in which educators work
collaboratively in recurring cycles of collective inquiry and action research to achieve better
results for the students they serve. Professional learning communities operate under the
assumption that the key to improved learning for students is continuous job-embedded learning
for educators. pyramid of interventions. A systematic school wide plan that ensures every student in every course or grade level will receive additional time and support for learning as soon as he or she experiences difficulty in acquiring essential knowledge and skills. The multi-tiered intervention occurs during the school day, and students are required rather than invited to devote the extra time and secure the extra support for learning.

Readiness for the next level of learning The quality of having acquired the skills, knowledge, and dispositions essential for success in the next unit, course, or grade level (Reeves, 2002).

Reciprocal accountability The premise that leaders who call upon members of the organization
to engage in new work, achieve new standards, and accomplish new goals have a responsibility
to those members to develop their capacity to be successful in meeting these challenges: “For
every increment of performance we ask of educators, there is an equal responsibility to provide
them with the capacity to meet that expectation” (Elmore, 2004, p. 93). For example, principals
of professional learning communities recognize they have an obligation to provide staff with the
resources, training, mentoring, and support to help them successfully accomplish what they have been asked to do.

Results orientation A focus on outcomes rather than inputs or intentions. In PLCs, members
are committed to achieving desired results and are hungry for evidence that their efforts are
producing the intended outcomes.

School culture The assumptions, beliefs, values, and habits that constitute the norm for the school and guide the work of the educators within it.

School structure The policies, procedures, rules, and hierarchical relationships within the school.

Second-order change Innovation that represents a dramatic departure from the expected and
familiar. Second-order change is perceived as a break from the past, is inconsistent with existing paradigms, may seem to be at conflict with prevailing practices and norms, and will require the acquisition of new knowledge and new skills (Marzano, Waters, & McNulty, 2005). See also adaptive challenges.

Simultaneous loose and tight leadership A leadership concept in which leaders encourage
autonomy and creativity (loose) within well-defined parameters and priorities that must be
honored (tight). The concept has also been referred to as “directed empowerment” (Waterman,
1987), a “culture of discipline with an ethic of entrepreneurship” (Collins, 2001, p. 124), and
“defined autonomy” (Marzano & Waters, 2009). 

SMART goal Goals that are Strategic & Specific, Measurable, Attainable, Results-oriented, and Time Bound (O’Neill & Conzemius, 2005).

Stretch goals Goals intended to inspire, to capture the imagination of people within the
organization, to stimulate creativity and innovation, and to serve as a unifying focal point of
effort. Stretch goals are so ambitious that they typically cannot be achieved without significant
changes in practice. Stretch goals are also referred to as BHAGs: “Big Hairy Audacious Goals”
(Collins & Porras, 1997, p. 9).

Summative assessment An assessment of learning (Stiggins, 2002) designed to provide a final
measure to determine if learning goals have been met (Ainsworth & Viegut, 2006). Summative
assessments yield a dichotomy: pass or fail, proficient or not proficient. Additional timely support
is typically not forthcoming.

Systematic intervention A school-wide plan that ensures every student in every course or grade level will receive additional time and support for learning as soon as he or she experiences difficulty in acquiring essential knowledge and skills. The multi-tiered intervention occurs during the school day, and students are required rather than invited to devote the extra time and secure the extra support for learning. Systematic intervention means that what happens when a student does not learn is no longer left to the individual teacher to determine but is addressed according to a systematic plan. See also pyramid of interventions.

Systematic process A specific effort to organize the combination of related parts into a coherent
whole in a methodical, deliberate, and orderly way toward a particular aim. In a PLC, a systematic process reflects an aspect of the “tight” culture.

Teachable point of view A succinct explanation of an organization’s purpose and direction that can be illustrated through stories that engage others emotionally and intellectually (Tichy, 1997).

Team A group of people working interdependently to achieve a common goal for which members are held mutually accountable. Collaborative teams are the fundamental building blocks of PLCs.

Team learning process The cyclical process in which all teams in a PLC engage to stay focused on learning. The team learning process includes: clarifying essential student learnings (skills, concepts, and dispositions) for each course and content area; agreeing on common pacing of instruction; developing multiple common formative assessments aligned to each essential outcome; establishing specific, rigorous target scores or benchmarks that will lead to success on high-stakes assessments; analyzing common assessment results; and identifying and implementing improvement strategies. Teams address each step in the process by first building shared knowledge rather than pooling opinions.

Team norms In PLCs, norms represent collective commitments developed by each team to guide members in working together. Norms help team members clarify expectations regarding how they will work together to achieve their shared goals.

Time management The ability to organize and execute one’s time around priorities (Covey, 1989).

Tyranny of Or “The rational view that cannot easily accept paradox, that cannot live with two
seemingly contradictory forces at the same time. We must be A or B but not both” (Collins & Porras, 1997, p. 44). Ineffective organizations fall victim to the Tyranny of Or. See also Genius of And.

Values The specific attitudes, behaviors, and collective commitments that must be demonstrated in order to advance the organization’s vision. Articulated values answer the question, how must we behave in order to make our shared vision a reality? See also collective commitments.

Vision A realistic, credible, attractive future for an organization. Vision answers the question, what do we hope to become at some point in the future?








































Secondary Standards Based Grading Information

Why?
· Our #1 priority was to create a more unified and consistent grading system for standards based grading that could be use throughout the JH and HS.
· We wanted to ensure that our students are being pushed to use “higher order” thinking skills.
· We want the grading system to limit the amount of  “basic knowledge of the content”. We want challenge students with “higher order” content, assignments and assessments.

What?
A TWO-LEVEL System:
	Level 1 – Standards Level
· Standards Level = Formative Assessments or Checks for Understanding
· Majority of our RtI work is done at this level
· If they don’t get it – just keep practicing!
	Level 2 – Unit Level
· Summative Assessments or Grades

What do we want the students to know?
· For Math, Science and English the content is based on the Common Core Standards
· For CTE, Social Studies, Art, Music and PE the content is based on District Learning Targets and or National Standards

How are we going to know what students know at the Standards Level?
· Formative Assessment Level (NOT GRADED – but shown in JMC)
· (X) = Proficient at the Standards Level, Standard Met, On His/Her Way, Shows Understanding, etc. and the student is ready to move on to the Unit Level Assessment
· (0)[Zero] = Not Proficient at the Standards Level, Standard Not Met, Does Not Show Understanding, etc. and the student is NOT ready to move on to the Unit Level Assessment
· This information will be inputted into JMC for student and parent monitoring
· The “X” and “0” will not give you a score or grade but will give the students and parents a guide to the progress being made at the Standards Level of the content within a Unit.
· Proficiency of Level 1 Standards is determined by the instructor based on a 4 point rubric
· All JMC grade books will a the same layout and view for consistency

How are we going to know what students know at the Unit Level?
· Progress made at the Standards Level
· Comprehensive summative assessments of the content standards for the specific unit
· Use of a 4 Point Scale
· 4 = 
· 3 = 
· 2 = 
· 1 = 
· “I Can” Statements
· Assessment Items


How is a student grade determined?
· Ultimately you have to average all unit grades to come up with a quarter and or semester grade.

What could this look like in a classroom?
· Day 1 – pre-test and begin teaching “basic knowledge” for that need it and for those that don’t have them move on to 3.0 or 4.0 assessment work
· Day 2 – continue of basic knowledge
· Day 3 – 2.0 Assessment, teach to apply and analyze content
· Day 4 – teach to apply and analyze content
· Day 5 – teach to apply and analyze content
· Day 6 – 3.0 Assessment, possible 4.0 work time (4.0 Assessment can be done in or out of class)

Examples of Assessments:
	2.0 Assessments
Basic Knowledge of Content
	3.0 Assessments
Apply/Analyze Content
	4.0 Assessments
Extend the Learning

	Vocab Quiz
	Short Answer Questions such as “compare and contrast”, “cause and effect”, etc.
	Write Essay Paper of original ideas or research results
Complete a research project

	Matching/Multiple Choice Test
	Writing prompts or essays such as “Explain . . .”, “Why did . . .”, “How is . . .”
	Create, Design, Construct, Produce

	Short Answer Questions such as “list”, “explain”, “tell”, etc.
	
	Solve, Develop, Prepare, Write



























Elementary Standards Based Grading Information

	Grades 3-6
	Using grade level expectations of standards.

	4 - Extended Opp.
{D.O.K. - 4}
	· Make real-world connections of content to new and novel situations.  (Can be cross-curricular)
· More than one correct response.
· Multi-step complex concepts.
· Requires complex reasoning, planning, and thinking.
· Must be able to provide support for all reasoning/hypothesis.
· Math:  Is able to connect taught problem-solving skills to personal or life situations.
· English - Reading - Social Studies - Science:
· Is able to create, analyze, apply, and design using taught skills to unique situations.

	3 - Proficient {D.O.K - 2 & 3}
	· Explain how or why
· Focus on applying skills and concepts
· Makes decision based on acquired information
· Requires deeper knowledge and thinking than definition
· One correct answer
· Math:  Applies taught concepts to solve story problems.
· English: Uses correct grammar and spelling when writing sentence, from a paragraph to a 5-paragraph essay, etc...
· Reading:  Can support your understanding and opinion based on facts from the passage. (e.g. summarize/infer, with text evidence through verbal or written explanation), makes text connections
· Social Studies/Science:  Can support your understanding and opinion based on facts. (e.g. passage or experiment etc...)
· Science:  Can demonstrate understanding of concept based on the scientific method. (Create hypothesis)

	2 - Recall 
{D.O.K - #1}
	· Specific facts, definitions, details or using routine procedures.
· One correct answer.
· Memorizing but not having to explain the meaning or application.
· Math:  Anything outside of a story problem is computation.
· English:  Identify parts of speech
· Reading:  Identify the who, what, when, where, why of a story
· Social Studies:  Identify dates, locations, people
· Science:  Define & identify parts of a cell, plant, body, etc.

	1 - Recall w/ Assistance
	· Needs modifications/assistance by an adult to complete level 2 skills.









	Grades K-2
	Using grade level expectations of standards.

	4 - Extended Opp. - {New and Novel Idea}
	· Explain how or why
· Focus on applying skills and concepts
· Makes decision based on acquired information
· Requires deeper knowledge and thinking than definition
· Could be more than one possible answer.
· Math:  Applies taught concepts to solve story problems.
· English: Uses correct grammar and spelling when writing sentence, paragraphs (main idea and three supporting detail sentences), etc...
· Reading:  Reading and comprehending books above the grade level. (K - D, 1st - I, 2nd - N/O), makes text connections, 

	3 - Proficient {Recall - Independent}
	· Specific facts, definitions, details or using routine procedures.
· One correct answer.
· Memorizing but not having to explain the meaning or application.
· Math:  Understanding basic computation and math concepts. (e.g. counting on, number sequence, fractions, money, time, etc.)
· English/Writing:  Identifies parts of sentence {nouns, verbs, adjectives, capital letters, punctuation, proper nouns, left-to-right, proper spacing)
· Reading:  Identify the who, what, when, where, why of a story, beginning-middle-end, left-to-right on the page, letter-sound correlation, vocabulary, sight words and comprehension (infer, main idea, details, fact/opinion, cause-effect and etc.)
· Reading: (2nd grade) Can support your understanding and opinion based on facts from the passage. (e.g. summarize/infer, with text evidence through verbal or written explanation)
· Social Studies:  Identify parts of a community, citizenship of classroom, community, etc.
· Science: Identify/label life cycles, etc., listing characteristics of living/non-living things, etc.

	2 - Recall with Prompting and support
	· Needs prompts by an adult to correctly complete level 3 skills. 

	1 - w/ Individual Assistance
	· Needs modifications/assistance to begin understanding grade level concepts.









Data Analysis Protocol 

Team:_____________________________________  Date: _________________
The following analysis is based on our team’s common assessment of the following essential learnings:
___________________________________________________________________________________
___________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________
1. Which of our students need additional time and support to achieve at or above proficiency on an essential learning? How will we provide that time and support? ___________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________
2. What is our plan to enrich and extend the learning for students who are highly proficient?
______________________________________________________________________________________________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________
___________________________________________________________________________________
3. What is an area where my students struggled? ______________________________________________________________________________________________________________________________________________________________________
      a. What strategies were used by teammates whose students performed well? 
______________________________________________________________________________________________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
4. What is an area where our team’s students struggled? ___________________________________________________________________________________
      a. What do we believe is the cause? ___________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________
      b. What is our plan for improving the results? ___________________________________________________________________________________
______________________________________________________________________________________________________________________________________________________________________










The 6 Attributes of the Formative Assessment/Instructional Process

[image: ]

1. Learning Progressions: 
Learning progressions describe a conceptual or procedural sequence of learning that moves from novice to mastery across and within disciplines. Implicit in a learning progression is the notion of continuity and coherence. Thus, learning is not conceptualized as a series of separate events, but as a path of development over time that connects knowledge, concepts and skills within a domain.
 
2. Clear Learning Goals & Success Criteria: 
Learning Goals: Are broad statements of important/intended learning outcomes that make it clear to students the type and level of performance they are expected to attain. Usually written as “Understand that…statements.” 
Criteria for Success: Are specific statements, relative to the learning goal, that make it clear to students that the desired learning is progressing or has occurred. Usually written as “I can… statements.” These statements can be differentiated as necessary to address individual learning needs. Thus, clear learning goals and success criteria help the student to answer the critical question: Where am I going?

3. Eliciting Evidence/Instructional Modifications Based on Evidence: 
Teachers should consistently plan for, integrate and follow through with appropriate and timely formal and informal eliciting evidence strategies/tools within and across lessons. Further, curriculum, instruction, assessment, electing strategies and student responses must all be aligned and also be at the appropriate level of rigor. When this occurs teachers can more easily identify student’s zone of proximal development relative to the success criteria and learning goals. With this information teachers can provide quality descriptive feedback which increases the likelihood of students mastering learning goals and success criteria. At this point, teachers can answer the critical question, Where is the learner now? 

4. Descriptive Feedback: 
Timely, positive suggestions or discussions that are specifically based on the learning goal and success criteria that, if acted on by the students, can prompt them to systematically improve their ability to meet the pre-determined learning goal/success criteria. Descriptive feedback should not provide students with the solution, but it should guide them to discover it, thus building their confidence. The feedback provider (teacher or peer) must give the student the opportunity to determine a more effective and efficient path of learning that will increase the odds that they will master the success criteria and attain the learning goal. Thus, descriptive feedback helps the student answer all critical questions: Where am I going? Where am I now? What do I need to do to close the gap? 

5. Self & Peer Assessment: 
Metacognition (thinking about one’s thinking) is the collection and analysis of elicited evidence by learners’ or peers and it provides a means for students to use self-directed internal feedback to make adjustments to their learning when they are not moving forward successfully or to keep learning in the same fashion, if progress is being made. These reflections will provide students with a repertoire of strategies on how to adjust their learning, if needed, to better align with the learning goals and success criteria. 
Peer assessment further promotes metacognition and learning by having students provide descriptive feedback, based on clear learning goals and success criteria, to fellow students. This process enables students to help struggling students to gain a clearer picture of the learning goals and success criteria and if needed to cause them to reflect on the effectiveness of their learning tactics. This process also helps students to develop a lifelong skill of learning how to learn and greatly increases student involvement and ownership. To make self and peer assessment effective, teachers must model and teach all the other attributes. Self and Peer assessment assists students in answering the critical questions: Where am I now? What do I need to do to close the gap?

6. Collaboration 
Shared knowledge among teachers and students—although the teachers have vital knowledge about content, skills and instruction they value and build upon students’ knowledge, personal experiences, language, strategies and culture. 
Shared authority among teachers and students— teachers invite students to help set specific goals, provide options for activities, encourage students to assess what they learn at a pre-specified level, treat each other respectfully, focus on high levels of understanding, listen to diverse views and opinions, engage in critical and creative thinking, support knowledge claims with evidence, and participate in meaningful dialogue. 
Teachers as mediators— as the role of teaching increasingly emphasizes mediated learning, there is a sharing of knowledge and authority between teacher and students. 
Heterogeneous grouping of students – the various perspectives, experiences and backgrounds of all students are important and shared to enrich learning in the classroom. Thus, a critical characteristic of a collaborative classroom is that students are not segregated during core instruction according to supposed ability, achievement interests or any other characteristic. Periodic grouping based upon identified learning needs may be necessary during targeted and/or intensive instruction.


Frequently Asked Questions

Why Should We Describe the School or District We Are Trying To Create?
· “A vision is a picture of the future you seek to create described in the present
tense, as if it were happening now. Vision statement shows where we want to go
and what we will be like when we get there. Vision gives shape and direction to the
organization’s future. It helps people set goals to take the organization closer to its
desired future.” (Senge et al , 1994)

· “In a change process, vision serves three important purposes. First, by clarifying
general direction for change it simplifies hundreds of more detailed decisions.
People can figure out for themselves what to do without constantly checking with
bosses. Second, it motivates people to take action in the right direction. Third, it
helps coordinate the actions of different people in an efficient way. One question
—‘is this in line with the vision’—can help eliminate hours of torturous discussion.”
(Kotter, 1996)

· “A vision builds trust, collaboration, interdependence, motivation, and mutual
responsibility for success. Vision helps people make smart choices, because their
decisions are made with the end result in mind. . . . Vision allows us to act from a
proactive stance, moving toward what we want. . . . Vision empowers and excites
us to reach for what we truly desire.” (Blanchard, 2007)

· An effective school system and its leaders build a shared sense of purpose and a
shared vision of what schools and the school system would look like if that shared
purpose was acted on, and develop a bias toward action relevant to the vision
(Schlechty, 2005) 

Why Should Celebration Be a Part of Our Culture?
· “In successful change efforts, empowered people create short-term wins—victories
that nourish faith in the change effort, emotionally reward the hard workers, keep
the critics at bay, and build momentum. Without sufficient wins that are visible,
timely, unambiguous, and meaningful to others, change efforts inevitably run into
serious problems.” (Kotter & Cohen, 2002)

· “Remembering to recognize, reward, and celebrate accomplishments is a critical
leadership skill. And it is probably the most underutilized motivational tool in
organizations.” (Kanter, 1999)

· “Reward small improvements in behavior along the way. Don’t wait until people
achieve phenomenal results.” (Patterson et al , 2008)

· “Small successes stimulate individuals to make further commitments to change.
Staffs need tangible results in order to continue the development of their commitment to the change program and small steps engender understanding as well.” (Eastwood & Louis, 1992)


Why Should We Ensure Students Have Access to a Guaranteed and Viable Curriculum?
· One of the most significant factors that impacts student achievement is that
teachers commit to implementing a guaranteed and viable curriculum to ensure
no matter who teaches a given class, the curriculum will address certain essential
content (Marzano, 2003) 

· One of the keys to improving schools is to ensure teachers “know the learning 
intentions and success criteria of their lessons, know how well they are attaining 
these criteria for all their students, and know where to go next in light of the gap
between students’ current knowledge and understanding and the success criteria”;
this can be maximized in a safe and collaborative environment where teachers talk
to each other about teaching (Hattie, 2009) 

· “[Effective teachers] clarify goals and assessment criteria in ways that will help
students understand what they need to learn and what strategies are likely to be
most useful in enabling them to do so.” (Brophy, 2004)

Why Should We Use Formative Assessments?
· Effective use of formative assessment, developed through teacher learning
communities, promises not only the largest potential gains in student achievement
but also a process for affordable teacher professional development (Wiliam & 
Thompson, 2007) 

· “There is strong and rigorous evidence that improving formative assessment can
raise standards of pupils’ performance. There have been few initiatives in education
with such a strong body of evidence to support a claim to raise standards.” (Black 
& Wiliam, 1998)

· “Studies have demonstrated assessment for learning rivals one-on-one tutoring in
its effectiveness and that the use of assessment particularly benefits low-achieving
students.” (Stiggins, 2004)

· “Formative assessment is a potentially transformative instructional tool that, if
clearly understood and adroitly employed, can benefit both educators and their
students . . . formative assessment constitutes the key cornerstone of clearheaded
instructional thinking. Formative assessment represents evidence-based
instructional decision-making. If you want to become more instructionally effective,
and if you want your students to achieve more, then formative assessments should
be for you.” (Popham, 2008)

Why Should We Use Common Assessments?
· Reviews of accountability data from hundreds of schools reveal the schools with
the greatest gains in achievement consistently employ common assessments,
nonfiction writing, and collaborative scoring by faculty (Reeves, 2004) 

· Powerful, proven structures for improved results are at hand. “It starts when
a group of teachers meet regularly as a team to identify essential and valued
student learning, develop common formative assessments, analyze current levels
of achievement, set achievement goals, and then share and create lessons and
strategies to improve upon those levels.” (Schmoker, 2004) 

· The schools and districts that doubled student achievement added another layer of
testing—common formative or benchmark assessments. These assessments were
designed to provide detailed and concrete information on what students know and
do not know with respect to specific learning targets (Odden & Archibald, 2009) 

· The key to improved student achievement was moving beyond an individual teacher
looking at his or her classroom data. Instead, it took getting same-grade teacher
teams to meet, analyze the results of each interim assessment to understand what
concepts in the curriculum were posing difficulty for students, share ideas, figure
out the best interventions, and actually follow up in their classrooms (Christman et 
al , 2009) 

Why Should We Implement Systematic Interventions (Response to Intervention)?
· “High-performing schools and school systems set high expectations for what
each and every child should achieve, and then monitor performance against the
expectations, intervening whenever they are not met. . . . The very best systems
intervene at the level of the individual student, developing processes and structures
within schools that are able to identify whenever a student is starting to fall behind,
and then intervening to improve that child’s performance.” (Barber & Mourshed, 
2007)

· In order to raise student achievement, schools must use diagnostic assessments to
measure students’ knowledge and skills at the beginning of each curriculum unit,
on-the-spot assessments to check for understanding during instruction, and end-of unit assessments and interim assessments to see how well students learned. “All
of these enable teachers to make mid-course corrections and to get students into
intervention earlier” (Odden, 2009) 

· “The most significant factor in providing appropriate interventions for students was
the development of layers of support. Systems of support specifically addressed
the needs of students who were ‘stretching’ to take more rigorous coursework.”
(Dolejs, 2006)

· Why Should We Use Teams as Our Basic Structure?
“Empowered teams are such a powerful force of integration and productivity
that they form the basic building block of any intelligent organization.” (Pinchot & 
Pinchot, 1993)

· “We are at a point in time where teams are recognized as a critical component
of every enterprise—the predominant unit for decision making and getting things
done. . . . Working in teams is the norm in a learning organization.” (Senge et al 
1994)

· Teams “bring together complementary skills and experience that . . . exceed
those of any individual on the team.” Teams are more effective in problem solving,
“provide a unique social dimension that enhances . . . work,” motivate, and foster
peer pressure and internal accountability (Katzenbach & Smith, 1993) 

· “A team can make better decisions, solve more complex problems, and do more
to enhance creativity and build skills than individuals working alone . . . They have
become the vehicle for moving organizations into the future. . . . Teams are not just
nice to have. They are hard-core units of the production.” (Blanchard, 2007)

· “Influencers increase the capacity of others by asking them to work in teams with
interdependent relationships. . . . We increase capacity when we work together
rather than in isolation.” (Patterson et al , 2008)

Why Should We Collaborate?
· When teachers work in collaborative teams schools are more likely to see gains in
student achievement, find higher quality solutions to problems, promote increased
confidence among staff, create an environment in which teachers support one
another’s strengths and accommodate weaknesses, provide support for new
teachers, and provide all staff with access to an expanded pool of ideas, materials,
and methods (Little, 1990) 

· “The single most important factor for successful school restructuring and the first
order of business for those interested in increasing the capacity of their schools is
building a collaborative internal environment.” (Eastwood & Seashore Louis, 1992)

· “[High-achieving schools] build a highly collaborative school environment where
working together to solve problems and to learn from each other become cultural
norms.” (WestEd, 2000)

Why Should We Create Norms?
· Teams improve their ability to grapple with the critical questions when they clarify
norms that will guide their work. These collective commitments represent the
“promises we make to ourselves and others, promises that underpin two critical
aspects of teams—commitment and trust” (Katzenbach & Smith, 1993) 

· Norms can help clarify expectations, promote open dialogue, and serve as a
powerful tool for holding members accountable (Lencioni, 2005) 

· Inattention to establishing specific team norms is one of the major reasons teams
fail (Blanchard, 2007) 

Why Do We Need SMART Goals?
· “According to research, goal setting is the single most powerful motivational tool
in a leader’s toolkit. Why? Because goal setting operates in ways that provide
purpose, challenge, and meaning. Goals are the guideposts along the road that
make a compelling vision come alive. Goals energize people. Specific, clear,
challenging goals lead to greater effort and achievement than easy or vague goals
do.” (Blanchard, 2007)

· “Goal setting is one of the simplest and most effective organizational interventions
that can be used to increase employee performance.” (O’Hora & Maglieri, 2006)

· “Collegial support and professional development in schools are unlikely to have any
effect on improvement of practice and performance if they are not connected to a
coherent set of goals that give direction and meaning to learning and collegiality.”
(Elmore, 2003)

How Can We Create a Result Orientation and Foster Continuous Improvement?
· “One mark of schools that make headway on the achievement gap appears to
be their propensity to promote and organize conversations based in evidence of
student progress.” (Little, 2006) 

· “In our work, we help practitioners frame the next level of work by examining what
they are currently doing, looking at evidence of student learning for clues about
what is strongest in their practice and where they might see opportunities for
improvement, [and] strengthening the capacity of colleagues to work collectively on
instructional issues.” (Elmore & City, 2007)

· Excellence in education requires that teachers work in collaborative teams
to clarify the learning intentions and success criteria of their lessons, gather
evidence of student learning, and discuss the effectiveness of their teaching based
on that evidence. “Teachers [need] to share evidence about their teaching with
their colleagues”; in fact, “the key question is whether teaching can shift from
an immature to mature profession, from opinions to evidence.” The education
profession will not mature as a profession until professional dialogue focuses on
evidence of student learning rather than opinions (Hattie, 2009) 

Why Is a Results Orientation the Key to School Effectiveness?
· “An astonishing number of educational leaders make critical decisions about
curriculum, instruction, assessment, and placement on the basis of information
that is inadequate, misunderstood, misrepresented, or simply absent. Even when
information is abundant and clear, I have witnessed leaders who are sincere and
decent people stare directly at the information available to them, and then blithely ignore it.” (Reeves, 2006) 

· “Strategic leaders are worthy of the name because of their consistent linking of
evidence to decision making. They respond to challenges not by scoring rhetorical
points but by consistently elevating evidence over assertion.”(Reeves, 2002)

· Schools committed to improving student learning need information more than ever.
They must have a process that gathers authentic and relevant information and
use it to identify strengths and weaknesses in a way that pushes people toward
continuous improvement (Dolan) 

Why Do We Need Widely Distributed Leadership?
· We now understand that instructional leadership in effective schools “will be
broadened and viewed as a dispersed concept that includes teachers. This is in
keeping with the teacher empowerment concept; it recognizes that a principal
cannot be the only leader in a complex organization like a school. With the
democratization of organizations, especially schools, the leadership function
becomes one of creating a community of shared values” (Lezotte, 1991) 

· “It is only through participatory leadership that one is likely to create the level
and type of commitments necessary to sustain disruptive innovations.” (Schlechty, 
2005)

· “Strong learning communities develop when principals learn to relinquish a measure
of control and help others participate in building leadership throughout the school.”
(McLaughlin & Talbert, 2006) 

· Shared leadership is based on the concept of the school as a community of learners
and recognition of the fact that the principal can’t do it alone (Hallinger, 2007) 





























RESULTS

Percent of Student Meeting End-of-Year MAP RIT Expectations By Class (same students each year)
READING				
Class of 	2010	2011	2012	2013	2014
2026	-	-	-	-	70
2025	-	-	-	67	60
2024	-	-	75	84 	83
2023	-	-	74	78 	78
2022	-	-	70	67 	76
2021	-	44	59	81 	75	
2020	-	44	61	70 	78
2019	47	56	52	76 	58
2018	69	66	76	70 	91
2017	64	64	51	53 	68
2016	65	57	56	67 	88
2015	52	70	74	62 	89
2014	46	71	57	63 	-
 							
MATH				
Class of	2010	2011	2012	2013	2014
2026	-	-	-	-	65
2025	-	-	-	65	80
2024	-	-	83	82 	89
2023	-	-	70	69 	67
2022	-	-	67	70 	63
2021	-	-	66	72 	75
2020	-	44	64	70 	62
2019	44	35	36	66 	58
2018	72	49	68	70 	76
2017	48	62	55	65 	71
2016	62	57	48	67 	76
2015	76	61	74	71 	86
2014	60	76	71	68 	-
								
SCIENCE				
Class of 	2010	2011	2012	2013	2014
2026	-	-	-	-	-
2025	-	-	-	-	-
2024	-	-	-	-	-
2023	-	-	-	-	74
2022	-	-	-	70	70
2021	-	-	70	80 	80
2020	-	66	79	57 	73
2019	53	62	67	63 	71
2018	78	59	74	75 	84
2017	66	68	62	55 	89
2016	77	67	71	63 	96
2015	67	73	82	79 	92
2014	57	42	53	68 	-







Percent of Student Meeting End-of-Year RIT Expectations By Grade (different students each year) on NWEA MAP
READ	2010	2011	2012	2013	2014	2015
K	-	-	75	67	70  	91
1	-	-	74	84	60	76
2	-	-	70	78	83	83
3	47	44	59	67	78	81
4	69	56	61	81	76	82
5	64	66	52	70	75	76
6	65	64	76	76	78	84
7	52	57	51	70	58	84
8	46	70	56	53	91	68
9	71	71	74	67	68	85
10	78	77	57	62	88	87
11	-	-	-	63	89	92
				
MATH	2010	2011	2012	2013	2014	2015
K	-	-	83	65	65	79
1	-	-	70	82	80	89
2	-	-	67	69	89	90
3	44	44	66	70	67	76
4	72	35	64	72	63	76
5	48	49	36	70	75	68
6	62	62	68	66	62	81
7	76	57	55	70	58	76
8	60	61	48	65	76	71
9	79	76	74	67	71	80
10	85	77	71	71	76	81
11	-	-	-	68	86	83
				
SCI	2010	2011	2012	2013	2014	2015
K	-	-	-	-	-	-
1	-	-	-	-	-	-
2	-	-	-	-	-	-
3	53	66	70	70	74	79
4	78	62	79	80	70	82
5	66	59	67	57	80	75
6	77	68	74	63	73	73
7	67	67	62	75	71	84
8	57	73	71	55	84	83
9	57	42	82	63	89	86
10	70	66	53	79	96	87
11	-	-	-	68	92	88

Percent of Student Proficient on Iowa Assessment By Grade
READING	3RD 	4TH 	5TH 	6TH 	7TH 	8TH 	9TH  	10TH	11TH
2014					82	51	85	92	79
2013	83	73	83	78	59	74	79	92	83
2012	72	83	78	54	62	56	79	85	78
2011	70	63	77	80	66	64	50	79	62
 
							
MATH		3RD 	4TH 	5TH 	6TH 	7TH 	8TH 	9TH 	10TH 	11TH
2014					87	61	85	88	83
2013	78	65	87	83	80	79	84	92	98
2012	75	86	81	62	80	79	86	88	85
2011	70	68	90	82	70	64	70	92	83
 
 
							
SCIENCE	3RD 	4TH	5TH 	6TH 	7TH 	8TH 	9TH 	10TH 	11TH
2014					82	76	90	90	88
2013	94	94	92	80	68	85	79	100	90
2012	83	89	89	64	78	79	86	97	88
2011	88	93	68	84	74	66	70	95	90
 

PLC Implementation Teacher Survey Results (Percent indicating “Very True” & “True”)
QUESTION        11-12 Q1    11-12 Q2    11-12 Q3	11-12 Q4	12-13 Q1	12-13 Q2	12-13 Q3	12-13 Q4
1	96%	100%	  93%	  87%	  90%	  98%	  94%	  94%
2	96%	100%	  93%	  87%	  81%	  93%	  91%	  91%
3	88%	89%	  100%	  87%	  56%	  61%	  66%	  89%
4	77%	67%	  82%	  87%	  83%	  100%	  91%	  91%
5	46%	56%	  82%	  87%	  79%	  90%	  85%	  97%
6	54%	56%	  74%	  73%	  86%	  98%	  100%	  98%
7	65%	89%	  74%	  80%	  91%	  90%	  100%	  95%
8	50%	78%	  67%	  80%	  93%	  90%	  94%	  97%
9	39%	67%	  63%	  67%	  81%	  93%	  91%	  85%
10	50%	78%	  63%	  53%	  64%	  83%	  81%	  82%
11	54%	56%	  70%	  67%	  50%	  56%	  63%	  53%
12	50%	56%	  74%	  53%	  43%	  48%	  52%	  50%
13	62%	44%	  67%	  40%	  67%	  80%	  88%	  85%
14	54%	89%	  70%	  67%	  95%	  95%	  97%	  94%
15	35%	67%	  41%	  53%	  95%	  88%	  94%	  91%
16	42%	44%	  56%	  67%	  80%	  80%	  91%	  91%
17	46%	67%	  59%	  67%	  52%	  63%	  67%	  62%
18	24%	22%	  56%	  67%	  100%	  95%	  100%	  100%
19					  69%	  83%	  79%	  85%

PLC TEACHER IMPLEMENTATION SURVEY 
Please indicate the extent to which each of the statements below is true for your group by marking one of the four choices from the following scale: Very True, True, Somewhat True, Not True, Not Applicable (NA)

1. My PLC team has an agreed upon set of meeting norms.
2. My PLC team norms help us to have productive, effective conversations.
3. My PLC team uses an agenda that clearly outlines the items to accomplish at our PLC meetings.

4. I have a clear understanding of the essential learning (power standards, learning targets, and or objectives) that students will acquire as a result of my course or grade level and each unit within the course or grade level.
5. My PLC team (I) has (have) aligned the essential learnings of my course or grade level to all of the following: The Common Core Standards, MISIC Standards and the MAP assessment.
6. My PLC team (I) has (have) worked to define the most important student learning goals in our (my) course or grade level.
7. My PLC team (I) has (have) analyzed achievement data and established a SMART goal to improve student achievement.
8. I could explain to a parent, in simple language, the most important course-level or grade-level learning goals for his or her child in my classes or grade level.

9. My PLC team (I) regularly (at least monthly) administers common formative assessments to our (my) students.
10. We (I) have taught students the criteria we will (I will) use in judging the quality of their work and provided them with examples.
11. My PLC team (I) has (have) developed our (my) own rubrics to help us (me) score students’ common formative assessments.
12. My PLC team (I) regularly (at least monthly) use rubrics to score students’ common formative assessments.
13. My PLC team regularly (at least monthly) analyzes data from students’ common formative assessments.

14. I adjust the instructional practices in my classroom based on my students’ performance on common formative assessments.
15. I use the results of common formative assessments to identify students who need additional time and support to master essential learning and I work within the systems and processes of the school to ensure they receive that support.
16. Over the course of this year, I have implemented numerous academic interventions in my classroom for struggling students.
17. Over the course of this year, I have implemented numerous academic interventions in my classroom for students who are exceeding the expected proficiency levels.

18. As an individual teacher, I regularly think about how my specific instructional practices affect student learning and have made changes in my instructional practices that have lead to gains in student learning.
19. As a PLC team, we regularly discuss how our specific instructional practices affect student learning and how changes in our instructional practices might lead to gains in student learning.



[image: montezuma_logo]
Montezuma Community School District Improvement Plan
2014-2015

Vision
All students will master the skills and concepts of the Montezuma core curriculum through challenging and relevant classroom instruction guided by ongoing formative assessment with the support of the district and community. 

Mission
Engage staff, students, parents and the community in educating every child.

Essential Learnings
A graduate of Montezuma Community Schools is expected to be:
A responsible citizen
Well founded in the basic skills
An effective communicator
A proficient problem solver
A self-directed learner
Prepared to live a healthy life style
A productive worker




Montezuma Community School District Improvement Goals

1. 100% of students in K- 11 grades will meet the end-of-the-year (EOY) RIT expectations on the Measurement of Academic Progress (MAP) in reading, math and science.
a. Target for 2014-15 is 80% of students in K-11 grades meet EOY RIT expectations on MAP in reading, math and science.

2. 100% of 12th grade students will graduate (traditional or Parallel diploma).

3. Provide professional development to all staff that utilizes best practice and focuses on continuous improvement.

4. Provide the resources, including teaching staff, facilities, infrastructure and access to technology, necessary to support high student achievement in a safe and healthy environment.

5. Increase meaningful engagement with parents and the community in the education process.



The Montezuma PLC Story: We Be PLC
May 2013

Why did your district decide to implement collaborative teams?
Montezuma Community Schools began using collaborative teams in 2010 as a part of our Iowa Core Curriculum implementation plan. Secondary teachers (grades 7-12) were organized around content areas and would meet once a week during the school day to vertically and horizontally discuss the Iowa Core. Elementary teachers were organized around grade levels and were meeting on staff professional development days, before and after school and at lunch to do the same. Towards the end of 2010 we realized the power of collaboration to influence the culture, climate and practice of teaching and the improvements in student results. Teachers were asking for more school day time to collaborate and a more comprehensive process.
In the summer of 2011 we sent a group of administrators and staff to Solution Tree’s PLC Institute. Those that attended state it was one of the most powerful professional events they have experienced. The DuFour PLC model gave us a vision of what collaboration is and how to get there. We implemented a DuFour PLC model beginning with the 2011-12 school year. The PLC process for our school focuses on four main questions: (1) What is it that we want our students to know and be able to do as a result of this unit or class? (2) How will students demonstrate that they have acquired the essential knowledge and skills? (3) How will intervene for students who struggle and enrich the learning for students who are proficient? (4) How can we use the evidence of student learning to improve our individual and collective professional practice?

What was the driving force for implementing PLC?
The driving force for implementing PLC in our school was better student results. Our district level summative results were generally inconsistent over time and not keeping up with a growth trend line. We knew that staff and students were working hard at improving achievement but the results just weren’t there. The PLC Institute showed us that there were better ways to work at improving our results and it all starts with how we work together.

How are your teams structured? (i.e. grade level, content area, etc.)
In the elementary, our PLC teams are created by combining classes and grade levels.  We choose to align in the following ways:  K, 1-2, 3-4, and 5-6 with special education, Title I, and Talented and Gifted teachers mixed into each group. Our PLC teams also have the ability switch their schedules to create groups in the following fashion:  K-1, 2-3, 4-5 and grade 6 being able to meet with JH/HS.  Any change in groupings need to be communicated to our exploratory teachers at least 2 days prior, as common courtesy.
At the secondary level, our PLC teams are content driven. We have: math, English, science, social studies, fine arts (music and art), physical education, special education, at-risk and vocational (business, agriculture and industrial technology).

How have you made time for your daily schedule for collaborative teams to meet?
Time certainly proved to be a challenge, but it was extremely important to find time during the day to ensure positive implementation. We do not believe we would be as consistent or productive with our implementation if PLC meeting times occurred outside of the school day or only on professional development days.
Finding time caused a dramatic change to the elementary schedule. Prior to PLC implementation our elementary utilized a six-day cycle while sharing staff with the JH/HS.  The exploratory schedule along with lunch drove our schedule and caused many inconsistencies. Our first step was for the elementary and secondary principal to identify times when our shared exploratory teachers (music, art, and physical education) could be available to the elementary. Through this principal collaboration, the opportunity for four exploratory classes to meet daily at regular times was established. This created a 4-day cycle with which the classes rotate through.  This provided four classrooms, 2- grade levels with 2-classrooms per grade level, a 50 minute common planning period each day of the week. We have also set our exploratory schedule to allow different grades the chance to swap times for a day to allow for new conversations.  We do not require 50 minutes per day, we require one hour per week for PLC meetings, but the team has that opportunity built into the schedule.  The days when our teams do not meet the members are usually planning together in grade level groups.  Since elementary staff was using planning time to meet as a PLC, additional planning time has been allotted for them during the day. The elementary teaching staff supervises one 15-minute recess duty during a week. Associates cover all other recesses. This additional time also allows our staff the opportunity to modify meeting times, if needed. 
The secondary school is a modified block schedule. 1st and 5th periods are 45 or 55-minute periods that meet every day. Periods 2, 3 and 4 are 85-minute periods that meet every other day. The teams are spread throughout the day so that not more than one team meets during one period.  For instance, math meets 1st period everyday and science meets 4B every other day.  
We have had a lot of schools ask how did you get the time to have your teachers meet during the day.  First, Montezuma went from an eight period day to a modified block with eight periods over two days.  Then we took study halls out of the day so teachers didn’t have to supervise a study hall. Teachers were required to teacher 6 out of 8 classes in the old system with one prep period.  We tried to keep the same theme in the 8 periods over two days.  Teacher still teach six class periods and instead of study hall supervision they meet in a PLC group.  Teachers still get a prep every other day or everyday depending on the period of the day. It took some change in the thinking of what we wanted to have happen at Montezuma, but the teachers at Montezuma embraced the change and have enjoyed the collaboration time.  
In addition to PLC time during the team all staff are encouraged to plan multi-level team on a vertical basis when necessary. This could be part of a day or an entire day for which substitutes are used. For example there have been team meetings this year of K-12 Language Arts and math respectively. 

Thinking back to when the PLC process just started, what were your first steps?
The most important thing we did to start this process was not spending too much time trying to get all staff to buy-in. After the PLC Institute we had a core group of teachers ready to lead with complete administrative support. Some staff were not initially prepared or convinced that collaborating with others about these four questions was the best use of their time.  We plodded ahead anyway. The administration outlined that teachers were going to collaborate and that they were going to collaborate in a certain way. However, the teachers had quite a bit of autonomy in determining what the collaboration looked like and how it actually worked.
Another important part of the process is that the each PLC was required to incorporate specific requirements into their work. Each group needed group norms, to use an agenda each meeting, establish a SMART goal (specific, measurable, attainable, realistic and time bound)

What are the greatest challenges of implementing PLCs for your school?
It is a challenge to develop groups for elective, non-core teachers such as vocational, fine arts, physical education and counselors. Their work and student success is not easily defined as improving math, reading or science and there is usually only one person teaching in these areas. While a challenge, combining these teachers into productive PLCs does work. It takes a different perspective to see what they might have in common as teachers and how they can share collaboratively together. 
Another challenge is developing meeting time during the school day. We felt that it was important to impede the time into the school day. Each principal has had to be creative and strategic about staff assignments and schedules to make this happen but it has been worth it.

If you were to start this process over, knowing what you know now, what would you do differently and why?
Knowing what we now know now we don’t think we would do much different except start earlier, like years earlier.  Becoming a PLC school is a process. Success has to build upon itself and just doesn’t happen because teachers are meeting and talking. Teachers need to meet and talk about the right things in the right way and then take action. 
The best driver of systemic improvement has been the development of an overall district goal. Our goal for 2012-13 school year is: 75% of all students will meet the end of the year RIT expectations on spring the MAP (Measurement of Academic Progress) assessment in reading, math and science. The district goal has led to a tighter alignment of building level and PLC goals and focused teachers’ efforts.  It has been a very good way to hold all aspects of improvement accountable. 

What advice do you have for a school that is just beginning this journey?
Our advice to a school just beginning this journey is get started. Don’t wait, don’t just dabble in the process, jump in and get started. Use resources from Solution Tree and others to define the right work and what to do, but get started.


Do you have teacher leaders?
We have teacher leaders as a part of our PLC process. These are not paid positions but positions that a PLC group has given to one of its members or someone the principal has asked to be the leader of the group. The leaders facilitate their respective PLC meetings and meet on a weekly basis with the principal to discuss common group and implementation issues. Some groups prefer to rotate the leadership of their groups and other groups stick with the same leader.

How are you connecting (aligning) district goals, CSIP plan, building goals, grade level, and Individual teacher career development plan with PLC goals?
Aligning district goals, CSIP plan, building goals, etc. is a real challenge. For us the driving force is the district goal. We expect all subsequent goals such as building goals, individual PLC SMART goals, etc. to line up with the district goal.

How are you making sure implementation of PLC is student focused?
We monitor the implementation of our PLC process and ultimately the results of student achievement. We monitor the work of each PLC by using a quarterly staff survey that is based on the 4 main questions as listed earlier.

How do PLCs and RtI align and work together?
RtI is embedded on the PLC process for us as a part of question #3, How will intervene for students who struggle and enrich the learning for students who are proficient?

How do you celebrate your success?
Celebrating successes is something we continue to improve upon.  At this time in the elementary we work to meet with groups or an individual teacher to discuss the successes each group or individual has achieved.  Small notes in newsletters thanking staff members for the commitments and efforts each person has made are also provided and appreciated.  You can never go wrong with food, either.

Tell me about your administrative team and how they are a PLC Team?
Our administrative team also function as a PLC. We have established our own meeting norms and developed a SMART goal based on the quarterly implementation survey mentioned earlier. Our current goal is: At the end of the 2012-13 school, 100% of staff will indicate “very true” or “true” for all items on the PLC Survey.” Our quarterly targets are 5 questions at 100% for the 1st quarter, 10 questions at 100% for the 2nd quarter and so forth. A majority of our administrative team meeting time is based on the data from the survey and discussion of interventions appropriate for groups that are struggling and enhancements for those that are thriving. The survey is completed via Google docs. We track the answers by staff member and PLC group over time for results and growth. The overall data is shared and discussed with all staff each quarter. This process has allowed the administrators to model being a PLC. We do everything that is expected of teacher PLCs. 












Five Dysfunctions of a Professional Learning Community
Stephan Weber, www.wholechildeducation.org

Dysfunction #1: Lack of Norms
Team norms are the foundation of a PLC. Some teams feel like they can operate without norms, but conflict or a dysfunctional team member usually highlights the purpose of norms. When teams operate with norms, each member of the team understands how to communicate, how shared decisions will be handled, when to arrive for meetings, and how to professionally disagree. I have observed teams that developed norms five years ago, but they fail to revisit the team norms. When a new teacher moves from a different grade level or from another school district, it is difficult for the teacher to participate in the PLC because the team norms are akin to living and working in a different country or culture.

Solution:
Developing Team Norms
 
Dysfunction #2: Lack of Team Goals
Successful teams establish goals and when the team begins to succeed or fail, members return to their established goals. Establishing a school or district-level PLC will not mean that a team will meet its goals any more than a basketball team will go undefeated by having a daily practice. Some teams fail to establish goals because they believe that teaching hard and developing rigorous lessons will support student achievement. Other teams have a lack of trust, and they do not wish to share instructional strategies or discuss student misunderstandings. A team without goals will lack purpose, urgency, and a destination. It is difficult to celebrate a small win without established goals.

Solutions:
Setting Team Goals
Team Action Planning Template
 
Dysfunction #3: Lack of Trust
According to Lencioni (2007), a lack of trust "occurs when team members are reluctant to be vulnerable with one another and are unwilling to admit their mistakes, weaknesses, or needs for help. Without a certain comfort level among team members, a foundation of trust is impossible."
A PLC that operates with trust will ask:
· Which students seem to struggle with the key concepts and skills identified by the team?
· Which skills or concepts do I struggle to teach?
· If our students do not do well on the state writing test, then what strategies should we incorporate at our grade level? At the grade levels prior to our grade?
· Some students are struggling with note taking and organization skills. What can teachers do to support students who are struggling in school, due to a lack of study skills?
· Our students are struggling with Algebra I. Are there areas of the curriculum map that could be revised to support teaching and learning?

Solution:
Team Trust Survey
 
Dysfunction #4: Lack of Communication
In the traditional high school, the department chair(s) met with the building principal and then returned to the department meeting to tell the other teachers what to do. Top-down leadership is drastically different from the shared leadership that occurs in an effective PLC. Communication problems occur when teams operate without established norms or goals. Some communication barriers occur because teachers fail to take advantage of e-mail, discussion threads, Web 2.0 tools (such as blogs, wikis, Google docs), and other methods for communicating between meetings. Watch a humorous video on the importance of clear communication between team members.

Solutions:
Evidence of Practice in Action
How Teams Function
 
Dysfunction #5: Lack of Essential Learning Outcomes
Effective teams develop and agree to provide all students with essential learning outcomes. In the absence of learning outcomes, students receive a disjointed curriculum experience. Why do some teams skip this step if it is such an important part of teaching and learning? From my observations, developing essential learning outcomes involves trust, conflict, debate, time, and the ability to come to consensus. If teams lack one or more of the items listed in this article, it will be difficult, if not impossible, to identify essential learning outcomes. Swan (2010) wrote, "Learning outcomes refer to the skills, knowledge, and attributes students should have upon completion of a particular course or program of study." 

Solutions:
A Guide to Developing Measurable Student Learning Outcomes
Example of Essential Learning Outcomes




























Sources For Additional Information and Research

Area Education Agency (AEA) 267 –  http://www.aea267.k12.ia.us/plc/
All Things PLC - http://www.allthingsplc.info/




Common Core Standards


Essential Learnings/Power Standards


Unpack Course Objectives


Curriculum Maps/Pacing Guides


Create Common Formative Assessments


Explicit Instruction Plans


Daily Experineces & Activites


Administer Common Formative Assessments


Analyze Results for RtI






















Committed to Learning Together & Working Interdependently


Set Short-Term SMART Goal(s)


Collaboratively Plan


Teach The Guaranteed & Viable Curriculum


Provide Interventions


Administer Common Formative Assessments


Analyze Data
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APPLYING THE FORMATIVE ASSESSMENT/INSTRUCTIONAL PROCESS

Collaborative Learning Environment

Collaborative Learning Environment

Delivered Using evidence based
strategies, routines & pedagogy;

monitored for fidelity

' Evidence is aligned with learning goals,

success criteria & instruction. Utilizes a
combination of teacher, self & peer
assessment activities that are appropriately
modeled for the students.

Specifically described so students know what
e examples
to reach the
learning goal, This action is especially critical for
complex achievement targets.. Offer examples of
strong and weak work. Differentiate
sticcess criteria as needed

Student learning tactics are adapted,
if necessary, so they become
independent and seff-regulated
leatners and problem solvers.

Instruction delivered within the
zone of proximal development gradually
fading support until they are independent.

Communicated in student
friendly language.

Interpreted within the context of learning

i goals & success criteria by teachers & students

ing adapted instruction based upon Feedback
identified learning needs;may include
multiple levels of support: Collaborative Loop
learning of new skills to address identified
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With same learning tactics
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Explicit knowledge of the action to close the leaming gap
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The Six Attributes of the Formative
Assessment/Instructional Process

1. Learning Progressions

2. Learning Goals &
Success Criteria

3. Eliciting Evidence/Instructional
Modifications Based on Evidence

4. Self & Peer Assessment
5. Descriptive Feedback
6. Collaboration

Teacher and Student
Critical Questions addressed
throughout the entire process:

+  Where is the learner going?
+  Where am | going?

«  Where is the learner now?
+  Where am | now?

+  What do | need to do to help
the learner close the gap?
+ What do | need to do to

close the gap?
(Answered at many points during the process)
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