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	We understand the purpose and meaning of a PLC.
	We understand and are current on the PLC Tasks and Products.
We use the appropriate forms for norms, agendas, lesson plans, SMART Goals, Data Analysis Protocol, and syllabus.
	We developed Norms.
	We adhere to the established Norms.
	We developed SMART Goals.
We used our SMART Goals to determine instructional materials and professional development needs.
	We review our SMART Goals.
We developed our Syllabus.
We developed and follow our Pacing Guides.
We develop and analyze Common Assessments.
We use individual student data to drive instruction.




[bookmark: _Toc320614269][bookmark: _Toc424899878]Professional Learning Communities Overview

“…A Professional Learning Community is a collaboration of teachers, administrators, parents, and students who work together to seek out best practices, test them in the classroom, continuously improve processes, and focus on results.” Rick DuFour, 2002
	
Four Critical Questions
1. What do we want students to learn?
2. How will we know if they have learned?
3. What will we do if they don’t learn?
4. What will we do if they already know it?

Three Big Ideas
Focus on Learning
Collaboration
Focus on Results

PLC Topics
i. SMART Goals
ii. Collaboration to create Common Assessments
iii. Discussion of data from Common Assessments or Benchmarks following the Data Analysis Protocol 
iv. Lesson Plans
v. Instructional strategies or techniques
vi. Use of technology within the curriculum
vii. Methods to remediate and/or enrich
viii. Ways to use Differentiated Instruction
ix. Ways to use Collaborative Learning
x. Interventions for at-risk students
xi. Goals to improve team and individual Professional Development
xii. Common procedures and protocols to support student learning
xiii. Instructional Focus Walks
xiv. Scope and Sequence/Pacing


[bookmark: _Toc424899879]PLC Tasks and Products

NOTE:  ALL BOLDED PRODUCTS/ARTIFACTS REQUIRE A SPECIFIC SCHOOL-WIDE FORM.
[bookmark: _Toc424899880]PLC Tasks and Products

NOTE:  ALL BOLDED PRODUCTS/ARTIFACTS REQUIRE A SPECIFIC SCHOOL-WIDE FORM.
	Defined Tasks
	Due
Date
	Product/Artifact
	Responsibly Party
	Submit Product to

	Create and continuously evaluate team norms
	8/10/2016
	Norms (pg 8) – 1 for Leadership PLC & 1 for Department Level PLC
	 Department Level PLC
	· Principal
· Assistant Principal


	Establish team SMART Goals
	8/10/2016
	SMART Goal Worksheet      (pg 11)
	All members
	· Principal
· Assistant Principal


	Determine instructional materials and professional development needs based on SMART Goals.
	8/10/2016
	Order items as allowed by budgets
	All members
	· Administrators
· Mrs. Campbell

	Identify Power PASS standards
	8/01/2016
	List of power objectives
	All members
	· Course Level PLC leader

	Complete Course Syllabus
	8/10/2016
	Syllabus            (pg 26)
	All members on teacher websites
	· Assistant Principal
· Department Chair

	Develop Pacing Guide and Course Sequence
	TBD
	Curriculum Document
	All members
	· Department Chair

	Maintain protocols for agendas, record keeping, minutes, consensus, roles, etc.
	Each PLC meeting
	Agenda (pg 28)
Minutes
Data Analysis   (pg 30)
	Agenda/Minutes – As assigned
Data Analysis – All members
	Store all documents in the team PLC binder

	Create Lesson Plans
	Weekly
Sun (7PM)
	Lesson Plan Form                 (pg 33)
	All members/ As Assigned
	· Assistant Principal
· Course Level PLC members

	Develop Common Assessments with scoring guide


	Every three weeks
	Common Assessment
	All members
	· Course Level PLC leader




	Analyze assessment results of common assessments and benchmarks
	Every three weeks & Quarterly
	Data Analysis   (pg 30)
	All members
	Store all documents in the team PLC binder

	Identify systematic responses for students who are failing or fail assessments
	Every week
(Should be immediate with Mastery Connect)
	Interventions with options for make ups, student specific data
	All Members
	Document through agendas/ minutes

	Identify systematic responses for students who have already mastered objectives
	Every two weeks
	Options for Enrichment with curriculum extensions
	All Members
	Document through agendas/ minutes

	Evaluate progress on SMART Goals using Benchmark and Common Assessments
	Quarterly for SMART Goal
Common Assessments-immediate
	SMART Goal Worksheet      (pg 11)
	All members
	· Assistant Principal
· PLC binder
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PLC Group:_________________________
	Norm to establish:
	Expectation:

	What days do we meet?
· Must meet four times a week with department level PLC.
· Must meet once a month with grade level PLC
	

	Where will we meet?
	

	What time will we start and end?
	

	What are the PLC attendance requirements for all members?


	

	What tasks need to be shared by the team?
· Lesson Plans
· Common Assessments
· Record Minutes
· Make Agenda
· Other items?


	

	How will shared tasks be rotated and what due date does each require?






	Task(s)                                  Due Date

	How will we communicate to ensure everyone has the appropriate information?




	

	Where will the PLC binder and all shared documents be stored?





	

	How will we encourage listening?





	

	How will we discourage interrupting?





	

	How will we encourage everyone to participate?





	

	How will we make decisions?





	

	What do we expect from team members and team leader?





	

	How will we monitor adherence to the established norms?




	

	What will we do if a team member is not following the established norms?



	

	How will we deal with conflicts?







	



Team Members:
Name							Signature
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		__________________________________
________________________________		________________________________

	1
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· Strategic and Specific
· Measurable
· Attainable
· Results-Oriented
· Time Bound

· Create 1-3 Goals

· Goal:  To _____ (do what) so that ____ (how many) will ____ (do what) by ____(when).

Example:
Current Reality:  Last year, 85% of our students met or exceeded the target score of 3 on our district’s writing prompt in May.
SMART Goal:  This year, at least 90% of our students will meet or exceed the target score of 3 on our district’s writing prompt in May.
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SMART Goal Worksheet

	

School:  	 	 	Team Name:     	 	 	 	Team Leader: Team Members:
District Goal(s): School  Goal(s):

	

Team SMART Goal
	Strategies and
Action  Steps
	

Who Is Responsible
	

Target Date or Timeline
	

Evidence of Effectiveness

	
	
	
	
	

	
	
	
	
	



Example:[image: ]
[image: ]
[image: ]
SMART Goal Evaluation Form
The focus of this meeting is to evaluate if SMART Goals were reached and the effectiveness of strategies implemented to meet the goals.
	Team SMART Goal
	Strategies and
Action Steps
	Evidence of Effectiveness
	Evaluation of Strategy
	Continue/Discontinue
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                   Course:
			   Teacher:					Room:
		            (Teacher email) 


Course Description:



Textbooks and Materials:



Grading:



Major Assignments: 



Course Outline:



Class Expectations:


[image: ]Example: ALL HIGHLIGHTED PORTIONS MUST BE THE SAME FOR ALL TEACHERS TEACHING THE COURSE AND ARE REQUIRED. All other sections can be customized by teacher.
        John Marshall Course Syllabus-Example
          Course: AP Literature and Composition
				Teacher: Harris			Room: 102
				Sally. Harris@domain.org
“What we hope to ever do with ease, we must learn
 First to do with diligence.”--Samuel Johnson
Course Description:
AP English Literature & Composition allows students to become skilled readers and writers who understand how literary elements--language, structure, style, and themes, figurative language, imagery, symbolism, and tone--provide meaning and pleasure.  Since reading and writing stimulate and support one another, they are taught together in order to underscore both their common and their distinctive elements.  Instruction centers on how to read and write effectively and confidently to understand, to explain, and to evaluate.  By analyzing, discussing, and writing about the literary, historical, and social value of representative pieces from several genres and  periods, students hone skills in critical analysis, interpretation, and evaluation that promote success in all college courses as well as their professional and personal lives. 
Writing assignments focus on critical analysis of literature and include expository, analytical and argumentative essays.  On both timed, in-class writings, to prepare for the exam, and formal, polished writings, to practice revision and editing skills, the goal is to increase students’ ability to explain clearly, coherently, even elegantly, what they understand about literature and its interpretation.
Thus, writing instruction includes attention to developing and organizing ideas, developing stylistically, and achieving precision and correctness.   Stylistic development is nurtured by emphasizing the following:
· a wide-ranging vocabulary used with denotative accuracy and connotative resourcefulness
· a variety of sentence structures, including appropriate use of subordinate and coordinate constructions
· a logical organization, enhanced by specific techniques of coherence such as repetition, transitions, emphasis, subordination
· a balance of generalization with specific illustrative detail 
· an effective use of rhetoric, including controlling tone, establishing and maintaining consistent voice, and achieving emphasis through parallelism and antithesis
Having studied these literary, grammatical, and rhetorical elements, students may take the AP English Literature Exam in May.  Taking the test is optional, but students who have successfully fulfilled the requirements of this course demonstrate the proficiency to gain credit through CLEP or AP or complete a college composition class.
Textbooks and Required Materials:
Major Text:
Perrine’s Literature: Structure, Sound, and Sense.  Thomas R. Arp, ed. Ft. Worth: Harcourt Brace, 1998.

Supplementary Texts:
The Language of Literature: British Literature. Boston:  McDougell-Littell, 2008.
Elements of Literature:  Literature of Britain.  Austin:  Holt, Rinehart, & Winston, 1993. 
 The Writer’s Craft.  Boston: McDougal, Littell, 1998.
The Norton Reader:  An Anthology of Nonfiction Prose.  New York:  W. W. Norton,  2000.
Hamilton, Edith.  Mythology:  Timeless Tales of Gods and Heroes.  New York: Warner, 1999. 

Novels:
Paton, Alan.  Cry, the Beloved Country.  New York:  Scribner, 1995.
Chopin, Kate.  The Awakening with Related Readings.  New York:  Glencoe MacGraw Hill, 2002.	
Conrad, Joseph.  Heart of Darkness.  New York:  Penguin, 1995.
Orwell, George.  1984 and Related Readings.  Boston:  McDougal Littell, 1998.
Lewis, Janet.  The Wife of Martin Guerre.  Athens, Ohio:  Swallow, 1980.

Materials:
1 1/2-2" three-hole binder to store notes, vocabulary, & handouts;
Blue or black pens for all written work
Jump drive to save writing assignments/presentations
Dictionary and thesaurus recommended for home use 

Grading System:
 		         First Semester				        Second Semester	
	 	 40% Writing Assignments			 40% Writing Assignments,
	 	 40% Exams and Projects		             	          Exams, and Projects
	 	 20% Homework & Quizzes			 30% Research Project
	 							 30% Homework & Quizzes 

   	87-100  	A			*This grade scale has been adjusted to
	78- 86   		B			encourage a good-faith partnership;
	69- 77   		C 			expectations will not be lowered, but
	60-68	  	D 			with proper work ethic, students can meet
	Below 60	F			requirements of a college-level class without
						Jeopardizing their class ranking.
“AP courses are not for the elite; they are for the prepared.”—Terry Grier, Superintendent, Guilford County Schools

Major Assignments:					 
· Unit Exams
· Semester Exams
· Research Project
· AP Exam

Class Activities:

*     Units include vocabulary enhancement, close reading, timed writings, longer essays    (using process writing—prewriting, writing, revising, editing), oral presentations, creative projects, research, class discussions, guided graded discussions, and film.  In addition, students review for the ACT, exit tests, and Advanced Placement Literature and Composition exam.
*     Grammar and mechanics review are conducted as needed.
*     Students maintain a writing folder and reader response log.

Course Outline:

I.	Summer Reading with Reader Response Logs and Double-entry Journals
A. Edith Hamilton’s Mythology 
B. Genesis and Luke from The Holy Bible 
C. The Kite Runner—Khaled Hosseini

II.         First Semester:  Studies in Writing and Literary Genres
A. Introduction to the Novel-- The Awakening by Kate Chopin and Alan Paton’s Cry, the Beloved Country   
               B.  	Introduction to American and English Poetry 
Partly based on Lewis Turco’s description of the four levels of poetry in his book Poetry: An Introduction Through Writing, this method of poetry explication adds language to sound, imagery, form, and meaning.  

		In this unit, we read and thoroughly discuss the following poems/terms:

1. The typographical level deals with the poem’s form on the page.
· Types of Poetry:  narrative (ballad, epic), lyric (sonnet, ode, free verse lyric, elegiac lyric), dramatic (dramatic monologue, soliloquy)
Studies in Typography:
· Concrete poem—“Easter Wings” by George Herbert 
· Sonnet—“Death Be Not Proud” by John Donne
· Ballad—“The Wife of Usher’s Well” 
· Dramatic monologue—“Porphyria’s Lover” by Robert Browning 
· Free verse—“The Red Wheelbarrow” by William Carlos Williams
· Meter and stanza form (transitions to sonic level)
                 (Terms:  iamb, trochee, anapest, dactyl, spondee, monometer, diameter,   
                                  trimester, tetrameter, pentameter, hexameter (or Alexandrine),  
                                  couplet, triplet, quatrain, quintain, sestet, heptastich, octave)

2. The sonic level deals with the sound of the poem.
· Alliteration, assonance, consonance—“The Lamb” & “The Tyger” by     
                                 William Blake 
· Rhyme (eye rhyme, slant rhyme, exact rhyme)—“Let Me Not to the   
   Marriage of True Minds” by William Shakespeare
· Meter—nursery rhymes and sonnets 
· Onomatopoeia—“The Bells” by Edgar Allan Poe 
· Phonetic intensives--“Splinter” by Carl Sandburg 
· Euphony and cacophony—“Upon Julia’s Voice” by Robert Herrick
· Controlling speed and movement of the lines--“Ulysses” by Alfred, Lord Tennyson 
· Rhythm and meter--first stanza of “Dover Beach” by Matthew Arnold

In addition to reading and discussing, students complete exercises on determining meter and effectively adapting sound to sense (Perrine).

3.  The language level is important in poetry because every word carries significance in this compact literary genre.
· Archaic—“Whoso List to Hunt” by Thomas Wyatt
· Denotation & connotation--“One Art” by Elizabeth Bishop; “The World Is Too Much with Us” by William Wordsworth
· Figurative language--metaphor, simile, personification, symbol,     
                                 paradox, conceit, oxymoron, synecdoche, metonymy
· Merits of figurative language--“Sonnet 73” by William Shakespeare;
      “Ulysses” by Alfred, Lord Tennyson paired with “Curiosity” by 
                                 Alastair Reed 
· “To His Coy Mistress” by Andrew Marvell

4.  The imagery level uses the five senses to create word pictures with which the reader makes mental connections
· Introduction to Imagery--“The Red Wheelbarrow” by William Carlos Williams
· “Meeting at Night” by Matthew Arnold
· “Dream Deferred” by Langston Hughes
· “Ozymandias” by Percy Shelley 
· “After Apple Picking” by Robert Frost 

5.   The ideational level determines the meaning of the poem, derived by considering all of the other levels.
· “A Valediction Forbidding Mourning” by John Donne
· “In a Station of the Metro” by Ezra  Pound
· “Dulce et Decorum Est” by Wilfred Owen with “Have You Forgotten Yet” by Seigfred Sassoon (comparison/contrast)
· “My Papa’s Waltz” by Theodore Roethke 
· “Ode on a Grecian Urn” by John Keats 

Culminating Poetry Project:  Extensive formal analysis of “o sweet spontaneous” by e.e. cummings which examines the typographical, sonic, language, imagery, and ideational levels.  As on all formal papers, students prewrite, write, revise based on teacher evaluation and feedback, and edit to produce a polished essay.

C. 	Introduction to Short Fiction by American, English, and World Authors
1. Plot—“The Three Strangers” by Thomas Hardy (traditional plotline) and “Araby” by James Joyce (modern plotline)
2. Characterization—“Everyday Use” Alice Walker (loose, flat, static, dynamic characters, foil, creation of character through dialogue, narration, description, action)
3. Theme—“The Rocking Horse Winner”-- D. H. Lawrence
4. Irony—“The Guest” by Albert Camus (existentialism)
5. Symbolism—“Young Goodman Brown” by Nathaniel Hawthorne
6. Point of View—“Hills Like White Elephants” by Ernest Hemingway (objective);  “My Oedipus Complex” by Frank O’Connor (first person); “The Jilting of Granny Weatherall” by Katherine Anne Porter (stream of consciousness) (omniscient and limited omniscient)

D.        Methods of Thought, Paragraph, and Essay Development and Stylistic Technique
1.  	These methods are interjected throughout the semester as means of creating and
     	discussing literature, brainstorming essay topics, deconstructing prompts, etc.
		a.  Description
		b.  Narration
		c.  Exposition
		d.  Argumentation
	2.  	On all formal written assignments throughout the semester, teacher feedback and evaluation centers not only on recognizing grammatical and mechanical errors but also on developing style by sentence combining (coordination, subordination, phrases), eliminating weak structures, sharpening diction, incorporating rhetorical structures for emphasis and variety, varying sentences types and structures, varying transitions (words, repeating key words, and subordination), etc.  To reinforce these concepts beyond mere suggestion, on certain assignments students are asked to incorporate certain methods structures or focus on certain concepts to create awareness of their possibilities as writing tools.

E.	Semester Examination (mini-AP exam—open question, prose question, and poetry question--administered in two class periods of 52-minutes)


III.	Second Semester:   Historical Perspectives of English Literature, Research Project, and Directed Preparation for AP Exam 
A.	Survey of English Literature Highlighting Major Works and How They Reflect Social, Historical, and Language Changes
1.  Old English Literature and Language
Following a brief history of the English language, we read the epic Beowulf.  
2.   Medieval Period and Middle English
After discussing the evolution of Middle English, students read “The Prologue” to The Canterbury Tales and “The Pardoner’s Tale” by Geoffrey Chaucer.  In conjunction with Barbara Tuchman’s“’This Is the End of the World’:  The Black Death,” we discuss the role of the church in medieval society and effects of the Black Death on literature and language.
3.   Renaissance Period
Hamlet by William Shakespeare
Paradise Lost by John Milton, Books I and IX 
4.   The Metaphysicals and the Neoclassics
“Meditation 17” and “The Flea” by John Donne 
“To His Coy Mistress” by Andrew Marvell
“A Modest Proposal” by Jonathan Swift (satire; formal argument)
 “The Rape of the Lock” by Alexander Pope (mock epic)
		5.   Romantic Period
Starting with “Preface to Lyrical Ballads, we discuss romantic poems as they reflect the window to modernism.
Early Romantics:
“The Chimney Sweeper,” (from Songs of Innocence and Songs of Experience) by William Blake
“Tintern Abbey” and “The World Is Too Much with Us” by   William Wordsworth
“Frost at Midnight” and”Kubla Khan” by Samuel Taylor Coleridge 
Late Romantics:
“Percy Bysshe Shelley
 “When I Have Fears that I May Cease to be” by John Keats 
 “In Silence and Tears” by George Gordon, Lord Byron
		6.  The Victorians:
 “My Last Duchess” by Robert Browning (dramatic monologue; heroic    couplets)
 “Ulysses” by Alfred, Lord Tennyson (dramatic monologue, classical allusion, blank verse, Victorian conceptions about life)
 “Dover Beach” by Matthew Arnold
7.  The Moderns
	      “The Unknown Citizen” by W.H. Auden
 “Love Song of J. Alfred Prufrock” by T.S. Eliot
 “Leda and the Swan” by William Butler Yeats 

B.	Research Project--Literary Analysis of Heart of Darkness
	Following a thorough discussion of the novel, read in conjunction with “The Rime of the Ancient Mariner” and “The Hollow Men,” students develop a valid thesis that not only centers on character, setting, plot, theme, or symbolism in Heart of Darkness but also focuses on the moral, philosophical, historical, political, or psychological implications of the novel.  

C.	Review of AP Literature Exam Essay Questions and Practice Questions

D. 	Review of AP Literature Multiple Choice Questions and Practice Questions

E. 	Post-AP Exam Unit:  Literature Transformed by Film
	
Expectations for Class Preparation and Participation:

This class is not about grades; it is about learning, and learning requires commitment.  Hopefully, the course will be both stimulating and demanding as you learn to be a responsive, educated observer of literature and life.  Therefore, I expect you to prepare for each class by reading the assigned work alertly, curiously, and critically—that is, in a way that generates meaningful questions and ideas about the pieces that we will discuss and analyze.  The first purpose of the class is not for you to learn my interpretations of literature but for you to practice your own.  Thus, you must come prepared to practice:  read all pieces actively rather than passively, look up unfamiliar words, write down questions and insights as you read, and write analytical and insightful essays on chosen pieces.

Reading assignments and writing assignments require planning and prioritizing.  Formal essays explicating literature and other assignments are due on time and completed to specification.  Specific requirements will be covered in class; you should know now, though, that essays turned in late without a bona fide excuse will be marked down.  Each student receives one grace day per semester—you may hand in one major essay assignment one day after it is due.  You may revise formal essays, but revisions must be turned in on the assigned dates as well.

Essay exams will ask you to synthesize your understanding of literature and literary elements. Written in AP exam format, they will allow you to practice all year for the exam in May.  These exams will be graded with the 1-5 AP rubric.  In-class writings, too, will be designed for practice so that you will learn to write organized, well-supported, and insightful pieces that will merit AP credit.

Plagiarism Policy:

Deliberate plagiarism is claiming, indicating, or implying that the ideas, sentences, or words of another writer are your own; it includes having another writer do work claimed to be your own, copying the work of another and presenting it as your own, or following the work of another as a guide to ideas and expression that are then presented as your own.  This includes copying information from the Web.  At the teacher’s discretion, a student guilty of deliberate plagiarism may receive a zero for the assignment and an “F” in the course.

Accidental plagiarism is the handling of quotations and paraphrases without a deliberate attempt to deceive; it includes failing to mark the beginning of paraphrases, failing to get away from the language of the original text when paraphrasing, failing to mark quotations with properly placed quotation marks, and failing to properly identify the source of a quotation or paraphrase.  At the instructor’s discretion, a student whose paper contains accidental plagiarism may have the opportunity to rewrite the paper with a reduction in grade.


“Without preparation, opportunity is an empty promise.”
—Alan Page, former NFL star, current Minnesota State Supreme Court Justice
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PLC Team:
Date & Time: 
Location: 

I. Attendees (Must include hand written signatures)

By signing the agenda, I acknowledge I have attended the entire meeting.
	1 
	8 

	2 
	9 

	3 
	10 

	4 
	11 

	5 
	12 

	6 
	13 

	7 
	14 



II. Agenda Topics 
Guiding Questions:
What do we want students to learn?
How will we know if they have learned?
What will we do if they don’t learn?
What will we do if they already know it?


1. 
2. 
3. 
4. 
5. 
III. Goals for next meeting 

___________________________________________________________________________ 
___________________________________________________________________________ 
___________________________________________________________________________ 
___________________________________________________________________________

IV. Assigned tasks 
____________________________________________________________________________ 
____________________________________________________________________________ 
____________________________________________________________________________ 
____________________________________________________________________________

V. Next Meeting ________________________ 
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Team: _______________________ 	Teachers: _________________________________________________   Date: ______________
The following analysis is based on our team’s common assessment of the following standards:
1. __________________________________________________________________________________________________________
2. __________________________________________________________________________________________________________
3. __________________________________________________________________________________________________________
1. Which of our students need additional time and support to achieve at or above proficiency on the standards? Include the specific standards with each student’s name.



2. On which standards did my students perform the lowest?


a. What strategies were used by teammates whose students performed well?





3. On which standards did all students perform low?


a. What do we believe is the cause?


b. What is our plan for improving results?


4. How will we provide that time and support? Be specific. For example, students who did not show proficiency on standard 2.3 will receive instruction from Ms. Smith, who had the highest number passing on the standard.





5. What is our plan to enrich and extend the learning for students who are highly proficient? Be specific. For example, students attend Ms. Jones’ class where they will extend their understanding by working in teams on an application scenario.






Data Analysis Protocol Explanation
Each team member must complete an individual Data Analysis Protocol.  To help maximize the time during PLC, some of the questions should be answered prior to the PLC discussion.
1-3.  Team – The top three standards assessed on the common assessment.
1.  Individual – Include results from Edusoft with individual student names and standards.
2.  Individual – List the standards in which your students scored the lowest
a.  Team - This question should provide discussion opportunities within the team.  Discuss the instructional strategies used by other teachers with students who performed well on the particular standard.  
3.  Team – List the standards in which all students performed low.
a.  Team – Discuss possible causes of the problem.  Causes could include: need for different instructional strategies, different resources, lack of scaffolding, etc.
b.  Team – Discuss the team plan to improve the standard.  Discuss HOW the standard will be re-taught or remediated. What strategies will be used? What materials are needed?  What should the team do different next time when introducing the standard?
4.  Team – What is the team remediation plan?  How will the team differentiate to meet the needs of all students?  Can the remediation become intertwined in upcoming standards or does it need to completely re-taught?  Can classes be reorganized to help meet the different levels of the students?
5.  Team – How will the needs of the highly proficient student be met?  What type of enrichment will be used?



	John Marshall Lesson Plan 2016-2017

Teacher: ______________________ Grade:________________                                                                                        Quarter:______________  Date: _______________


	Monday

Subject: 

	Tuesday

Subject: 
	
	Wednesday

Subject: 

	Thursday

Subject: 

	Friday

Subject: 


	Standard(s): 
	Standard(s): 
	Standard(s): 

	Standard(s): 

	Standard(s): 


	Goal/ Objective:




	Goal/ Objective:


	Goal/ Objective:


	Goal/ Objective:


	Goal/ Objective:



	
Vocabulary       

	
Vocabulary       

	
Vocabulary       


	
Vocabulary       


	
Vocabulary       



	
Bell work/Bear Trap

	
Bell work/Bear Trap

	
Bell work/Bear Trap

	
Bell work/Bear Trap

	
Bell work/Bear Trap


	
Strategies/ Activities:


	
Strategies/ Activities:
. 
	
Strategies/ Activities:

	
Strategies/ Activities:

	
Strategies/ Activities:


	
Formative/Summative Assessments

	
Formative/Summative Assessments

	
Formative/Summative Assessments

	
Formative/Summative Assessments

	
Formative/Summative Assessments


	
Closure

	
Closure

	
Closure

	
Closure

	
Closure


	Homework

	Homework

	Homework

	Homework


	Homework




	John Marshall Co-Teacher Lesson Plan 2016-2017

Teachers: ______________________ Grade:________________                                                                                        Quarter:______________  Date: _______________


	Monday

Subject: 

	Tuesday

Subject: 
	
	Wednesday

Subject: 

	Thursday

Subject: 

	Friday

Subject: 


	Standard(s): 
	Standard(s): 
	Standard(s): 

	Standard(s): 

	Standard(s): 


	Goal/ Objective:




	Goal/ Objective:


	Goal/ Objective:


	Goal/ Objective:


	Goal/ Objective:



	
Vocabulary       

	
Vocabulary       

	
Vocabulary       


	
Vocabulary       


	
Vocabulary       



	
Bell work/Bear Trap

	
Bell work/Bear Trap

	
Bell work/Bear Trap

	
Bell work/Bear Trap

	
Bell work/Bear Trap


	
Strategies/ Activities:


	
Strategies/ Activities:
. 
	
Strategies/ Activities:

	
Strategies/ Activities:

	
Strategies/ Activities:


	Co-Teacher Model Used (Circle 1)
Supportive / Complementary / Parallel / Station / Team / Alternative
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Critical Issues for Team Consideration
       
Team Name: 
Team Members:
Use the following rating scale to indicate the extent to which each statement is true of your team

1	2	3	4	5	6	7	8	9	10

Not True of Our Team 	Our Team  Is Addressing This 	True of Our Team

1.  	We have identified team norms and protocols to guide  us in working  together

2.  	We have  analyzed student achievement data and  established SMART goals  to improve upon  this  level of achievement we are  working  interdependently to attain  (SMART Goals are  Strategic, Measurable, Attainable, Results oriented, and  Time bound  SMART Goals  are  discussed at length in chapter 6 )

3.  	Each member of our  team is clear  on the  knowledge, skills,  and  dispositions (that is, the  essential learning) that students will acquire as  a result of (1) our course or grade level and  (2) each  unit  within  the  course or grade level

4.  	We have aligned the essential learning with state and district standards and the high-stakes assessments required of our students

5.  	We have identified course content and topics we can eliminate to devote more time to the essential curriculum

6.  	We have agreed on how to best sequence the content of the course and have established pacing guides to help students achieve the intended essential learning

7.  	We have identified the prerequisite knowledge and skills students need in order to master the essential learning of each unit of instruction

8.  	We have identified strategies and created instruments to assess whether stu- dents have the prerequisite knowledge and skills

9.  	We have developed strategies and systems to assist students in acquiring pre- requisite knowledge and skills when they are lacking in those areas

10.  	We have developed frequent common formative assessments that help us determine each student’s mastery of essential learning




11.  	We have established the proficiency standard we want each student to achieve on each skill and concept examined with our common assessments

12.  	We use the results of our common assessments to assist each other in building on strengths and addressing weaknesses as part of an ongoing process of continuous improvement designed to help students achieve at higher levels

13.  	We use  the  results of our  common assessments to identify  students who need additional time  and  support to master essential learning, and  we work  within the systems and  processes of the  school  to ensure they  receive that support

14.  	We have  agreed on the  criteria we will use  in judging the  quality of student work related to the  essential learning of our  course, and  we continually practice  applying those criteria to ensure we are  consistent

15.  	We have  taught students the  criteria we will use  in judging the  quality of their work and provided them with examples

16.  	We have  developed or utilized  common summative assessments that help  us assess the  strengths and  weaknesses of our  program

17.  	We have  established the  proficiency standard we want  each  student to achieve on each skill and  concept examined with our  summative assessments

18.  	We formally  evaluate our  adherence to team norms and  the  effectiveness of our team at least twice  each  year
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Where Do We Go From Here? Worksheet
Using School  Improvement  Goals to Drive Team Goals

	






Indicator  of a PLC at Work
	What  steps or activities must be  initiated
to  create this condition in your school?
	Who will be responsible for initiating or sustaining
these steps or activities?
	

What  is a realistic timeline for each  step
or phase of the activity?
	


What  will you
use  to  assess the effectiveness of your  initiative?

	Collaborative teams of teachers regard ongoing  analysis of evidence of student learning as a critical element in the teaching and  learning process. Teachers  are  provided with frequent and  timely information regarding the achievement of their students. They use that information to:
· Respond to students who are  experiencing difficulty
· Enrich and  extend the learning of students who are proficient
· Inform and  improve the individual and  collective practice of 
members
·  Identify team professional development needs 
· Measure progress toward team goals
	
	
	
	



[image: ]Example:
Evaluate the instructional strategies used
Evaluate the resources used
Evaluate other upcoming content standards which lend themselves to making further connections with the standard
The data shows all students are struggling to understand “the authors’ purpose.”  The concept understanding transitions to other areas, thus making it an essential skill for students to master.
All team members will share how “authors’ purpose” was taught and what resources were used
All team members will brainstorm on differentiated methods to reteach or connect the concept to upcoming lessons
Team decides the resources were not effective:  Jones & Johnson will email the team a new series of passages to use based on PLC discussion  
Evaluation of instructional strategies,  resources, and upcoming content integration  will be completed today
New resources  will be  emailed by Jones and Johnson by Monday
The common assessment with additional “authors purpose” questions will be discussed at the next PLC

“Authors purpose” will be assessed again on the next common assessment
The team will look at the data results to determine if the plan provided the intended results and the next steps needed


[bookmark: _Toc424899888]Classroom Expectations
[image: ]My Academic Vocabulary/Word Wall:
Is in student friendly language.
Definitions include a written, nonlinguistic definition, and/or bilingual 
definition.

My Data Wall:
	Includes the Benchmark Overall Band Report by Period.
	Includes the Benchmark comparisons of Period, Overall, and SMART Goal 
	Passing Rates.
	Includes the Common Assessments Passing Rate and SMART Goal Passing 
Rates.
	Includes optional data, such as Class Averages, Attendance, PLAN, ACT, etc.

My Objective:
	Is posted daily.
	Identifies the standards in student friendly language.
	Includes the language objective.
	Is aligned with the curriculum of the current day and hour.
           Is accompanied by a scale/rubric 




My Student(s) work:
	Is posted.
	Is current and relevant to my content area.
	Includes topics covered throughout the curriculum.

Parental Contact:
	Is made and recorded on the John Marshall Parent Contact Log/Infinite Campus.
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Power Verbs:  Tied to Bloom’s Levels
Knowledge
	Define			Describe		Identify		Locate
	Know			Represent		Outline		Select
	State			Name			Draw		Recognize
	Recall			Tell			Show		Cite
	Quote			Label			List		Match

Comprehension
	Explain		Observe		Comprehend		Summarize			Convert		Trace			Demonstrate	 	Infer
	Discuss		Present			Translate		Report
	Recognize	Defend			Paraphrase		Retell

Application
	Use			Illustrate		Graph			Apply			Extend			Connect		Solve			Model			Predict			Estimate 		Discover		Manipulate
Modify			Relate			Show			Solve Compute		Demonstrate 		Calculate

Analysis
	Analyze			Determine		Select			Infer		Distinguish		Choose			Classify			Separate
	Subdivide		Categorize		Deduce			Differentiate		Question		Inspect			Examine		Investigate		Detect			Dissect
		
Synthesis
	Compose		Create			Construct		Improvise 		Formulate		Devise			Combine		Design		Generate		Organize		Plan			Rearrange		Revise			Arrange			Develop		Incorporate		Invent			Produce		Make			Hypothesize		Integrate		Collect
	
Evaluation
	Interpret		Compare		Evaluate		Justify		Recommend		Estimate		Conclude		Support 	Contrast		Argue			Judge			Rank			Grade			Test			Convince		Arrange			Criticize			Validate		Assess			Score			Appraise		Verify			Decide




English I
allegory
analysis
anecdote
antagonist
appeals
connotation
context credibility
data gathering
denotation
dialogue
epic
monologue
mood
personification
protagonist
sonnet
summary
tone
word choice

English II
archetype
complexities
consumer document
counterclaim
editorial
explicit
implicit
inconsistencies
lyric
paradox
parenthetical documentation
perspective
primary source
provocative
rhetoric
root
satire
secondary source
sentence fluency
stereotype
subgenre
voice

English III
aesthetic purpose
argumentation
ballad
clarity of meaning
literary analysis
MLA style
multimedia presentations
multiple points of view
reflective essay
resumes and applications
rhetorical purpose
structure of informational documents
study strategies
style
synthesis
textual evidence













Algebra I
absolute value function
ascending/descending
binomial
degree of a polynomial
difference of squares
elimination method (for solving a system
   of equations)
factor a polynomial
function notation
inequalities
intercepts (x & y)
irrational numbers
line of best fit
linear/nonlinear functions (exponential, 
   quadratic, absolute value)
linear systems
literal equations
monomial
parent graph (linear, absolute value,
   quadratic, constant)
polynomial
quadratic equation
quadratic formula
rate of change
rational expression
real numbers
relations
substitution method (for solving a system of   equations)
trinomial


Algebra II
arithmetic/geometric sequences
asymptotes
completing the square
complex numbers
composition
conic sections
conjugate (complex)
correlation
curve of best fit
delta
discriminant
functions (exponential, polynomial,  
   logarithmic, etc.)
imaginary
inverse function
logarithm
matrix
minimum/maximum (relative, absolute)
normal distribution curve (Gaussian)
parent function (exponential, polynomial,
   logarithmic)
radical equation
sigma
standard deviation
synthetic division
three-dimensional coordinate
transformation (algebraic)
variance
weighted averages
zero of a function


















Geometry
altitude
angle of depresssion/elevation
angle relationships (complementary,  
   supplementary, etc., expressed
   algebraically)
arc (measurement, length, major, minor)
central angle
chord
conditional statements (converse,  
   inverse, contrapositives)
congruence
conjecture
construction (protractor, compass,
   straightedge)
convex/concave
corresponding parts
counterexample
deductive reasoning
distance formula   
Euclidean/non-Euclidean Geometry
inductive reasoning
inscribed angles and polygons   circumscribed
interior/exterior angles (of a figure)
lateral surface area
median of a triangle
midpoint formula
polyhedra
proof (formal, paragraph, flow, algebraic)
Pythagorean theorem – area model
reflexive, symmetric and transitive properties
secant line
tangent line
theorem/postulate/conjecture
total surface area
transformation (reflection, rotation,
   translation)
trigonometric ratio (sine, cosine, tangent)


Biology
allele
analogous
ATP
behavior (innate, learned)
biogeochemical cycle
biomolecules
carrying capacity
cellular respiration
DNA (replication, sequence, molecule)
enzyme
evolution
genes (encoding, expression, mutation)
genotype
heterozygous
homologous
homozygous
levels of organization (cell, tissue, organs,
   organ system, organism)
limiting factors
multicellular
mutation
nucleotide
pedigree
permeable
phenotype
phospholipids
population density
recessive trait
RNA
sex-linked trait
stimulus
symbiosis (mutualism, commensalism)
transport (active, passive)
tropism


Chemistry
atom (electron, proton, neutron)
atomic mass
atomic number
atomic theory
Avogadro’s Number
balanced equations (mass conservation)
bonding (ionic, polar covalent, nonpolar)
catalyst
chemical equations
chemical formulas
electron configuration
electronegativity
elements
endothermic
entropy
equilibrium
exothermic
gas laws
intermolecular forces
inversely proportional
ion (cation, anion)
Kinetic Theory
molar mass
molarity
mole
neutralization
oxidation
periodic table (families, periods)
proportional (directly, indirectly)
pure substance
reactant
reduction
solubility
stoichiometry
valence



Physical Science
atom (electron, proton, neutron)
atomic mass
atomic number
catalyst
chemical formulas
compound
conduction
conservation (mass, energy,  
   momentum)
convection currents
dilution
elements
equilibrium
fossil record
gas laws
geologic time scale
heterogeneous
homogeneous
ion
isotopes
kinetic energy
mixture (heterogeneous, homogeneous,
   suspension, colloid)
nuclear fusion
periodic table (families, periods)
potential energy
pure substance
radiation
solute
solvent
star life cycle
tectonic cycle
thermal energy
velocity
waves (electromagnetic, seismic, sound


 




Economics
aggregate demand
aggregate supply
borrow
business cycle
buyer
capitalism
command economy
competition
consumer price index
corporation
currency
deficit
deregulation
discount rate
economic system
entrepreneur
Federal Reserve
free enterprise
Gross Domestic Product (GDP)
Gross National Product (GNP)
inflation
interest
loan
macroeconomics
microeconomics
national debt
not-for-profit
opportunity cost
poverty
private property
private sector
profit
risk
save
self-interest
seller
services
shortages
socialism
socioeconomic
standard of living
stock market
surplus
unemployment
U.S. Government
Affirmative Action
appellate jurisdiction
bicameral
campaigning
census
civic duty/responsibility
civil liberties/rights
comparative government systems
constitutional law
constitutional origins/principles
Elastic Clause
equality
executive
expressed powers
gerrymandering
implied, inherent, and reserved powers
injunction
jurisdiction
landmark case
limited government
local government
majority rule
media
minority rights
naturalization
platform
political spectrum
politics
polling
power and authority
reapportionment
redistricting
republicanism
rule of law
sovereignty
special interests
unicameral



World Geography
atmosphere
bilingual
biosphere
cartograms
climograph
culture trait
economic interdependence
erosion
free trade
globalization
hydrosphere
indigenous
key landforms
landmass
lithosphere
microclimate
monotheism
movement
physical environment
place
polytheism
population pyramid
regionalization
silting
spatial distribution
thermal
topography
weathering

Oklahoma History
Archaic Indians
cattle industry
cultural perspectives
Dawes Commission
Dust Bowl
ethnic group
European explorers
First Kansas Colored Regiment
Five Tribes
geographic regions
Great Depression
Indian Territory
Jim Crow laws
land allotment
land distribution
Long Expedition
Mound Builders
oil boom and bust cycle
Oklahoma Territory
Paleo Indians
Plains Tribes
Populist Movement
Progressivism
race relations
river systems
The Kiowa Five
tourism
Tulsa Race Riot














U.S. History
anti-Semitism
appeasement
arms race
assimilation
Big Stick and Dollar diplomacy
blockade
Civil Rights Movement
Cold War
communism
constitutional amendments
counterculture
desegregation
discrimination
embargo
fascism
feminism
foreign policy
Gilded Age
Harlem Renaissance
Holocaust
imperialism
industrialization
isolationism
Jazz Age
Labor Movement
McCarthyism
monopolies
muckraker
nationalism
nativism
neutrality
New Deal
political machine
political scandals
progressivism and populism
Prohibition
reservation system
segregation
stock market crash
totalitarianism
United Nations
Women’s Liberation Movement
World War I
World War II



World History
absolute monarchy
Age of Exploration
Age of Enlightenment
ancient civilization
apartheid
aristocracy
atheism
Buddhism
capitalism
Christianity
civilization
Columbian Exchange
communism
Confucianism
Crusades
Daoism/Taoism
empire/imperialism
feudalism/Middle Ages
genocide/ethnic cleansing
Hellenism
hunter-gatherer
Islam
Judaism
labor union
Mediterranean region
Meiji Restoration
Mercantilism
Middle Passage
Militarism
Mongol conquests
Nationalism/unification
Paleolithic Era
proletariat
Reformation/Renaissance
religious fundamentalism
river valley civilizations
Romanticism
Shintoism
Socialism
terrorism
theocracy
tribal system
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	Observation Evidence Expected to See
	Questions to Ask:

	
________ Word wall is comprehensive, organized and not overcrowded

_______ Word Wall is centrally located, visible and accessible to students

_______ Academic Vocabulary on Word Wall are relevant to the Standard(s) / Objective(s)

________ Academic Vocabulary (Tier II –Tier III words) on word wall are conceptually defined using definitions and/or comprehensive visual clues

________ Performance Task and Academic Language from word wall are in concert

________ Evidence teacher has planned for opportunities for students to use words in a meaningful way (through speaking, listening, reading and writing)


________ Academic Vocabulary (Tier II –Tier III words) from word wall are evident in artifacts


_______ Teacher references word wall through-out workshop model


________ Teacher uses Academic Language from word wall to promote Classroom Discourse / Accountable Talk


________ Students uses Academic Language from word wall during Classroom Discourse / Accountable Talk


_______ Relevant Academic Vocabulary evident in student work


Gradual Release Process of Word Wall Implementation: (Indicate one Level)

_______  Teacher generated word wall

________ Co-Constructed (teacher and student) word wall

________ Student generated word wall

________ Word wall is interactive

	
Teacher should know:
1. What is the purpose of your word wall?



2. What is your process for developing your word wall?



3. How do you know your word wall is effective?



Students should know:
1. When are you expected to use the word wall?



2. Do you find the word wall helpful? Why?



3. Can you show me evidence of the Academic Vocabulary in your work?
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Description of Activity:

This activity could be used as mentioned below or as an Exit Ticket or Bell Work.	

Students are organized in groups of three.  5-7 new words will have been placed on the word wall.  Students will be provided with the K-W-L handout as they walk into class.  They are to immediately, with their groups, complete the handout using each word for the handout.  I use this time to complete my administrative business (attendance, having students sign their absence forms, collecting assignments and ticking off the complete list or having students who have not completed the work sign the incomplete register, and etc.).  After approximately 5 minutes I call the class back together to discuss the words, specifically what they know already, what they want to know and what they have learned that relates to each of the words given.  This serves as a great springboard into discussion around the topic that will be the focus of the daily lesson.

Example K-W-L handout:

	Word 
	What I Know
	What I Want to Know
	What I’ve Learned

	



	
	
	

	



	
	
	

	



	
	
	

	



	
	
	

	



	
	
	

	



	
	
	

	



	
	
	



Students are generally familiar with the K-W-L format as it is practiced at the elementary level as part of the active reading program.




Mid-unit Word Wall Activity:

Description of Activity:

Students will work with a partner to complete a word cluster activity.  This is designed to have students reflect on what they have learned thus far in the unit.  Students place one of the words from the word wall in the center of the cluster hand out and place connecting ideas or words that they have learned in the unit in the surrounding boxes.  After the students have completed their handouts, I will select five partner pairs to present briefly the ideas that they have connected with the word from the word wall.

[image: ]

**This is a useful activity as well for having the students explore content area like main idea and supporting facts in any reading assignment that they might do.




End of Unit Word Wall Activity

Description of Activity:

	As students near the end of the unit they will have seen the most pertinent vocabulary associated with the particular area of study.  They will have learned the definitions.  They will have developed contextual understanding of the words.  They will have used the words within the various contexts and will be comfortable with them.  The compare and contrast web brings the word wall for the unit to an appropriate closure and can also be used as a quick summative evaluation of the understanding acquired with respect to terminology presented in the unit.  The teacher chooses the two words from the unit that will be presented in the web.  Students will individually complete the compare and contrast web.  Student will have to reach back into what they have learned in the unit to determine how the two terms coincide and how they are different or unique.
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Personal Thesaurus (PT) Chart
My Words:
	
	
	
	
	



Academic Term:
	
	
	
	
	



Other Words I could use for the Academic Term: (synonyms) 
	
	
	
	
	

	
	
	
	
	




Opposite Meaning of Word (antonym)
	
	
	
	
	




Personal Dictionary Portion
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Academic Term
Personification

Technical D
A representation, usually of an inanimate object made human like.

Personal Connections
The clock spoke to me saying, “You are late for the show.”

Personal Illustration

Technical Definition

Personal Connection


You are late…











	Academic Term
	Personal Illustration

	Technical Definition
	Personal Connection



	Target Word in Context
	This is What I THINK the word means
	What were the clues in the sentence that helped me guess?
	This is MY WORD for the target word

	



	
	
	

	



	
	
	

	




	
	
	

	



	
	
	





	





	
	
	

	



	
	
	

	



	
	
	

	



	
	
	

	


	
	
	

	



	
	
	









Project Example

NAME: __________________________ 
PERIOD: ______
3rd Six Weeks Project 
Algebra I – Mr. D

WORD WALL PROJECT

Directions: 
Create a crossword puzzle using all of the vocabulary on the Word Wall. The clues will be definitions or an example, graph, or picture to illustrate the definition.

Day 1: CREATE THE CLUES:
1. Copy down the list of words.
2. Look up definitions in the Glossary of the textbook pg S107.
3. Write definitions or examples IN YOUR OWN WORDS for each vocabulary word. These will be the clues in your crossword puzzle.

Day 2: CREATE THE PUZZLE:
1. Create the actual puzzle using grid paper. Write your clues underneath.
2. Write the answer key on a separate paper.
3. Answer the Reflection Questions on the back of this paper.

These 2 days (Monday 11/19 and Tuesday 11/20) are the only days we will work on the project in class. If you are not finished you have to do the rest on your own time.

Project Checklist:
Make sure you have done all of these before you turn in your project.

· At least 20 words from the Word Wall
· Clues (definitions/examples) are in my own words
· All words have clues
· Answer key done
· Complete puzzle
· Reflection Questions answered (on back)





REFLECTION QUESTIONS
This is part of your grade on this project! Answer these questions and turn this in with your puzzle.

1. List the words that you already knew the definition for in your head.

2. Why is it important to write definitions in your own words?

3. Why do we need to know these vocabulary words?

4. Which words do you understand better after doing this project?

5. Which words are you still confused about?




Extension Ideas
1. Give students standardized test questions that include each term or concept. 
2. Pick out the best puzzles from each class and give them back to the students in that class as an extra credit assignment. 
3. Have students write 1-2 of the definitions they created as a "Do Now" assignment in subsequent class periods.
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Example of Benchmark Data Wall– Period, Overall, and SMART Goal Passing Rate comparisons
1.  Use Excel to enter the following data
a. The passing percent of each period
b. The overall passing percent of all John Marshall students on the benchmark
c. Your class goal for passing percent.  All classes should have a SMART goal set for the students.  The goal may be the same or different per period, depended on the course(s).
d. Discussions within your class should occur to help students understand where they are as a class and where they need to be to reach the SMART goal.
	Benchmark 3 English 10 EXAMPLE
	 
	 

	 
	Passing Rate
	All Students 
	Goal

	TB1
	75%
	70%
	80%

	TB2
	66%
	70%
	70%

	TB3
	50%
	70%
	70%

	TB5
	77%
	70%
	80%

	TB7
	33%
	70%
	50%



 



Example of Common Assessment Data Wall– Period and SMART Goal Passing Rate comparisons
1.  Use Excel to enter the following data
a. The passing percent of each period
b. Your class goal for passing percent.  All classes should have a SMART goal set for the students.  The goal may be the same or different per period, depended on the course(s).
c. Discussions within your class should occur to help students understand where they are as a class and where they need to be to reach the SMART goal.
	Common Assessment 8
	 

	 
	Passing Rate
	Goal

	TB1
	75%
	80%

	TB2
	66%
	70%

	TB3
	50%
	70%

	TB5
	77%
	80%

	TB7
	33%
	50%
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Data Wall Creating Instruction

Gather EduSoft Data:

1.   Login to Edusoft at www.edusoft.com
[image: ]
   

2.  At the top of the screen, click the Benchmark Exams tab[image: ]






















3.   Click on the Item Analysis in the middle of the page.

[image: ]

[image: ]

[image: ]

[image: ]





























4.   Click on the Item Response Report tab

E D U S K I L L S





5.   Choose the appropriate benchmark, subject, and grade level files
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6.   Create a report for each period, ensuring that the Include district ID box checked[image: ]
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7.   Choose all periods and continue
















8.   Choose the Spreadsheet format[image: ]



























9.   Open the EXCEL spreadsheet and Enable Editing

[image: ]
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10. Next  in Excel select Student Name or District ID data

[image: ]

11. Once the name or ID has been selected, right click, select copy

[image: ]

12. Next, select Sheet 2 on the bottom of the Excel spreadsheet to open a blank worksheet[image: ]



E D U S K I L L S





13. Once Sheet2 is open, put curser in cell A1, right click, select  paste

[image: ]




14. Repeat steps 10-13, copying and pasting % Correct, instead of Student Name/District ID into cell
B1 in Sheet2
















Paste[image: ]
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Copy
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Now you are ready to create your Data Wall Chart!

E D U S K I L L S[image: ]
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15. Select desired Student Name and % Correct from Row A & B (Include data title Student
Name/ID and % Correct)
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16. Select the Insert tab at the top of the page


17.  Then select the Column chart Icon

18. Choose the desired chart option, (I prefer 3D column for this type of information)
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19. Put cursor in Chart Title, to rename chart appropriately
[image: ]
20. SAVE CHART!!
21. You’ve got yourself a chart!(There are many other advanced options that we can discuss if you have questions)



[bookmark: _Toc424899893]Student Work
	Observation Evidence Expected to See
	Questions to Ask:

	
________ Examples of student work are posted that show products that meet/exceed the standard (All work displayed in the in hallways must meet the standard)

__________ Student work on bulletin board is neat and organized


__________ Evidence of Standard posted on the student work display 


_________ Evidence of Rubric posted on the student work display


_________Rubric is well developed and clearly defines what is needed for quality work


__________ Explicit evidence of alignment between the rubric and standard 


__________ Elements of the standard and rubric are evident in the student work posted (Accountable Talk evident in the student work)


___________ Student work / performance task shows evidence of rigor and is grade level appropriate.


__________ Teacher provides written feedback that identifies elements of the standard observed in the student work (written feedback, also known as commentary, does not read, ‘very good’, ‘great’, ‘good job’, etc…)


__________ Student work posted is current (within 2 weeks of the current date)


_________   Description of task posted (Rationale for task)


__________ Circumstances of Performance (timed, solo, group, opportunity for feedback, etc…)


	
Teacher should know:
1. Which students’ work is posted on the bulletin board?



2. When and how are students exposed to the rubric for the student work?



3. What is your strategy for providing students with standards-based feedback?



4. What opportunities do students who are not meeting the standard get to improve their work?



Students should know:
1. Which students’ work is posted on the bulletin board?



2. How do you know that your work meets the standard? (rubric, artifacts, etc…)


3. How does your teacher’s feedback help you to improve your work? (Teacher asks questions to clear misconceptions, errors and extend thinking…)







[bookmark: _Toc424899894]State Department School Support/School Improvement
Oklahoma Essential Elements

Essential Element 1-Curriculum
Lesson focused on Standards[image: ]


Curriculum is age and developmentally appropriate                Curriculum provides connections for student to apply skills Learning goal is communicated to students[image: ]

[image: ]

[image: ]


Lesson is understandable, meaningful and tied to standard[image: ]


Students can articulate what they should be able to do in each class to be proficient[image: ]




Essential Element 2-Classroom Assessment/Evaluation
Teachers use multiple forms of assessment Assessments are aligned to CC/OAS standards Assessments are rigorous[image: ]

[image: ]
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Students monitor their own progress[image: ]




Essential Element 3-Instruction
Learning needs of all students met[image: ]


Teachers use varied instructional strategies Instruction accommodates multiple intelligences Instruction accommodates various learning styles[image: ]

[image: ]

[image: ]


Evidence of use of research based instructional strategies (examples: Building Academic Vocabulary, MAX Teaching Instructional Strategies and Art & Science of Teaching) Instruction Promotes higher-order thinking and problem solving skills[image: ]

[image: ]


Activities are aligned with learning objectives[image: ]


Instruction is differentiated to meet needs (flexible groups, small group instruction, SPED and[image: ]


ELL collaboration, Tiered intervention--RTI) Teachers Use technology effectively in instruction     Homework guidelines are in place[image: ]

[image: ]


Homework guidelines are implemented[image: ]


Students can articulate the purpose of homework[image: ]




Essential Element 4-School Culture
Student work is displayed[image: ]


Student work is used to identify different levels of performance[image: ]


Disruptions are minimized[image: ]


Teachers set high expectations[image: ]


Behavior expectations/procedures posted[image: ]


Environment is safe and orderly[image: ]


Students are engaged and on task ( 	 of  	 students are engaged) Teachers provide positive feedback to students[image: ]

[image: ]


Professional development designed from analysis of student data[image: ]


[bookmark: _Toc424899895]Assessments and Data
[image: ]	
I understand the different types of assessment.

I understand the DOK breakdown and description of my course.

I understand the testing blueprint of my course.

I understand how to use Edusoft and Mastery Connect  to analyze data.

Our course common assessment(s):
	Are given every three weeks.
	Include a minimum of one writing prompt.
Are used by all Course Level PLC members during the same week.
	Are given without the use of student notes.
	Are given and graded in the same manner by all Course Level PLC members.
	Are reflective of my subject DOK breakdown.
	Data is analyzed during PLC.	
Data is used to differentiate in the classroom.

Our benchmark(s):
	Are given based on the district timeline.
	Are given using appropriate testing protocol.
	Are scanned into Edusoft only when the student has completed the exam.
	Data is analyzed during PLC.
	Data is used to differentiate in the classroom.

My students:
	Know their scores on common assessments.
	Know their scores on each Benchmark 
	Track and know their target goal, content strengths, and content 
	weaknesses.
	Have a plan for improving their weaknesses.

[bookmark: _Toc424899896]Overview of Assessment Types


           Most Formative             More Formative	        More Summative	Most Summative
Classroom Assessments
Ongoing Student & Teacher Assessment (i.e., Quizzes, Essays)
Common Formative Assessments
Collaborative, Embedded Curriculum 
Common Benchmark Assessments
Collaborative, Embedded Curriculum 
External Assessments
State Assessments 








                Daily		Weekly		   Unit	                Monthly		    Semester		        Annual				
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[bookmark: _Toc424899898]Depth-of-Knowledge Breakdown for English, Mathematics, and Social Studies

Depth-of-Knowledge Assessed by Test Items
The test will approximately reflect the following “depth-of-knowledge” distribution of items:

	
Depth-of-Knowledge
	Percent of
Items

	Level 1—Recall and Reproduction
	10–15%

	Level 2—Skills and Concepts
	60–70%

	
Level 3—Strategic Thinking
Level 4—Extended Thinking
	
15–25%



[bookmark: _Toc424899899]Mathematics DOK Descriptions
• Level 1 requires the student to recall facts, terms, definitions, or simple procedures, perform simple algorithms or apply formulas. One-step, well- defined, or straight algorithmic procedures should be included at this level.

• Level 2 requires the student to make some decisions as to how to approach the problem or activity. Level 2 activities include making observations and collecting data; classifying, comparing, and organizing data; and organizing and displaying data in tables, charts, and graphs.

• Level 3 requires reasoning, planning, using evidence, and a higher level of thinking. Level 3 activities include making conjectures, drawing conclusions from observations, citing evidence and developing a logical argument for concepts, explaining phenomena in terms of concepts, and using concepts to solve nonroutine problems.

• Level 4 requires complex reasoning, planning, developing, and thinking most likely requiring an extended amount of time. The cognitive demands of the item should be high and the work should be very complex. Students are required to make several connections (relate ideas within the content
area or among content areas) and have to select one approach among many alternatives on how the situation should be solved in order to be at this highest level.


[bookmark: _Toc424899900]English DOK Descriptions
Reading

• Level 1 requires students to recall, observe, question, or represent facts or simple skills or abilities. Requires only surface understanding of text, often verbatim recall.
Examples:

• Support ideas by reference to details in text

• Use dictionary to find meaning

• Identify figurative language in passage

• Identify correct spelling or meaning of words

• Level 2 requires processing beyond recall and observation. Requires both comprehension and subsequent processing of text. Involves ordering, classifying text, as well as identifying patterns, relationships, and main points. Examples:

• Use context to identify unfamiliar words

• Predict logical outcome

• Identify and summarize main points

• Apply knowledge of conventions of Standard American English

• Compose accurate summaries

• Make general inferences and predictions for a portion of a text

• Level 3 requires students to go beyond the text. Requires students to explain, generalize, and connect ideas. Involves inferencing, prediction, elaboration, and summary. Requires students to support positions using prior knowledge and to manipulate themes across passages.
Examples:

• Determine effect of author’s purpose on text elements

• Summarize information from multiple sources

• Critically analyze literature

• Compose focused, organized, coherent, purposeful prose

• Make explanatory and descriptive inferences and interpretations across an entire passage.

• Level 4 may require extended higher order processing. May involve taking information from one text/passage and applying this information to a new task. May require generating hypotheses and performing complex analyses and connections among texts.
Examples may be as follows:

• Analyze and synthesize information from multiple sources
• Examine and explain alternative perspectives across sources

• Create compositions that synthesize, analyze, and evaluate

• Describe and illustrate common themes across a variety of texts

Writing/Grammar/Usage and Mechanics

• Level 1 requires students to write and speak using Standard English conventions, including appropriate grammar, punctuation, capitalization, and spelling.

• Level 2 requires students to be able to connect ideas in writing, construct compound sentences, and use organizational strategies in written work.

• Level 3 requires that students develop compositions that include multiple paragraphs and may include complex sentence structure and demonstrate some synthesis and analysis.

• Level 4 requires that students write multi-paragraph compositions that demonstrate synthesis and analysis of complex ideas or themes.

Note: These descriptions are taken from Review Background Information and Instructions, Standards and Assessment Alignment Analysis, CCSSO TILSA Alignment Study, May 21–24, 2001, Version 2.0.






[bookmark: _Toc424899901]Science DOK Breakdown and Description

Depth-of-Knowledge Percent of Items
Level 1—Recall and Reproduction 10–15%
Level 2—Skills and Concepts 50–60%
Level 3—Strategic and Extended Thinking 30–40%
Level 1 is the recall of information such as a fact, definition, term, or a simple procedure, as well as performing a simple science process or procedure. Level 1 only requires students to demonstrate a rote response, use a well-known formula, follow a set procedure (like a recipe), or perform a clearly defined series of steps. A “simple” procedure is well-defined and typically involves only one step. Verbs such as “identify,” “recall,” “recognize,” “use,” “calculate,” and “measure” generally represent cognitive work at the recall and reproduction level. Simple word problems that can be directly translated into and solved by a formula are considered Level 1. Verbs such as “describe” and “explain” could be classified at different depth-of-knowledge levels, depending on the complexity of what is to be described and explained.

A student answering a Level 1 item either knows the answer or does not: that is, the answer does not need to be “figured out” or “solved.” In other words, if the knowledge necessary to answer an item automatically provides the answer to the item, then the item is at Level 1. If the knowledge necessary to answer the items does not automatically provide the answer, the item is at least at Level 2. Some examples that represent but do not constitute all of Level 1 performance are:
•   Recall or recognize a fact, term, or property.
•   Represent in words or diagrams a scientific concept or relationship.
· Provide or recognize a standard scientific representation for simple phenomenon.
•   Perform a routine procedure such as measuring length.

Level 2 includes the engagement of some mental processing beyond recalling or reproducing a response. The content knowledge or process involved is more complex than in Level 1. Items require students to make some decisions as to how to approach the question or problem. Keywords that generally distinguish a Level 2 item include “classify,” “organize,” “estimate,” “make observations,” “collect and display data,” and “compare data.” These actions imply more than one step. For example, to compare data requires first identifying characteristics of the objects or phenomenon and then grouping or ordering the objects. Level 2 activities include making observations and collecting data; classifying, organizing, and comparing data; and organizing and displaying data in tables, graphs, and charts.

Some action verbs, such as “explain,” “describe,” or interpret,” could be classified at different depth-of-knowledge levels, depending on the complexity of the action. For example, interpreting information from a simple graph, requiring reading information from the graph, is a Level 2. An item that requires interpretation from a complex graph, such as making decisions regarding features of the graph that need to be considered and how information from the graph can be aggregated, is at Level 3. Some examples that represent, but do not constitute all of Level 2 performance, are:
• Specify and explain the relationship between facts, terms, properties, or variables.
• Describe and explain examples and non-examples of science concepts.
• Select a procedure according to specified criteria and perform it.
• Formulate a routine problem given data and conditions.
• Organize, represent and interpret data.

Level 3 requires reasoning, planning, using evidence, and a higher level of thinking than the previous two levels. The cognitive demands of a Level 3 are complex and abstract. The complexity does not result only from the fact that there could be multiple answers, a possibility for both Levels 1 and 2, but because the multi-step task requires more demanding reasoning. In most instances, requiring students to explain their thinking is at Level 3; requiring a very simple explanation or a word or two should be at Level 2. An activity that has more than one possible answer and requires students to justify the response they give would most likely be a Level 3. Experimental designs in Level 3 typically involve more than one dependent variable. Other Level 3 activities include drawing conclusions from observations; citing evidence and developing a logical argument for concepts; explaining phenomena in terms of concepts; and using concepts to solve nonroutine problems. Some examples that represent, but do not constitute all of Level 3 performance, are:
• Identify research questions and design investigations for a scientific problem.
• Solve non-routine problems.
• Develop a scientific model for a complex situation.
• Form conclusions from experimental data.

Level 4 questions are generally used for extended student responses and are most appropriate for classroom assessments. There are no Level 4 items on any state level core curriculum tests in Biology I.
Level 4 has high cognitive demands and is very complex. Students are required to make several connections—relate ideas within the content area and among content areas and select or devise one approach among many alternatives on how the situation can be solved. Many on-demand assessment instruments will not include any assessment activities that could be classified as Level 4. However, standards, goals, and objectives can be stated in such a way as to expect students to perform extended thinking. Many, but not all, performance assessments and open-ended assessment activities requiring significant thought will be Level 4.

Level 4 requires complex reasoning, experimental design and planning, and probably will require an extended period of time, either for the science investigation required by an objective or for carrying out the multiple steps of an assessment item. However, the extended time period is not a distinguishing factor if the required work is only repetitive and does not require applying significant conceptual understanding and higher-order thinking. For example, if a student has to take the water temperature from a river each day for a month and then construct a graph, this would be classified as a Level 2 activity. However, if the student conducts a river study that requires taking into consideration a number of variables, this would be a Level 4. Some examples that represent but do not constitute all of a Level 4 performance are:
• Based on provided data from a complex experiment that is novel to the student, deduct the fundamental relationship between several controlled variables.
• Conduct an investigation, from specifying a problem to designing and carrying out an experiment, to analyzing its data and forming conclusions.

Note: These descriptions are adapted from Review Background Information
and Instructions, Standards and Assessment Alignment Analysis, CCSSO TILSA Alignment Study, May 21–24, 2001, Version 2.0. For an extended description of each depth-of-knowledge level, see the student assessment Web site at www.sde.state.ok.us/studentassess

  Analytic Scores

Each piece of student writing  is given  five analytic  scores  that  focus on  specific writing  skills. These ratings  range from  4 (the  highest score)  to  1 (the  lowest  score).  Taken  together, these  scores  provide  a profile  of the  specific strengths and  weaknesses of the  student’s writing.  The following  are the  actual  scoring  rubrics  used  to assign  the five analytic  scores.

	
Score
	
Ideas and  Development

	

4
	•	The content is well suited  for the audience, purpose, and  mode
•	The main  idea or thesis is clear
•	Ideas are fully developed and  elaborated using details,  examples, reasons, or evidence
•	The writer expresses an insightful  perspective towards the topic

	

3
	•	The content is adequate for the audience, purpose, and  mode
•	The main  idea is evident but  may lack clarity
•	Ideas are developed using some  details,  examples, reasons, and/or evidence
•	The writer sustains  his/her  perspective toward the topic  throughout most  of the composition

	


2
	•	The content is inconsistent with the audience, purpose, and  mode
•	The main  idea is not  focused  and  leaves the reader  with questions and  making  inferences to understand the main  idea
•	Ideas are minimally developed with few details
•	May simply be a list of ideas
•	The writer has difficulty expressing his/her  perspective toward the topic

	

1
	•	The content is irrelevant  to the audience, purpose, and  mode
•	The composition lacks a central  idea
•	Ideas lack development or may be repetitive
•	The writer has little or no perspective on the topic




	
Score
	
Organization, Unity, and  Coherence

	


4
	•	Introduction engages the reader
•	Sustained or consistent focus on the topic
•	Logical and  appropriate sequencing and  balanced with smooth, effective transitions
•	Order  and  structure are strong and  move  the reader  through the text
•	Conclusion is satisfying

	



3
	•	Evident introduction to the topic
•	Adequate focus
•	Adequate sequencing
•	Stays on topic  with little digression
•	Uses limited  but  effective transitions
•	Order  and  structure are present
•	Conclusion is appropriate

	

2
	•	May lack a clear organizational structure
•	Weak evidence of unity
•	Little or limited  sequencing and/or transitions
•	Details may be randomly placed

	
1
	•	Lacks logical direction
•	No evidence of organizational structure




Analytic Scores (continued)

	
Score
	
Word Choice

	





4
	•	Appropriate word  choice  which  conveys  the correct meaning and  appeals to the audience in an interesting, precise,  and  natural way
•	The writing  may be characterized by, but  not  limited  to
Lively verbs Vivid nouns Imaginative adjectives  Figurative language Dialogue
•	No vague,  overused, repetitive language is used  (a lot, great, very, really)
•	Words that  evoke strong images  such as sensory language
•	Ordinary  words  used  in an unusual way

	


3
	•	Words generally  convey  the intended message
•	The writer uses a variety of words that are appropriate but do not necessarily energize  the writing
•	The writing  may be characterized by
Attempts at figurative  language and  dialogue
Some  use of lively verbs, vivid nouns, and  imaginative adjectives
Few vague,  overused, and  repetitive words  are used

	


2
	•	Word choice  lacks precision  and  variety or may be inappropriate to the audience and  purpose
•	May be simplistic and/or vague
•	Relies on overused or vague  language (a lot, great, very, really)
•	Few attempts at figurative  language and  dialogue
•	Word choice  is unimaginative and  colorless with images  that  are unclear  or absent

	

1
	•	Word choice  indicates an extremely limited  or inaccurate vocabulary
•	No attempts at figurative  language
•	General,  vague  words  that  fail to communicate meaning
•	Text may be too short  to demonstrate variety



	
Score
	
Sentences and  Paragraphs

	


4
	•	Writing clearly demonstrates appropriate sentence structure
•	Writing has few or no run-on or fragment errors
•	Writing has a rich variety of sentence structure, types,  and  lengths
•	Ideas are organized into paragraphs that  blend  into larger text
•	Evidence of appropriate paragraphing

	

3
	•	Writing adequately demonstrates appropriate sentence structure
•	Writing may contain a small number of run-on or fragment errors that  do not  interfere  with fluency
•	Writing has adequate variety of sentence structure
•	Ideas are organized into paragraphs

	

2
	•	Writing demonstrates lack of control in sentence structure
•	Writing contains errors such as run-ons and  fragments that  interfere  with fluency
•	Writing has limited  variety of sentence structure
•	Writing may show little or no attempt at paragraphing

	

1
	•	Inappropriate sentence structure
•	Many errors in structure (run-ons, fragments)
•	No variety in structure
•	No attempt at paragraphing




Analytic Scores (continued)

	
Score
	
Grammar, Usage,  and  Mechanics

	



4
	•	The writer demonstrates appropriate use of correct
Spelling Punctuation Capitalization Grammar Usage
•	Errors are minor  and  do not  affect readability

	



3
	•	The writer demonstrates adequate use of correct
Spelling Punctuation Capitalization Grammar Usage
•	Errors may be more  noticeable but  do not  significantly affect readability

	



2
	•	The writer demonstrates minimal  use of correct
Spelling Punctuation Capitalization Grammar Usage
•	Errors may be distracting and  interfere  with readability

	



1
	•	The writer demonstrates very limited  use of correct
Spelling Punctuation Capitalization Grammar Usage
•	Errors are numerous and  severely impede readability


* To receive a 4 in “Ideas and  Development,” a student must  write to the specified  mode.

Composite Score
A composite score is based  on the  student’s analytic  trait scores and  is determined by assigning various weights to the  five analytic  traits.  The  weights are  assigned based  on  the  importance of each  trait  and  are  supported  by empirical  evidence. The resulting score is adjusted to a 6-point scale.


G ATHERING DATA
                                      in Edusoft Basics



	State Analysis
	

	Group and Individual Reports
	

	Intervention Groups
	

	Comparison Tool
	

	Longitudinal Analysis
	

	Benchmark Exams
	

	Reports
	

	Item Analysis
	



Teacher Tools 	
Tools and Analysis	





























S TAT E A N A LY S I S

Gathering State Testing Data

[image: ]

This is a screenshot of the main page of the State Analysis section.


Group and Individual Reports
Below are steps to create various reports that include information on raw score, state score and standards details.

Demographic Report
1. Click on “PDF Reports for Groups and Individuals”.
2. Select EOI, OCCT or OMAAP under “Choose a test”. EOI are high school exams.
OCCT are middle and elementary exams. OMAAP are taken by IEP students.
3. Click on “Demographic Report” link or the actual graphic.
4. Choose “My classes” under select student for reports. You should choose “School” if you are an administrator.
5. Choose which timeframe you want to view under “exam”. The default timeframe is the latest. You want to keep all grades checked. Click “continue”.
6. A PDF report will be created that lists all results for the chosen test report. Each subject area test will be broken into demographics.
Special Note: This report is helpful to see trends in demographic information.

Group Report
1. Click on “PDF Reports for Groups and Individuals”.
2. Select EOI, OCCT or OMAAP under “Choose a test”. EOI are high school exams.
OCCT are middle and elementary exams. OMAAP are taken by IEP students.
3. Click on “Group Report” link or the actual graphic.
4. Choose “My classes” under select student for reports. You should choose “School” if you are an administrator.




5. Choose which timeframe you want to view under “exam”. The default timeframe is the latest. You want to keep all grades checked. Click “continue”.
6. A PDF report will be created that lists all results for the chosen test report. Each subject area test will be shown along with a breakdown of the standards. Any standard that is over
70% correct will be in black.
Special Note: This report is helpful to see overall strengths as a class.

Individual Report
1. Click on “PDF Reports for Groups and Individuals”.
2. Select EOI, OCCT or OMAAP under “Choose a test”. EOI are high school exams.
OCCT are middle and elementary exams. OMAAP are taken by IEP students.
3. Click on “Individual Report” link or the actual graphic.
4. Choose which timeframe you want to view under “exam”. The default timeframe is the latest. You want to keep all grades checked. Click “continue”.
5. Click continue by “Generate reports for all students in this group”. If you want to look at certain students results, choose “Select individual students from this group”. This will take you to a screen where you can check individual students.
6. A PDF report will be created for each student.  It will contain all assessments they took
during that timeframe.  It will list their raw score, state assessment score and the breakdown of each standard. Any standard that is over 70% correct will be in black.
Special Note: This report is helpful to see individual students’ strengths and weaknesses. It is helpful to go over the results with students.


Intervention Groups
Edusoft is able to filter students who did not pass a state assessment. Below are steps to create a targeted intervention list.

1. Click on “Intervention Groups”.
2. Click EOI, OCCT, OMAAP or WIDA Access. EOI are high school exams. OCCT are middle and elementary exams. OMAAP are taken by IEP students. WIDA is for ELL.
3. Choose which timeframe you want to view under “exam”. The default timeframe is the
latest. You want to keep everything else as its default. Click “continue”.
4. Check the appropriate subject(s) or items. Click “continue”.
5. Click continue again. Change from “view all students” only if applicable.
6. A list that can be exported to excel will be created of all students identified as needing intervention.
Special Note: This report helps to diﬀerentiate in the classroom and decide if another class placement is
appropriate.





Comparison Tool
Edusoft is able to compare state assessments taken in the same time period. Below are steps to compare more than one state assessment.

1. Click on “Comparison Tool”.
2. Click EOI, OCCT, OMAAP or WIDA Access. EOI are high school exams. OCCT are middle and elementary exams. OMAAP are taken by IEP students. WIDA is for ELL.
3. Choose which timeframe you want to view under “exam”. The default timeframe is the latest. You want to keep everything else as its default. Click “continue”.
4. A list that can be exported to excel will be created of all students who are enrolled in your class and has a state assessment for the timeframe.
5. You can change the comparison from student to school, grade, teacher, ethnicity,  ed pro- gram or gender. You can also change the score type to performance level score or raw score.
Special Note: This report shows results across various assessments.


Longitudinal Analysis
Edusoft is able to create a report that compares state exams from a range of time periods. Below are steps to create a longitudinal comparison.

1. Click on “Longitudinal Analysis”.
2. Click EOI, OCCT or OMAAP. EOI are high school exams. OCCT are middle and elementary exams. OMAAP are taken by IEP students.
3. Choose the span of time you want to view under “exam range”. The default timeframe is the latest in both sections.  You must change one or both. You want to keep everything else as its default. Click “continue”.
4. Check the desired subject. Click “continue”.
5. Select “Cross Sectional”, “Cohort Unmatched”, or “Cohort Matched”. Click “continue”.
6. The report will be generated.
Special Note: This report shows trends among a particular class or just from various years.










BENCHMARK  EXAMS 

Gathering District Testing Data
[image: ]

This is a screenshot of the main page of the Benchmark  Exams section.


Reports
Below are steps to create various reports that include information on standards and individual student  details.

Performance Band Report
1. Click on “Reports”.
2. Click on “Performance Band Reports”.
3. The last benchmark administered should be shown in the window as a default. If it is not, click on the options by “Show” and change to “current” or “archived”. Scroll down to the current school year, and select your subject area. In the “assessments selected folder” window, click on the assessment. Click on “continue”.
4. Make sure all students is selected. Click on standard. You can choose show number of students (best) or average score. Select “include item analysis” and “highlight the bottom”. Click “continue”.
5. Click on “Select Periods” by specific: view periods. Choose which hour you want to view.
6. It will ask which type of view do you want for the report (excel, web). You can select your desired view and it will generate a report.
Special Note: This helps you to see as an overall view the percentage of students that exceed, meet or are
below standard.














Class List Report
1. Click on “Reports”.
2. Click on “Class List Reports”.
3. The last benchmark administered should be shown in the window as a default. If it is not, click on the options by “Show” and change to “current” or “archived”. Scroll down to the current school year, and select your subject area. In the “assessments in selected folder “window, click on the assessment. Click on “continue”.
4. Make sure all students is selected.  Leave the sort the report by student last name. Select in addition to overall scores and choose standard.  Select performance band, percent score and raw score. Under “choose highlighting”, choose “specific bands”. Under overall bands to highlight, select met or below (your preference). Under per-standard bands, choose be- low or met (your preference). Click “continue”.
5. Click on “Select Periods” by specific: view periods. Choose which hour you want to view.
6. It will ask which type of view do you want for the report (excel, web). You can select your desired view and it will generate a report.
Special Note: This report helps to see all students in a class period areas of improvement based upon each
standard.


Item Analysis
Edusoft divides item analysis into two categories. The first is analysis of a question or standards. The second is review of each answer by students.

Item Analysis Report
1. Click on “Item Analysis”.
2. Click on “Item Analysis Report”.
3. The last benchmark administered should be shown in the window as a default. If it is not, click on the options by “Show” and change to “current” or “archived”. Scroll down to the current school year, and select your subject area. In the “assessments in selected folder” window, click on the assessment. Click on “continue”.
4. Click on “Select Periods” by specific: view periods. Choose which hour you want to view and click continue. Click run report now.
5. Change group by from section to standard.
6. You can print the page or just analysis the results from the screen.
Special Note: This helps you analysis incorrect answers by students to identify why students struggled
with concepts or misunderstood them.












Item Response Report
1. Click on “Item Analysis”.
2. Click on “Item Analysis Report”.
3. The last benchmark administered should be shown in the window as a default. If it is not, click on the options by “Show” and change to “current” or “archived”. Scroll down to the current school year, and select your subject area. In the “assessments in selected folder “window, click on the assessment. Click on “continue”.
4. Change the create one report from “all students” to “each period”. Select “highlight questions” and choose which percentage (based upon your preference). Click “Continue”.
5. Click “continue” again. Make sure all is selected.
6. Choose web page, spreadsheet, or printer-friendly.  Spreadsheet is the best option  so that you can always review the report.
Special Note: This report shows individual student responses as we# as most commonly selected distracters for each class.
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Biology Benchmark Target Sheet: How did you do?Benchmark 1 Score: 
Benchmark 2 Score:
Benchmark 3 Score:



My EOI Target Goal is _____________

	Strengths:


	 Improvement Needs:


MY PLAN OF ATTACK IS:



Name:	Hour:	Date:

English Benchmark Target Sheet: How did you do?


August Benchmark Score:	November Benchmark Score:	February Benchmark Score:








100%




60.0%


52.00%






























90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

MY BENCHMARK SCORES









August Benchmark November Benchmark February Benchmark
10TH Grade Feb. Average
PASSING

0% 	0% 	0%[image: ]
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Skills we have covered since we took the first Benchmark:

	PASS SKILL
	AUG. BM 
	NOV. BM 
	FEB. BM 

	A 2.1.a: AUTHOR’S PURPOSE: Identify structure of a text
	
	
	

	A 2.1.b: AUTHOR”S PURPOSE: Diction, theme, persuasive techniques
	
	
	

	A 2.2.b: MAKING INFERENCES
	
	
	

	A2.3.a: MAIN IDEA
	
	
	

	A2.3.b: USING TEXTUAL EVIDENCE TO SUPPORT YOUR INFERENCE
	
	
	

	A2.3.c: SUMMARIZING RELATIONSHIPS BETWEEN DIFFERENT TEXTS
	
	
	

	A2.4.c: AUTHOR’S PURPOSE: Analyze structure of  a text
	
	
	

	A2.4.d: AUTHOR’S PURPOSE: Analyze techniques used to convey opinions
	
	
	

	A3.1.a: ANALYZE THE CHARACTERISTICS OF A SHORT STORY
	
	
	

	A.3.1.b ANALYZE THE CHARACTERISTICS OF SUB-GENRES
	-----
	----
	

	A3.2.a: ANALYZE THE CHARACTERISTICS OF A SUB-GENRE: Editorials
	
	
	

	A.3.2.d EVALUATE THE IMPORTANCE OF LITERARY DEVICES 
	-----
	----
	

	A3.2.e: AUTHOR’S PURPOSE: Flashbacks and Foreshadowing
	
	
	

	A3.3.a: IDENTIFY AND USE FIGURATIVE LANGUAGE
	
	
	

	A.3.3.c ANALYZE THE MELODIES OF LANGUAGE (words, rhyme, rhythm)
	-----
	----
	

	A.3.4.a ANALYZE LITERATURE IN THE CONTEXT THEY WERE WRITTEN IN
	-----
	----
	

	A.4.1.a PRIMARY AND SECONDARY SOURCES:  Find information
	-----
	----
	

	A.4.1.c TEXT STRUCTURE: Use organizational strategies to help yourself understand it
	-----
	----
	



Name:	Hour:	Date:

	A.4.2.b UNDERSTAND AUTHOR’S POINT OF VIEW to determine if he’s
TRUSTWORTHY
	-----
	
	

	B.1.1.a  USE PREWRITING STRATEGIES (brainstorming, webs, notes, etc.)
	------
	----
	

	B2.2.a COMBINE EVIDENCE TO SUPPORT A THESIS
	-----
	----
	

	B.3.1a USE COMMONLY MISSPELLED WORDS CORRECTLY (there, their, they’re; two, too, to; etc.)
	-----
	----
	

	B.3.1.d USE CORRECT VERB FORMS AND TENSES
	-----
	----
	

	B.3.1.e USE CORRECT SUBJECT-VERB AGREEMENT, especially in complicated sentences
	
	
	

	B.3.2.a USE CORRECT CAPITALIZATION
	-----
	----
	

	B.3.2.b.i USE COMMAS CORRECTLY
	
	
	

	B.3.2.b.iii  USE APOSTROPHES, COLONS, AND SEMICOLONS CORRECTLY
	
	
	

	B.3.3.b CORRECT DANGLING MODIFIERS (MAKE SENTENCES MORE CLEAR)
	-----
	----
	

	B.3.3.c  CORRECT RUN-ON SENTENCES
	-----
	----
	

	B.3.3.d CORRECT FRAGMENTS
	-----
	----
	





From the above list, write down 3 skills where you showed the most IMPROVEMENT:


1.


2.


3.

Why do you think you did so well on these skills?





From the above list, write down 3 skills where you DID NOT SHOW IMPROVEMENT:


1.


2.


3.

My Plan of Attack:
Why do you think you did not show improvement on these skills?
TEA CHER TOOLS
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Tools and Analysis
Below are steps to create various reports that include information on standards and individual student  details.

Item Analysis Report
1. Click on “Tools and Analysis”.
2. Click on “Item Analysis Report”.
3. The last test administered should be shown in the window as a default. If it is not, click
on my tests. In the “assessments in selected folder” window, click on the assessment. Click on “continue”.
4. Click on “Select Periods” by specific: view periods. Choose which hour you want to view and click continue. Click run report now.
5. Change group by from section to standard.
6. You can print the page or just analysis the results from the screen.
Special Note: This helps you analyze incorrect answers by students to identify why students struggled
with concepts or misunderstood them.



Item Response Report
1. Click on “Tools and Analysis”.
2. Click on “Item Response Report”.
3. The last test administered should be shown in the window as a default. If it is not, click
on my tests. In the “assessments in selected folder” window, click on the assessment. Click on “continue”.
4. Change the create one report from “all students” to “each period”. Select “highlight questions” and choose which percentage (based upon your preference). Click Continue”.
5. Click “continue” again. Make sure all is selected.
6. Choose web page, spreadsheet, or printer-friendly.  Spreadsheet is the best option so that you can always review the report.
Special Note: This report shows individual student responses as well as most commonly selected distracters for each class.

In-Class Performance
1. Click on “Tools and Analysis”.
2. Click on “In-Class Performance”.
3. Select the desired class period and choose last 4 tests. Click the first “continue”.
4. It will show a list of students with their standards they are lacking.
Special Note: This report shows what standards need more attention and how thorough your standard coverage is.
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Daily Activities for Word Walls

Ideas for Introducing Words: (Most teachers add new words each week and do at least one
daily activity in which the children find, write, or chant the spelling of the words.)

» Before adding new words permanently to the Wall, emphasize them by placing themona
“New Words” (or “Words in Waiting™) chart next to the Wall.

 Read the new words together, as you model how to track the text. Provide examples of the
words in sentences.

« Point out the words within the classroom’s environmental print or in a story that you’ve just
read aloud to the class.

e Point out common chunks in the words, or those words that rhyme with a word already on the
Word Wall. Encourage students to suggest additional patterns and analogies. (e.g. “We added
can and we have an, if we can write those, we can write man, pan, etc.)

o Invite the class to “cheer” their new word by clapping, snapping, and stomping each letter.

o Let children stand up and physically form each letter in the word. To form the word and, for
example, the students scoot down low for the a, scoot again or bend over for the n, and then
stand tall for the d. Now students have a physical link to the new word (Bergeron & Bradbury-
Wolf, 2002).

Several ways to get at least once-daily practice with the word wall words Jollow:

1. Clap, Chant, and Write: Students number a scratch paper from one to five. Call
out five word wall words and put each in a sentence. When all five words have been
written, point to the words, and have the students clap and chant the spelling of the
words as they correct their own papers.

2. Review Rhymes with the Word Wall: Have students number their paper from one
to five, and write the word that thymes with the word you give. Give them both a first
letter and a rhyming clue:

« Number 1 begins with t and rhymes with walk
« Number 2 begins with b and rhymes with my

To check their papers, you say the thyming word and let students say the word they
wrote and chant its spelling, "Number 1 rhymes with walk, what did you write?"
Students respond,

"talk, t-a-1-k"

3. Review Endings with the Word Wall: Call out the usual five daily words, but add
endings on to some of them. Begin with just one ending at first, probably "s". Then do
another ending, such as "ing", or "ed". Do not call out any words with spelling
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changes until you have taﬁght them, or give a hint to the class, such as "having" -
remember to drop the "e" before adding the ending. Add endings to some of the words
you call out. Students chant and spell the words in the usual manner.

4. Review Cross-checking with the Word Wall: Tell students they will have to
listen to a sentence and decide which word makes sense in that sentence and write it
on their paper. Some examples are:

» Write "t" on the board. Say...The first word begins with a "t": and fits in
the sentence - Paula likes to on the telephone.

+ Write "r" on the board. Say...Number two begins with "r" and fits in the
sentence Midge had to fast to win the race.

To check the answers, read the sentences again and have the students tell you what
word they wrote and chant its spelling. :

5. Make Sentences with Word Wall Words: As the year goes on and more words
are on the word wall, you can dictate entire sentences that are made up of word wall
words. Repeat each sentence slowly and remind the students about grammar and
mechanics. Check and chant each word in the sentence in the usual manner. You also
can dictate only questions, or exclamatory sentences to work on punctuation during
your word wall time.

6. Be a Mind Reader: In this game, the teacher thinks of a word wall word and gives
five clues to that word. Students number their papers as usual from 1 to 5 and fry to
"read the teacher's mind" as to what word was "on the teacher's mind." By the time
you give the fifth clue, everyone in the class should guess your word and have written
it down on their papers. The procedure is:

* Your first clue is always the same one: "It's one of the words on the
wall." Students write a guess by number 1,

+ Next clue: "It has four letters." Students write another guess by number
two.

+ Third clue: "It begins with "th". Students again write their guesses by
number three.

» Fourth clue: "Its vowel is an "e". Write guess by number four

» Fifth clue: "It finishes the sentence, "I gave my books to ." Write
guess by number five.

Check and chant the correct word, and ask for a show of hands as to who had the
word by number one, two, three, etc.
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7. Ruler Tap: The teacher says a word wall word and then taps out several letters in
that word without saying those letters. When the tapping stops, the teacher calls on a
child to finish spelling the word out loud. If the child correctly finishes spelling the
word, that child gets to call out a word and tap some of the letters. (Can be done with
definitions too...)

8. WORDO: This is a version of BINGO, only it is played with word wall words.
Students need a sheet of paper that has 9 or 25 blank blocks on it, and some small
pieces of paper or objects to cover words as they fill in blocks.

Call on students to pick words from the word wall they want included in the game. As
each picks a word, everyone writes it in a blank of their choice. Teacher writes it on
an index card. When all 9 or 25 blocks have been filled in on everyone's sheets, you
are ready to play. Shuffle your index cards and call out each word. Students are to
cover the words wherever they have written them. Students chant each word's spelling
and then cover it.

The first student to have a complete row covered wins. Be sure to have the winner tell
you the words to make sure they are the ones that were called. Have students empty
their sheets, reshuffle your index cards, and play again. You might let the winner
become the word caller, and teacher plays the winner's sheet.

9. Word Sorts: Students write the 10-15 word wall words on separate small slips of
paper, and sort the words into different piles depending on the features certain words
share. Students may sort for:

number of letters

begin or end with certain letter

have a certain vowel or vowels

have a certain letter anywhere in them

semantic features, such as names or actions

teacher tells what words to sort together, and students have to tell how
they are alike
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***Please note: We are currently experlencing Issues with the Longitudinal Analysis and State
Analysis reporting features In Edusoft. Access to these reports may be limited or unavallable at this
time. We apologize for this Inconvenience and appreciate your patience as we work to resolve these
issues. Thank you.
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