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Things to think about as we start a new school year at CES…



If you want to go fast, go alone.  If you want to go far, go together.
-African proverb



The very essence of a learning community is a focus on and a commitment to the learning of each student. 
-Richard and Rebecca DuFour










Our School Philosophy

We believe that all children are inherently talented and we are committed to the success of every student. We’d like to give you an overview of our school so that you can determine if CES would provide the kind of working environment in which you would thrive and grow as a professional.  

At our core, at CES we operate as a Professional Learning Community (PLC).  As a school-wide professional learning community, we believe that we provide the pathway for all children to develop their talents to be successful at the highest level. We commit to learn and put into practice the best research-based instructional and assessment practices that fully engage our students and result in measurable progress. Each team has a mandatory weekly PLC work sessions in which they engage collaboratively to unpack the standards of the Program of Studies, design assessment and instructional practices, examine assessment results, plan remediation and enrichment activities, participate in collaborative learning visits and celebrate success. 

We believe that optimism and positive relationships are the foundation of trust, respect, and strong character. CES has embraced the Positive Behavior Intervention Support (PBIS) program and works collectively and collaboratively to ensure a safe and child-friendly learning environment.

We believe that the integration of the arts, technology, and outdoor learning are essential pieces of a quality education and strive to make them a part of the daily lives of our students. These highly engaging integrated learning opportunities seek to capitalize on our students strengths and enhance their higher order thinking skills.

We are committed to valuing each encounter with every person within our school community as an instructional/learning opportunity.  We believe that we are a vital part of the community which we are honored to serve. As such, we take an active part in PTA events and support their efforts. We reach out to build relationships and communicate positively and proactively in ways which support our children, school and community. 


Dwayne Young, Principal
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PLC -What? Why?












      
There are so many things that take place in the school year that it is sometimes difficult to remember all the important details that surround and help support a functioning Collaborative Team (CT).  You will find many different resources to help meet the needs for CTs and build capacity for each team/teacher. 
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Getting Started

Collaborative “Commons”
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Highlights of Best Practices for Teaching and Learning are provided below.  For a complete list of strategies for Best Practices for Teaching and Learning, please consult 24/7 Blackboard. 

Create a Student-Centered Learning Environment 
• Arrangement of Classroom 
Displays Tools 
• Safe and Positive Environment 
Procedures and Routines 
• Relationships 


Plan and Teach for Student Learning 
• Teacher collaboration 
Data Driven Common Assessments 
• Content Knowledge 
Instructional Delivery Model Lessons Aligned with POS and pacing guides 
• Engagement 
Cooperative Learning Student Communication Critical and Creative Thinking Grouping of Students High-Yield Instructional Strategies Appropriate Instructional Resources 


Assess Student Learning 
• Goal Setting and Reflection 
• Checking for Understanding 
Feedback 
• Assessments 
End of Unit and End of Course Large Scale External Assessments

http://fcpsnet.fcps.edu/is/BestPractices/index.html
Information available on 24/7 Blackboard
And 
FCPS home site under Best Practices
”Having a set of norms-or ground rules-that a group follows encourages behaviors that will help a group do its work and discourages behaviors that interfere with a group’s effectiveness.”-Joan Richardson, Tools for Schools, August /September 1999.

· Norms should be developed and followed by all team members. In order for norms to be truly effective, they to be regularly revisited, reinforced, and revised as needed.  
· Developing norms is an integral part of team building. 
· Norms establish team protocols.
· Norms should be created at the beginning of the school year.  
· Norms should be visible at all times.
· Review norms at each meeting.
· Hold each member of the team accountable for following the norms.

Sample Norms:                                                                      Procedural Rules:
Respect Time                                               Begin and end times                                               
Bring only necessary materials                      Where the team meets
Be honest, considerate and respectful            What roles the team takes on                                                                       
Stay focused                                                When the agenda is sent out
Respect confidentiality                                  When notes need to be posted
Stay focused and on task.                              Who gets the agenda?
Participate and share ideas. 
Begin and end on time with understood flexibility. 
Be open-minded. 
Be honest, considerate, and respectful
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Norms of Collaboration
What do they look like…?

Pausing
· Listens attentively to others’ ideas with mind and body
· Allows time for thought after asking a question or making a response
· Rewords time for thought after asking a question or making a response
· Waits until others have finished before entering the conversation
Paraphrasing
· Uses paraphrases that acknowledge and clarify content and emotions
· Uses paraphrase that summarize and organize
· Uses paraphrases that shift a conversation to different levels of abstraction
· Use non-verbal communication in paraphrasing
Probing
· Seeks agreement on what words mean
· Asks questions to clarify facts, ideas, stories
· Asks questions to clarify explanations, implications, consequences
· Asks questions to surface assumptions, points of view, beliefs, values
Putting Ideas on the Table and Pulling Them Off
· States intention of communication
· Reveals all relevant information
· Considers intended communication for relevance and appropriateness before speaking
· Provides facts, inferences, ideas, opinions, suggestions
· Explains reasons behind statements, questions and actions
· Removes or announces the modification of own ideas, opinions, points of view
Paying Attention to Self and Others
· Maintains awareness of own thoughts and feelings while having them
· Maintains awareness of others ‘voice patterns, non-verbal communications and use of physical space
· Maintains awareness of group’s task, mood and relevance of own and others’ contributions


Presuming Positive Intentions
· Acts as if others mean well
· Restrains impulsivity triggered by own emotional responses
· Uses positive presuppositions when responding to and inquiring of others
Pursuing a Balance Between Advocacy and Inquiry
· Advocates for own ideas and inquires into the ideas of others
· Acts to provide equitable opportunities for participation 
· Presents rationale for positions, including assumption, facts and feelings
· Disagrees respectfully and openly with ideas and offers rationale for disagreement
· Inquires of others about their reasons for reaching and occupying a position
































NORMS FOR:  ______________________________________
	When Establishing Norms, Consider:
	Proposed Norm

	TIME
· When do we meet?
· What is our beginning and ending time?
· Will we start and end on time?
· 
	

	LISTENING
· How will we encourage listening?
· How will we discourage interrupting?
	






	CONFIDENTIALITY
· Will the meetings be open?
· Will what we say in the meeting be held in confidence?
· What can be said after the meeting?
	



	DECISION MAKING
· How will we make decisions?
· Will we reach decisions by consensus?
· How will we deal with conflicts?	
	

	PARTICIPATION
· How will we encourage everyone’s participation?
· What do we expect from members?
· Are there requirements for participation?
	



~Adapted from Keys to Successful Meetings by Stephanie Hirsh, Ann Delehant, and Sherry Sparks.  Oxford, Ohio: National Staff Development Council, 1994.
 Specific: A specific goal has a much greater chance of being accomplished than a general goal. To set a specific goal you must answer the six “W” questions:
*Who:      Who is involved?
*What:     What do I want to accomplish?
*Where:    Identify a location.
*When:     Establish a time frame.
*Which:    Identify requirements and constraints.
*Why:      Specific reasons, purpose or benefits of accomplishing the goal.
                                Measurable - Establish concrete criteria for measuring progress toward the attainment of each goal you set.  When you measure your progress, you stay on track, reach your target dates, and experience the exhilaration of achievement that spurs you on to continued effort required to reach your goal.  To determine if your goal is measurable, ask questions such as……How much?  How many?  How will I know when it is accomplished?
                                Attainable – When you identify goals that are most important to you, you begin to figure out ways you can make them come true. You develop the attitudes, abilities, skills, and financial capacity to reach them. You begin seeing previously overlooked opportunities to bring yourself closer to the achievement of your goals.
                                Realistic/ Rigorous- To be realistic, a goal must represent an objective toward which you are both willing and able to work. A goal can be both high and realistic; you are the only one who can decide just how high your goal should be. But be sure that every goal represents substantial progress.
                                Timely – A goal should be grounded within a time frame. With no time frame tied to it there’s no sense of urgency. If you want to lose 10 lbs, when do you want to lose it by? “Someday” won’t work. But if you anchor it within a timeframe, “by May 1st”, then you’ve set your unconscious mind into motion to begin working on the goal.
Examples:
“Johnny will read consonant-vowel-consonant words with 85 percent accuracy after 6 weeks of intervention."
“90% of the first grade students will achieve a passing score on the DRA.
“93% of second graders will be reading at grade level by the end of second grade as defined by the scores on the DRA.”
SMART goals Worksheet

Specific:  Write down exactly what you want to achieve-identify an action of an event that will take place.




Measurable:  Write down how you’ll measure your progress.  How will you know if you have reached it?




Attainable:  Write down what you will DO to reach your goal.




Realistic- Rigorous:  Make sure that you will have enough time, energy, and ability to finish your goal.  It should require you to stretch some, but allow the likelihood of success.




Timely:  Set a time limit for when the goal must be reached. 









Getting people more involved can make the team more effective, Increase  ownership in both the outcome and the process, Relieve the team leader from doing all the work, And allow him or her to fully participate as a team member.”
-Conzemius & O’Neil, The Handbook for SMART School Teams, 2002, p. 66.


Roles ensure active participation by team members. 
Roles ensure a more productive meeting. 
Roles are often rotated throughout the school year or from one CT to another.

Roles:

Facilitator- has the big picture of the meeting’s purpose and the group’s dynamics.  They keep the group focused on the task, utilize protocols and processes for productivity, and encourage participation of team members. 

Note Taker-takes the minutes of the meeting.  The notes are then shared with the school community such as the administration and other staff members. 

Timekeeper-is responsible for the beginning and ending time of the meeting as well as for the time designated for each item on the agenda. 


“Prepare more and meet less,” is a motto for successful groups and effective leaders.  By making a personal investment in agenda design, leaders can reduce meeting time by as much as 30%.  This in turn produces dramatic increases in productivity and group-member satisfaction.”-The Adaptive School, by Robert J. Garmston

A well-prepared agenda is the key to a productive meeting.  

All team members should receive agendas prior to the meeting day.

An agenda should include: 
Meeting purpose
What will be covered?
How much time is needed?
Who will be involved?
Essential Questions
SIP connections
Intended outcomes

When planning for your CT, the agenda will be created in the program One Note and sent to all team members including all SIP members.
The agenda should include questions that the team will ask to produce a productive outcome.
The team will discuss and establish agenda items for the next CT meeting.
Notes will be taken on One Note and will be posted for team members.
Notes will be sent to administration. 
[image: ]

Essential Questions for Conversation at CT’s
PLC Question #1:  What do we want students to learn?
· Create/review standards in Pacing Guide
· Review and “unpack” pacing guide to determine what students need to learn
· Decide what students need to know, understand, and do
· Develop Learning Targets for daily instruction, write in student friendly language
· Develop an understanding about why students are learning concepts (what are the real-life applications?)
· Share resources and strategies for teaching the lessons (manipulatives, books, lessons, technology)
· Decide how we might engage diverse learners and meet their needs
· Read and discuss research about best instructional practices for the unit we are planning
· Decide how we can integrate other content areas
· Decide how students will self assess and monitor their growth
· Look at students’ previous work or pre-tests to plan instruction for differentiation
· Decide which evidence will help us determine the learning
· Develop high-level questions to ask students in order to develop essential understandings




PLC Question #2: How will we know if each student has learned it?
· Check for Understanding by administering daily informal assessments (observations, performance, exit tickets, anecdotal records, checklists, Give 1-Get 1, performance based, reading responses, charts/graphs, graphic organizers, student reflection sheets)
· Develop and administer common assessments (eCart or criterion-based assessments) aligned to POS and state standards
· Develop rubrics for performance based assessments
· Look at multiple ways to assess students (Projects, activities, poems, etc.)






PLC Question #3:  What does the data reveal?
· Analyze formal and informal data 
· Compare pre/post test data
· Look for strengths, and gaps in data 
· Look at individual student’s needs
· Look at needs of particular subgroups and decide how we can address them
· Look at student work and score them together based on rubric
· Examine how students are understanding concepts 
· Discuss grouping of students and how students can help one another
· Create/modify rubrics and assessments
· Analyze growth over time on data trackers
· Celebrate successes!!!





PLC Question #4:  Based on our collaborative analysis of the data, what can we do to improve/extend student learning?
· Plan intervention or extension activities by name and need
· Develop new strategies for re-teaching and/or enrichment
· Learn from one another about successful instructional practices to teach skills
· Decide whether we need to make changes to pacing 
· Look at how a strategy we used to teach one concept can be used to teach another concept



·   The norms created by each team.
·   The SMART goal(s) for each team.
·   A brief explanation regarding how teams are      provided collaborative time.
·   A brief explanation regarding your strategies for providing students with intervention and enrichment (who receives this support, when, and how).
·   The agreed-upon essential outcomes for each team in math and /or language arts.

Optional:  You may include any of the following products your team would like to highlight:
· Team developed curriculum pacing guides
· Examples of team developed common assessments
· Examples of how information from common assessments is presented to each teacher on a team
· Analysis sheets summarizing results of a common assessment and indicating team-developed strategies for improvement.
· A brief explanation regarding how the work of teams is monitored and supported.
· Additional information that your team feels will help the audience understand the work your staff members have done to develop their capacity to operate your school as a professional learning community.
· Unpacking lessons in LEARN model
· _________________________________________________
· _________________________________________________
· _________________________________________________




PLC 
Work Sessions
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 (
 
)
Unpack Standards
 
Gaining a deeper and true understanding of the objectives in a collaborative and systematic manner
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	 (
Unpacking the Standard/Brainstorming Template
 
)


Standard
 

	Verbs: (what do the students need to do)
 
 
 
 
	To what extent
	Essential knowledge and vocabulary

	Materials/ Resources we will need/have
 
 
 
 

	Released SOL Question examples, ideas, wording, or vocabulary that we need to expose the kids to specific to this standard
 
 
 
 

	Ideas for methods of direct instruction/Best Practice
 
 
 
 
 
 




 (
 
Create Common Assessments
 
Team constructs AND uses assessment tools: both NON-GRADED and GRADED
)
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CREATING COMMON ASSESSMENTS PROTOCOL
Establish purpose of testing. 
How will scores be used?
What decision will they inform?
Are results for formative or summative purposes? 
Get clear on learning targets.
 What is essential that students need to know / be able to do? 
Create test plan based on targets. 
 Balance content & cognitive processes.
 Common performance base. 
Select item format(s).  
 Selected Response: true / false, multiple choice
 Constructed Response: short answer, essay
 Performance Assessment: task rubric, process rubric
 Personal Communication: interview, think aloud
     Match assessment method to learning target. Pay attention to verb. 
 Consider time to prepare, time to administer, time to score & reliability issues.  
Assemble assessment.
 Who is responsible for finding or creating items? Preparing materials?
 What is the timeline?
 How will scoring be done? 
Try out assessment and collect data.
 Look at item & assessment statistics: percent answering correctly, percent choosing each answer option, inter-rater reliability, etc. 
 Do items measure what you intend to measure?
· Revise assessment as needed.  
· Stay in alignment with purpose.                      ~Created by Alyssa Pappas
 


 (
 
 
Design/Create Instruction
 
LEARN lesson design
)
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 (
 
Collaborative Learning Visits
 
Teachers observing both individually 
designed
 and co-designed lessons of other teachers and specialists
)




 (
Collaborative Learning Visits is a process in which teachers visit classrooms of colleagues, take notes on 
evidence
 observed, and talk about questions they have to help teachers improve their practice. Ultimately, these visits provide a continuous improvement model to help focus staff development needs from year to year. 
) (
Collaborative learning visit guide
From FCPS Best Practices for Teaching and Learning
 
)
 (
ROLES OF WALKERS: 
All walkers will be responsible for taking notes on what they have observed related to a best practice in the Best Practices in Teaching and Learning framework.  A limited number of conversations with students can be held without disrupting the overall tone of instruction.  
Walkers
 visit several classrooms for 10-15 minutes each and can engage in any of the following roles:
GROUP LEADER:

 
    Leads the walking group and keeps walkers to the schedule, fills in when necessary

 
    Keeps time during the visit and “gives the signal” when it’s time to go

 
    
Facilitates
 the sharing out after the visit

 
    Participates in the debrief discussion with the principal and provides the group’s feedback
NOTING EVIDENCE: 

 
    Circulates around the room and notes evidence for the specific best practice

 
    Interactions between students and with the teacher

 
    Information posted and displayed on walls

 
    
Listens
 for evidence of the descriptors from each category

 
    
Consults
 the Collaborative Learning Visit Guide when necessary

 
    
The
 general classroom environment is designed to support the specific best practice
TALKING WITH STUDENTS: 

 
    
Identifies
 one or more students to speak with during the visit

 
    Uses the question stems to talk with them and takes notes on their responses

 
    
Does
 not press the issue; if the student is not comfortable, the walker moves on
LOOKING AT STUDENT WORK
: 

 
    Circulates around the room and observes evidence in student work for the specific best practice

 
    
Looks
 at student work:  
Student notebooks/portfolio
, Student work displayed in the classroom, Student work on assigned task, Student work is aligned with the Program of Studies and Standards of Learning, Student work is aligned with the posted objectives/daily agenda
)





 (
Debrief After Class
) (
Collaborative learning visit guide– 
cont.
) (
 
 
) (
 
 
 
 
 
       
 
 
   
)
 (
The debrief
 is an opportunity to review and synthesize all of the information walkers have obtained during the course of the walk.  Most of the time the walkers gather in the hall immediately after the visit and each takes a few moments to review his or her notes, looking for evidence around the best practice.  Each walker also thinks of one or more thought-provoking questions designed to guide, encourage, or inspire the principal and staff to learn in order to take instruction in the school to the next level.  At times each walker may not pose questions, and the questions may surface later in the process.  Walkers then take turns, providing their evidence and then their questions.  Patterns will begin to appear.  
)

 (
Reflection
) (
When all of the visits are completed, the groups of walkers gather and discuss the patterns in the evidence they      have observed.  They also pull together their thought-provoking questions. 
)
 (
It is crucial for the building staff to receive feedback about the teaching and learning observed during the Collaborative Learning Visits.  The feedback can be given by the principal or a principal’s designee in the form of a letter to the staff or as informal oral feedback.  Instructional leaders may also include additional components in the letter. Feedback is an opportunity to clarify the school’s focus, identify models of good work, 
clarify
 the quality of work expected and set future goals and future staff development needed to reach those goals.  Feedback is always designed to open lines of communication.
 
) (
    
  Feedback
)






 (
 
Collect and Evaluate Data
 

 
Transparency of data sharing

 
Collaborative analysis of data
)







 (
DATA DISCUSSION PROTOCOL:
PRIOR to MEETING:
Send out initial email and agenda (attached) including these questions for thought prior to meeting.

 
What
 important points seem to “pop-out?”

 
What
 are some patterns or trends that seem to be emerging?

 
What
 seems to be surprising or unexpected?

 
What
 inferences/explanations/conclusions might we draw? (
causation
)

 
What
 are some solutions we might explore based on our conclusions? (
action/interventions
)
 
AT the MEETING:

 
After
 receiving the data please privately reflect on the questions under Here’s What?  

 
We
 will share in a Round Robin fashion.

 
Next
 do this for So What…and follow same procedure for the rest of the process.
)


	Here’s What
	So What
	Now What

	(Surprises, Revelations, Confirmations)
	(Your thoughts about implications of the results)
	(Next steps as a result of what you see)

	• What important points seem to “pop out”?
 
 
• What are some patterns,
categories, or trends that are emerging?
  
• What seems surprising or unexpected?
  
• What are some things we have not yet explored?
 


 (
Data-Driven Dialogue, 
A
 Facilitators Guide to Collaborative Inquiry
, 2004
) (
Data-Driven Dialogue, 
A
 Facilitators Guide to Collaborative Inquiry
, 2004
)
	• What inferences/ explanations/conclusions might we draw?
(causation)
 
 
 
 
 
 
 
  
• What additional data sources might we explore to verify our explanations? (confirmation)
 
	• What are some solutions we might explore as a result of our conclusions? (action)
 
 
 
 
 
 
 
 
  
• What data will we need to collect to guide implementation? (calibration)


Data-Driven Dialogue, A Facilitators Guide to Collaborative Inquiry, 2004


 (
ASSESSMENT ANALYSIS SHEET AND INSTRUCTIONAL PLAN FOR TEACHER:
 
)
	STUDENTS OF MAJOR CONCERN
Which students will need small group instruction for re-learning?
	SMALL GROUP INSTRUCTION:
Which standards warrant more time for small group instruction and review?
	INSTRUCTIONAL PLAN:
How and when will you structure small group instruction? How will you re-assess the students?

	 
 
 
 
 
 
 
 
 
 
	 
	 

	WHOLE CLASS INSTRUCTION:
Which standards warrant more time for whole class instruction, re-teaching, and review?
	ANALYSIS:
Why did students not learn the standards?
 
 
	INSTRUCTIONAL PLAN:
Which best practice strategies will you be using to address these standards? How will you re-assess the students?
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Evaluate Process/Celebrate
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Appendix
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Conversation Maps: On-Going Cycle of Assessment and Instruction
Content Area:  _______________________________________

1. Who are the students and, based on data (quantitative AND qualitative), what do they need?   (Possible reflection prior to conversation.)
0. What criteria do you use to think about your students and their learning needs?
0. What are you going to do for these students so that the lesson matches their learning style, interest, gender, readiness, and/or culture?
0. Consider an AAP student, benchmark student, and struggling student
0. Describe each student, including: home life, academics (areas of strength and weakness), social skills, relevant data etc.
0. How do you balance the needs of all learners in your class? 

1. Planning for differentiated instruction
1. What standards will be the focus of the lesson?
1. How do you know that this is an appropriate focus for your students?  What assessments have you previously given?  
1. What differentiation is needed?  What pre-teaching will need to be done with students who demonstrated needs on the pre-assessment? What extension opportunities will need to be provided for students who demonstrated mastery of the standard on the pre-assessment?
1. What teaching strategies will you use?  What research/theory supports your decision?
1. How will you check for understanding? How will you know if your students got it?  What will you do it they don't?  How will you motivate students who aren't showing innate interest in the topic?

1. Pre-teaching to build background knowledge
2. What do students need to know and be able to do to understand the upcoming lesson?
2. What resources (materials and/or people) will you access to support their learning?
2. What information will you teach them prior to the lesson (what subsumed skills must they have to be successful)?
2. How will you help them build links between this information and the upcoming lesson?

1. Reflecting upon instruction
3. How did the lesson go?  What happened?  Did the lesson go as planned?
0. How did the students react to the lesson?
0. Did you need to make adjustments "on the fly"?
0. What adaptations did you make and why?
3. In what ways does what happened surprise you?
3. What explanation can you give for what happened?
3. What re-teaching (if any) is needed?
3. If you could replay the lesson how would it go? What would you do differently?
3. How will this lesson help you think about future lessons?





1. Intervention and Monitoring 
4. What students need additional instruction/support?
4. What is the intervention?
4. What best practices instructional strategies will we use for the intervention?
4. How often will the intervention occur?
4. Who is implementing the intervention?
4. What resources and tools will be needed for the intervention?
4. What data will we collect to guide the implementation of the intervention?
4. Who will collect the data?
4. How will it be collected?
4. When will we regroup to assess and calibrate our action plan?

1. Assessment
5. Through dialogue (using a protocol), develop a common understanding of the standards.
5. Decide on the format of the assessment (e.g., multiple choice, short answer, performance) for each standard and how it will be scored (through Horizon or via a rubric).
5. Determine when assessments will be given within the quarter when planning and pacing instruction for that quarter.
5. Decide who will create each assessment and when the drafts are due for peer review. (Peer review could be done via e-mail)
5. Administer the assessment to students within an agreed-upon window of time.
5. Score the assessment within the agreed-upon time frame.
5. Analyze the data, individually and collectively. 
5. Based on the results of the data analysis, plan for pre-teaching and teaching. (Return to Conversation Map #1)

~  Ann Delehant
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The Capacity of a Professional Learning Community:
Four Interconnected Factors
Four interconnected factors determine the capacity of a learning community. While each

factor can be addressed individually to benefit student learning, maximum efficiency depends
on finding connections between each area.

New Structures and Procedures

Highly functioning learning teams have formalized, collaborative
ways of identifying essential learning goals, assessing the extent
to which students have mastered those learning goals, and re-
sponding to differentiated student needs. Establishing structured
procedures for each of these processes is essential for efficient
collaboration.

Improved Communication

Teaching has long been defined by isolation. Educators have
worked alone to address the needs of their students and rarely
looked beyond their own classrooms. Schools functioning as PLCs
see teachers engaged in frequent conversations, using communi-
cation to build shared understanding about teaching and learn-
ing. This collaborative work is built upon established systems for
communication within and across learning teams.

Student
Learning

The primary goal
of any learning
community—

improving student
learning—is limited
only by a school’s

ability to establish new
structures,
improve
communication,
enhance teacher
learning, and

Enhanced Teacher Learning

The most effective learning communities are defined by a spirit
of reflection, an action orientation, and a focus on “collective in-
quiry” {DuFour, DuFour, & Eaker, 2008). Teachers are continuously
revisiting their instruction together, working to tailor practices to

match the individual needs of the student population they serve. develop
Instructional capacity improves as teachers share ideas across collective
classrooms and as they experience systematic training in action intelligence.

research or support for National Board certification.

Collective Ownership and Intelligence

Teachers take ownership of all students and respond as a collec-
tive entity to challenges and opportunities. They make efforts to
identify and then amplify instructional practices that work—and
to eliminate those that are ineffective. Teams create warehouses
of best practices that all members of a faculty can draw from to
develop an understanding of student needs.

Building a PLC at Work™ © 2010 Solution Tree Press ¢ solution-tree.com
Visit go.solution-tree.com/PLChooks to download this page.
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The Seven Norms of Collaborative Work

Pausing: Pausing before responding or asking a question allows time for
thinking and enhances dialogue, discussion and decision-making.

Paraphrasing: Using a paraphrase starter that is comfortable for you:
“So...” or “As you are...” or “You're thinking...” and following the starter with a
paraphrase assists members of the group to hear and understand each other
as they formulate decisions.

Probing: Uging gentle open-ended probes or inquiries such as, “Please say
more...” or “I'm curious about...” or “I'd like to hear more about...” or “Then,
are you saying...?” increases the clarity and precision of the group’s thinking.

Putting ideas on the table: Ideas are the heart of 2 meaningful dialogue.
Label the intention of your comments. For example, you might say, “Here is
one idea...” or “One thought I have is...” or “Here is a possible approach...”.

Paying attention to self and others: Meaningful dialogue is facilitated
when each group member is conscious of self and of others and is aware of not
only what she/he is saying, but also how it is said and how others are
responding. This includes paying attention to learning style when planning
for, facilitating and participating in group meetings. Responding to others in
their own language forms is one manifestation of this norm.

Presuming positive intentions: Assuming that others’ intentions are
positive promotes and facilitates meaningful dialogue and eliminates
unintentional put-downs. Using positive intentions in your speech is one
manifestation of this norm.

Pursuing a balance between advocacy and inguiry: Pursuing and
maintaining a balance between advocating a position and inquiring about
one’s own and others’ positions assists the group to become a learning
organization.

Adapted from William Baker, Group Dynamics Associates, 720 Grizzly Peak Bivd., Berkeley, CA 94708

The Adaptive School: Developing and Facilliating Collaborative Groups
Robert Garmston and Bruce Weliman, Four Hats Seminars, 337 Guadalupe Drive, El Dorado Hills, CA 95762, {916) 933-2727
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PLC WORK SESSION EXPECTATIONS

Unpack Standards
Gaining a deeper and true understanding
of the objectives in a_collaborative and

systematic manner

Create Common Assessments
Team constructs AND uses assessment
tools: both NON-GRADED and
GRADED

—>

—>

Tool Box

* VDOE Curriculum Framework
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L 9
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Essential Understanding Graphic Organizer

Standard:

Standard in our own words:

‘What do students have to do?
(verbs)

With/About what?
{nouns)

Within what
parameters

Essential Understanding (VDOE, POS):

Content and/or Process Skills
(Kid-friendly statements, “] can...”)

Prior Knowledge-concepts:

Prior Knowledge-vocabulary:

Essential vocabulary:

Where might students experience difficulty?

Strategies for addressing anticipated misconceptions:

‘What evidence will we accept that students can demonstrate the essential understanding?

Ideas for enrichment:





image12.png
On-going Assessment:
A Diagnostic Continuum

Feedbackand Goal Setting

Pre-assessment Formative Assessment bummative Assessment
(GLETReN I (Keeping Track & Checking -up) (Making sure)

Pre-test

Unit Test
Graphing for Greatness Performance Task
Inventory Product/Exhibit
Kwe Demonstration
Checklist Portfolio Review
Observation

Self-evaluation

Questioning





image13.wmf

image14.png
Link POS: SoL:

Assessment:

Engage and Educate

Assessment:

Active Learning

Assessment:

Reflect

Now and Then





image15.png
Link POS: SOL: M QXC'{YY\P] &

KWL, Turn and Talk, Word Splash, Think-Pair-Share, Quick Write, Brief
Discussion, Demonstration, Brief Film Clip, Puzzle, Practice Problem

Assessment:

Engage and Educate

Exploration, Small Group Instruction, Physical or Electronic (computer) Models,
Collaborative Groups, Brief Lecture, A combination of these strategies

Assessment:

Active Learnlng

o (Centers e Guided math
e Different groups
activities for | | ® Choice
different Activities
students P Cooperative
based on Learning
individual Groups
learning ® Partners
needs
Assessment:
Reﬂect

Quick Write, Exit Slip, Turn and Talk, Conversation

Now and Then

It places the lesson in the big picture. Now and Then provides, for the student, a
link to the broader context of learning- past, future, long term — and application to
the real world.

Adapted by Jovon Rogers, Riverside ES
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ical Issues for Team Considerat

Team Name:
Team Members:

Use the following rating scale to indicate the extent to which each statement is true of your team.

10.

11.

100

2 3 4 5 6 7 8 9 10

Not True of Our Team Our Team Is Addressing This True of Our Team

We have identified team norms and protocols to guide us in working together.

We have analyzed student achievement data and established SMART goals to improve
upon this level of achievement we are working interdependently to attain. (SMART Goals
are Strategic, Measurable, Attainable, Results-Oriented, and Timebound. SMART Goals
are discussed at length in chapter 6.)

Each member of our team is clear on the knowledge, skills, and dispositions (that is, the
essential learning) that students will acquire as a result of (1) our course or grade level
and (2) each unit within the course or grade level.

We have aligned the essential learning with state and district standards and the high-
stakes assessments required of our students.

We have identified course content and topics that can be eliminated so we can devote
more time to the essential curriculum.

We have agreed on how to best sequence the content of the course and have estab-
lished pacing guides to help students achieve the intended essential learning.

We have identified the prerequisite knowledge and skills students need in order to mas-
ter the essential learning of each unit of instruction.

We have identified strategies and created instruments to assess whether students have
the prerequisite knowledge and skills.

We have developed strategies and systems to assist students in acquiring prerequisite
knowledge and skills when they are lacking in those areas.

We have developed frequent common formative assessments that help us to determine
each student’s mastery of essential learning.

We have established the proficiency standard we want each student to achieve on each
skill and concept examined with our common assessments.

Learning by Doing ® 2006 Solution Tree m www.solution-tree.com A
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12. We use the results of our common assessments to assist each other in building on
strengths and addressing weaknesses as part of an ongoing process of continuous
improvement designed to help students achieve at higher levels.

13. We use the results of our common assessments to identify students who need additional
time and support to master essential learning, and we work within the systems and
processes of the school to ensure they receive that support.

14. We have agreed on the criteria we will use in judging the quality of student work related
to the essential learning of our course, and we continually practice applying those crite-
ria to ensure we are consistent.

15. We have taught students the criteria we will use in judging the quality of their work and
provided them with examples.

16. We have developed or utilized common summative assessments that help us assess the
strengths and weaknesses of our program.

17. We have established the proficiency standard we want each student to achieve on each
skill and concept examined with our summative assessments.

18. We formally evaluate our adherence to team norms and the effectiveness of our team at
least twice each year.

A Learning by Doing ® 2006 Solution Tree m www.solution-tree.com 101
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Learning Together, The Future is Now

Language itself is a critical tool for successful collaboration (Bean, Grumet, and Bulazo, 1999). To ensure that all FCPS leaders have a shared
understanding of these critical terms for their work with Professional Learning Communities (PLC), Best Practices (BP), and Closing the

Achievement Gap (CTG), the vocabulary crosswalk has been updated for 2012. This table is provided as a guide for a common knowledge of
vocabulary across the division.

Vocabulary Crosswalk 3.0

SCHOOLS DEPARTMENTS

Action Research: Any systematic inquiry conducted by teacher
researchers, principals, school counselors, or other stakeholders
in the teaching/learning environment to gather information about
how their particular school operates, how they teach, and how
well their students learn. This information is gathered with the
goals of gaining insights, developing reflective practice, effecting
positive changes in the school environment, and improving
student outcomes and the lives of those involved (Mills, 2010).

Assessment: The systematic collection, review, and use of

information about educational programs undertaken for the + Roles and responsibilities are defined for supporting the

purpose of improving student learning and development (Palomba school division

& Banta, 1999). * Benchmarks and appropriate measures are identified (e.g.,
school division goals, federal standards, industry best

Formative Assessment: Assessments for learning that are a practices, etc.)

part of an ongoing process to monitor each student’s learning * Success toward benchmarks is determined

on a continuous basis. They are intended to inform teachers + Continuous improvement actions are put into effect

regarding the effectiveness of their practice and students of their

next steps on the scaffolding of learning (DuFour, DuFour, Eaker

& Many, 2010).

Accountability: A system in which:

Summative Assessment: Assessments that determine if
students have metintended standards by a specified deadline
(DuFour, DuFour, Eaker & Many, 2010).

Benchmarking: The systematic process of identifying, understanding, and adapting outside practices from organizations, districts, and/
or schools anywhere in the world to help improve performance (Adapted from APQC) (DuFour, DuFour, and Eaker, 2010).

Building Shared Knowledge: Learning together. When members of PLCs are called upon to resolve an issue or make a decision, they
consistently attempt to learn together by clarifying questions and accessing the same information and knowledge base. Members of a
PLC, by definition, will learn together (Adapted from DuFour, DuFour, and Eaker, 2010).

Celebration: The school division believes in recognizing the efforts and achievements of both students and employees as a powerful
tool for communicating what is valued in the school system.

Closing the Achievement Gap: FCPS' vision is to eliminate all gaps between its highest performing subgroups (usually White or Asian)
and all other subgroups of students. The gap will be considered closed, therefore, when the disparity in academic achievement between
these student groups is no longer persistent and due only to chance.

Coaching: To coach is to help an individual or a group take action toward the individual’s or group’s goals while simultaneously helping
the individual or group to develop expertise in planning, reflecting, problem solving, and decision-making (Garmston and Wellman)
(DuFour, DuFour, and Eaker, 2010).

Collaboration: A systematic process in which people work
together, interdependently, to analyze and affect professional
practice to improve individual and collective results. In a PLC,
collaboration focuses on the critical questions of learning
(DuFour, DuFour, and Eaker, 2010).

Collaboration: A systematic process in which people work
together, interdependently, to analyze and improve results
(DuFour, DuFour, and Eaker, 2010).

2012 Leadership Conference 13




image22.png
Learning Together, The Future is Now

Vocabulary Crosswalk 3.0

SCHOOLS

DEPARTMENTS

Collaborative Learning Visits (CLV): A focused visit to
classrooms in a content area, or throughout an entire school, to
gatherinformation, provide feedback to teachers, then reflect
on a specific instructional practice for the purpose of continuous
improvement in teaching and learning.

Collaborative (Learning) Teams: People who are committed to
working together to achieve a collective purpose of learning for
all students. The teams meet on a regular basis during the school
day. They clarify what students must leam, gather evidence of
student learning, analyze the evidence, identify powerful teaching
strategies/best practices, and transfer strategies across all teams
and to all team members. Teams develop, where appropriate,
unified policies and procedures regarding content scope,
sequencing, pacing, grading, and other assessment practices.
The collaborative teams work interdependently together to create
and achieve common SMART goals (Adapted from A Shared
Vision, FCPS 2010 Leadership Conference Program) (Adapted
from DuFour,DuFour, and Eaker, 2010).

Site Visits: A visit to a school, school system, or ather facility
to focus on specific processes or practices that will resultin
continuous improvement in FCPS.

Collaborative Teams: People who are committed to working
together to achieve a collective purpose. The teams meet on a
regular basis during a regular work day. They clarify the task/
project, gather evidence, analyze the evidence, identify powerful
strategies/best practices, and transfer strategies across all teams
and to all team members. Teams develop, where appropriate,
unified policies and procedures regarding the work. The
collaborative teams work interdependently together to create and
achieve common SMART goals (Adapted from A Shared Vision,
FCPS 2010 Leadership Conference Program) (Adapted from
DuFour, DuFour, and Eaker, 2010).

Collective Efficacy: Collective efficacy consists of judgments about the capabilities that a faculty brings to a given learning situation.
These judgments include inferences about the faculty’s teaching methods, skills, training, and expertise (Goddard, 2002) (DuFour,

DuFour, and Eaker, 2010).

Customer Service: The provision of service to others before, during, and after the service. It involves a series of activities designed to
enhance the level of customer satisfaction which is the feeling that the services have met customer expectations.

Data Analysis: The process of examining data to identify
patterns, categories, or trends in order to ask and answer
questions that guide instructional decision-making.

Data Analysis: The process of examining data to identify
patterns, categories, or trends in order to ask and answer
questions that guide decision-making.

Data-Driven Dialogue: Dialogue based on student performance data, program data, or community data that an individual or group uses
to focus and calibrate conversations. It allows group members to “inquire into and clarify their own and others assumptions” as group
members “seek shared understanding” (Wellman and Lipton) (DuFour, DuFour, and Eaker, 2010).

Dialogue: A reflective learning process in which group members seek to understand one another’s viewpoints and deeply held
assumptions (Garmston and Wellman, 2009) (DuFour, DuFour, and Eaker, 2010).

Discussion: Focuses on the parts and their relationship to one another—the causes, the effects, and the ripple effects of proposed

actions and solutions. Three elements shape skilled discussions:
« Clarity about decision-making processes and authority

+ Knowledge of the boundaries surrounding the topics open to the group’s decision-making authority
+ Standards for orderly decision-making processes in which they are engaged

(Garmston and Wellman, 2009) (DuFour, DuFour, and Eaker, 2010)

Efficacy: Refers to knowing that | have the capacity to make a difference through my work and being willing to take the responsibility
to do so. Efficacy describes people who have internal resourcefulness; they take responsibility; they know they have choices and make
choices; they are problem-solvers; and they take action (Costa and Garmston) (DuFour, DuFour, and Eaker, 2010).

Efficiency: A level of performance that describes a process that uses the lowest amount of inputs to create the greatest amount of
outputs.

Enrichment: A higher quality of work that is covered in depth, broadens the learning experience and promotes higher-level thinking.

14 Fairfax County Public Schools
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Vocabulary Crosswalk 3.0

SCHOOLS

DEPARTMENTS

Innovation: Schools and/or the division create better or more effective products and processes that are readily available.

Intervention: A vital, sequential part of the instructional

program that provides additional time and support to any student
demonstrating the need to enrich, accelerate, or address learning
gaps (Buffum, Mattos, and Webber, 2009) (DuFour, DuFour, and

Eaker, 2010).

Intervention: To involve oneself in a situation so as to alter or
change an action or development.

see the whole together” (Senge, 1990).

Learning Organizations: “Organizations where people continually expand their capacity to create the results they truly desire, where
new and expansive patterns of thinking are nurtured, where collective aspiration is set free, and where people are continually leaming to

Operational Expectations: What the School Board uses to monitor how the system operates to meet the Mission and Student
Achievement Goals which are the major drivers of what happens in the school system. Continuous monitoring by the Board will provide
the means for judging whether compliance with the Operational Expectations has been achieved.

Outlier: A scientific term to describe things or phenomena that lie outside normal experience.

Parent/Community Partnerships: Schools that build strong
partnerships focus on building a trusting, collaborative
relationship with family members; recognize and respect family
needs and cultural differences; and embrace a philosophy of
partnership where power and responsibility are shared.

Partnerships: The school division builds strong partnerships that
focus on building trusting, collaborative relationships with

all stakeholders (e.g. parents, students, businesses, county and
city governments, internal customers, vendors, and grantors)

and embraces a philosophy of partnership where power and
responsibility are shared.

Performance Standards: The essential skills and knowledge
that students must possess, be able to perform, and understand
at the conclusion of a given course. These are often referred to as
a course's standards in the context of FCPS Program of Studies
(POS) and Virginia's Standards of Learning (SOL).

Performance Standards: The school division acts according to
accepted standards to ensure that personnel are in compliance
with laws, policies, regulations, and best practices.

promote transparency.

Professional Learning Community (PLC): Educators
committed to working collaboratively in ongoing processes of
collective inquiry and action research to achieve better results for
the students they serve. PLCs operate under the assumption that
the key to improved learning for students is continuous job-
embedded leaming for educators. Schools that function as PLCs
are composed of collaborative teams. The people on these teams
have a shared responsibility to answer the four critical questions
in ways that enhance the leaming of their students (DuFour,
DuFour, and Eaker, 2010).

Pilot: Schools and/or the division create tentative models for experimentation or development to seek improvement in results and

Professional Learning: A comprehensive, sustained, and intensive approach to improving all employees’ effectiveness in their role
for the ultimate purpose of raising achievement for each FCPS student. Professional learning fosters collective responsibility for this
purpose and for the overall effectiveness, efficiency, and customer satisfaction of FCPS. It must be ongoing, aligned, embedded in the
workplace, collaborative, data-driven, clearly defined, and assessed for effectiveness (The complete definition for professional learning
may be found at http:/www.fcps.edu/pla/oas/leadership_conf_2012/pdf/Definition_of_Professional_Leaming.pdf).

Professional Learning Community (PLC): A culture and a
structure of collaboration where people work together to solve
problems with a focus on results through the lens of student
achievement, effectiveness, efficiency, and customer satisfaction.

2012 Leadership Conference 15
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Vocabulary Crosswalk 3.0

Professional Learning Community (PLC) Survey Continuum:

Not Yet Begun (Pre-Initiation Stage): The school/department has not yet begun to address the principle or practice of a PLC.
Talking (Initiation Stage): No significant action; the school/department has made an effort to address the principle or practice, but the
effort has not yet begun to impact a critical mass of staff/department members.

Begun Implementation (Implementation Stage): A critical mass of staff/department members is participating in implementing the
principle or practice, but many approach the task with a sense of compliance rather than commitment. There is some uncertainty
regarding what needs to be done and why it should be done.

Beyond Initial Implementation (Developing Stage): Support is growing. Structures are being altered to support the changes, and
resources are being devoted to moving them forward. Members are becoming more receptive to the principle, practice, or process
because they have experienced some of its benefits. The focus has shifted from “Why are we doing this?” to “How can we do this more
effectively?”

Deeply Embedded (Sustaining Stage): The principle or practice is deeply embedded in the culture of the school/department. Itis

a driving force in the daily work of staff. Itis deeply internalized, and staff would resist attempts to abandon the principle or practice
(DuFour, DuFour, Eaker, and Many 2010).

School Improvement Plan (SIP): An effective school Continuous Improvement: The school division management
improvement plan includes the vision, mission, beliefs, and processes and strategies are constantly evaluated and improved
goals of a school. Itincludes a strategic and continuous plan in light of their efficiency and effectiveness and are monitored
that focuses on quality education and high levels of student through feedback tools, such as the Plan Do Study Act (PDSA)
achievement. The SIP is monitored through data and feedback model.

tools, such as the Plan Do Study Act (PDSA) model.

Seven Norms of Collaborative Work: Pausing, Paraphrasing, Posing Questions, Putting Ideas on the Table, Providing Data, Paying
Attention to Self and Others, and Presuming Positive Intentions (Garmston and Wellman, 2009) (DuFour, DuFour, and Eaker 2010).

Shared Leadership: The school division fosters shared leadership that is widely distributed throughout departments and schools
rather than vested in an individual person or position. Emphasis is placed on interdependence and developing the capacity of people
throughout the department or division to assume leadership roles.

Shared Vision: Building a sense of commitment in a group by developing shared images of the future the group seeks to create and the
principles and guiding practices by which it hopes to get there (Senge, 1994) (DuFour, DuFour, and Eaker, 2010).

Simultaneous Loose and Tight School Culture: A leadership concept in which leaders encourage autonomy and creativity
(loose) within well-defined parameters and priorities that must be honored (tight). The concept has also been referred to as “directed
empowerment” (Waterman, 1987), a “culture of discipline with an ethic of entrepreneurship” (Collins, 2001, p.124) and “defined
autonomy” (Marzano and Waters, 2009) (DuFour, DuFour, and Eaker, 2010).

SMARTR Goals: Goals that are Strategic and Specific, Measurable, Attainable, Results-oriented, Time-bound and Rigorous (Conzemius
and O'Neill, 2005) (DuFour,DuFour, and Eaker, 2010) (Stronge, 2012).

Team Norms: Ground rules or habits that govern a group. (Goleman, 2002, p. 173). In PLCs, norms represent protocols or commitments
developed by each team to guide members in working together. Norms help team members clarify expectations regarding how they will
work together to achieve their shared goals (DuFour, DuFour, and Eaker, 2010).

Trust: One’s willingness to be vulnerable to another based on the confidence that the other is benevolent, honest, open, reliable, and
competent (Mishra, 1996; Tschannen-Moran and Hoy, 1998, 2000). Trusting relationships allow colleagues to engage in honest dialogue,
make commitments to one another, hold each other accountable, and collectively focus on better results for students (Adapted from
Lencioni, 2003) (DuFour, DuFour, and Eaker, 2010).

Working Agreements for Collaborative Team Meetings: Rules that guide the team’s conduct during meetings. Examples could
include: begin the meeting and end the meeting on time, or everyone is prepared for the meeting.

16 Fairfax County Public Schools
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From a focus on teaching . . .

A Shift in Fundamental Purpose

to a focus on learning

From emphasis on what was taught . . .

to a fixation on what students learned

From coverage of content . . .

to demonstration of proficiency

From providing individual teachers with
curriculum documents such as state
standards and curriculum guides . . .

From infrequent summative assessments . . .

A Shift in Use of Assessments

to engaging collaborative teams in building
shared knowledge regarding essential
curriculum

to frequent common formative assessments

From assessments to determine which
students failed to learn by the deadline . . .

to assessments to identify students who
need additional time and support

From assessments used to reward and
punish students . . .

to assessments used to inform and
motivate students

From assessing many things infrequently . . .

to assessing a few things frequently

From individual teacher assessments . . .

to assessments developed jointly by collabo-
rative teams

From each teacher determining the criteria
to be used in assessing student work . . .

to collaborative teams clarifying the criteria
and ensuring consistency among team
members when assessing student work

From an over-reliance on one kind of
assessment . . .

to balanced assessments

From focusing on average scores . . .

From individual teachers determining the
appropriate response . . .

A Shift in the Response When Students Don’t Learn

to monitoring each student’s proficiency in
every essential skill

to a systematic response that ensures
support for every student

From fixed time and support for learning . . .

to time and support for learning as variables

From remediation . . .

to intervention

From invitational support outside of the
school day . . .

to directed (that is, required) support
occurring during the school day

From one opportunity to demonstrate
learning . . .

N

to multiple opportunities to demonstrate
learning

{continued) /

N

A
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From isolation . . .

A Shift in the Work of Teachers

to collaboration

From each teacher clarifying what students
must learn . . .

to collaborative teams building shared
knowledge and understanding about
essential learning

From each teacher assigning priority to
different learning standards . . .

to collaborative teams establishing the
priority of respective learning standards

From each teacher determining the pacing
of the curriculum . . .

to collaborative teams of teachers agreeing
on common pacing

From individual teachers attempting to
discover ways to improve results . . .

to collaborative teams of teachers helping
each other improve

From privatization of practice . . .

to open sharing of practice

From decisions made on the basis of
individual preferences . ..

to decisions made collectively by building
shared knowledge of best practice

From “collaboration lite” on matters
unrelated to student achievement . . .

to collaboration explicitly focused on issues
and questions that most impact student
achievement

From an assumption that these are “my kids,
those are your kids” . . .

From an external focus on issues outside
of the school . . .

to an assumption that these are “our kids”

A Shift in Focus

to an internal focus on steps the staff can
take to improve the school

From a focus on inputs . . .

to a focus on results

From goals related to completion of project
and activities . . .

to SMART goals demanding evidence of
student learning

From teachers gathering data from their
individually constructed tests in order to
assign grades . . .

to collaborative teams acquiring information
from common assessments in order to

(1) inform their individual and collective
practice, and (2) respond to students who
need additional time and support

J
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A Shift in S

From independence . . .

hool Culture

to interdependence

From a language of complaint . . .

to a language of commitment

From long-term strategic planning . . .

to planning for short-term wins

From infrequent generic recognition . . .

A Shift in Professi

From external training (workshops and
courses) . . .

to frequent specific recognition and a culture
of celebration that creates many winners

onal Development

to job-embedded learning

From the expectation that learning occurs
infrequently (on the few days devoted to
professional development) . . .

to an expectation that learning is ongoing
and occurs as part of routine work practice

From presentations to entire faculties . . .

to team-based action research

From learning by listening . . .

to learning by doing

From learning individually through courses
and workshops . . .

to learning collectively by working together

From assessing impact on the basis of
teacher satisfaction (“Did you like it?”) . . .

to assessing impact on the basis of evidence
of improved student learning

From short-term exposure to multiple
concepts and practices . . .

to sustained commitment to limited, focused

N

initiatives

Learning by Doing ® 2006 Solution Tree m www.solution-tree.com
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Stages of Team Development

While the process of developing a professional learning team may feel uniquely personal,
there are certain stages of development common across teams. By understanding that these
stages exist—and by describing both the challenges and opportunities inherent in each
stage—school leaders can improve the chances of success for every learning team. Use the
following quick reference guide to evaluate the stages of team development in your building
and to identify practical strategies for offering support.

Characteristics of Stage Strategies for Offering Support

Stage: Filling the Time

e Teams ask, “What is it exactly that we're O Set clear work expectations.

supposed to do together?” O Define specific tasks for teams to complete

* Meetings can ramble. (for example, identifying essential objectives

« Frustration levels can be high. or developing common assessments).

O Provide sample agendas and sets of norms to

* Activities are simple and scattered rather than -
help define work.

a part of a coherent plan for improvement.

Stage: Sharing Personal Practices

¢ Teamwork focuses on sharing instructional O Require teams to come to consensus around
practices or resources. issues related to curriculum, assessment, or
instruction.

¢ Aself-imposed standardization of instruction
appears. O Require teams to develop shared minilessons

¢ |ess-experienced colleagues benefit from the delivered by all teachers.

planning acumen of colleagues. O Structure efforts to use student learning data

* Teams delegate planning responsibilities. in the planning process.

O Ask questions that require data analysis to
answer.

Stage: Developing Common Assessments

¢ Teachers begin to wrestle with the question, O Provide teams with additional training in
“What does mastery look like?” interpersonal skills and conflict management.

¢ Emotional conversations around the O Moderate or mediate initial conversations
characteristics of quality instruction and the around common assessments to model
importance of individual objectives emerge. strategies for joint decision making.

* Pedagogical controversy is common. O Ensure that teams have had training in how to

best develop effective common assessments.

O Create a library of sample assessments from
which teams can draw.

Building a PLC at Work™ © 2010 Solution Tree Press ¢ solution-tree.com
Visit go.solution-tree.com/PLChooks to download this page.
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Stage: Analyzing

Student Learning

Teams begin to ask, “Are students learning
what they are supposed to be learning?”

Teams shift attention from a focus on teaching
to a focus on learning.

Teams need technical and emotional support.

Teachers publically face student learning
results.

Teachers can be defensive in the face of
unyielding evidence.

Teachers can grow competitive.

O Provide tools and structures for effective data

analysis.

O Repurpose positions to hire teachers trained
in data analysis to support teams new to

working with assessment results.

Emphasize a separation of “person” from
“practice.”

Model a data-oriented approach by
sharing results that reflect on the work of
practitioners beyond the classroom {for
example, by principals, counselors, and
instructional resource teachers).

Stage: Different

iating Follow-Up

Teachers begin responding instructionally to
student data.

Teams take collective action, rather than
responding to results as individuals.

Principals no longer direct team development.
Instead, they serve as collaborative partners in
conversations about learning.

O Ask provocative questions about instructional
practices and levels of student mastery.

O Demonstrate flexibility as teams pursue novel
approaches to enrichment and remediation.

O Provide concrete ways to support
differentiation.

O Identify relevant professional development
opportunities; allocate funds to after-school
tutoring programs.

O Redesign positions to focus additional human
resources on struggling students.

Stage: Reflectin

g on Instruction

Teams begin to ask, “What instructional
practices are most effective with our
students?”

Learning is connected back to teaching.

Practitioners engage in deep reflection about
instruction.

Action research and lesson study are used
to document the most effective instructional
strategies for a school’s student population.

O Facilitate a team’s efforts to study the
teaching-learning connection.

O Create opportunities for teachers to observe
one another teaching.

O Provide release time for teams to complete
independent projects.

O Facilitate opportunities for cross-team
conversations to spread practices and
perspectives across an entire school.

O Celebrate and publicize the findings of team
studies.

Building a PLC at Work™ © 2010 Solution Tree Press ¢ solution-tree.com
Visit go.solution-tree.com/PLCbooks to download this page.
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Monday, March 12, 2012

Monday, January 03, 2011

2:35PM

Team:
Date:
Host: .

Room:

SMART

Math -

NORMS: Seven Norms of Collaborative Work:
1. Pausing - pausing before responding or asking a question
2. Paraphrasing - "You're thinking..."
3. Putting Inquiry at the Center - inquire into the ideas of others
before advocating your ideas
4. Probing - "I'd like to hear more about.."
5. Placing Ideas on the Table - "Here is a possible approach..!
6. Presuming positive intentions
7. Paying altention to self and others

Goals:

Language Arts -
The percentage of sludents reading at/above grade level as measured by the 1% grade DRA
benchmark will Increase from 76% to at least 79%,

At least 86% of students in grade 1 will pass the 2011-12 MRA with a score of 70%
or better which is a 4% increase from 2010-11.

1st Grade
3/12/12

131

Facilitator:

‘The Important Work of the Collaborative Team

| G—

Mernbers Present

, | Topic/Standard | P
P

re-Work/ Time | Team Planning Question{s} for our Work Sessions and
erson Responsible Outcomes of our Wark Sassions

SIP Link

1. tanguage Arts-

SOL-1.9 The
student will read
and demonstrate
camgrehension
of a varlety of
fiction and non-
fiction.

st grade teachers |45 min.
will bring thelr
language arts
pacing guide. i
you have the
Interactive read-
aloyd manual,
please bring it also.

« What Is our upcomiag language arts unit {after
problem/solutlon) and what best practice strategles and
activities will we use to teach it? {Is there an interactive read-
stoud lesson to go with it?} {unpacking standardsand
designing Instruction}

Product:

bemgave us sorne Information about nonfiction language to
use for our nonfiction reading unit.

Work on timellnes - do life cycle of another anlmal {rot birds}
Staff falder >grade 1>language arts

Scan 1 page of a non-fiction book and put it up on
smartboard, or use MyOn

Student - made non-fiction posters

Interactive read-aloud - Bremen-Town Musicians
{distingulshing between fiction and non-fiction} - then make
fiction haif of the chart

Next day - nonfiction book and do nonfiction half of chart

damniras non-fiction book for kids to make in center about
animals,

RO01315_Re
flection_o...

ROO4ACA7_Id
entify_Na...

LA Academics work plan

Quarter 3 Page 1
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2, Language Arts -

SOL-1.9 The
student wiil read
and demonstrate
comprehersion
of a variety of
fictlon and non
fiction.

1st grade teachers 20 mis.
should bringidess |
of what strategies
have been most

usefulfor the i
suceassful readers |
in their dassroom.

* What can we do to provide intervention/best practice
instruction to students who are not currently meeting grade
level expectations in reading? {deslgning
Intervention/designing instruction})

Product:

The team discussed options such as:

Lexia to strengthen phonics skills to support reading no more
than 2 times a week.

Simple Reader's theater

Buddy reading

Myon.com to hear oral reading

Upper grade reading partriers

Checking In on all LLf students

Non fiction
lessons

5

fiction_nonf
iction_sort

3. Math -
Measurement

SOL-13-The
student will use
nonstandard
units to measure
length,
welght/mass,
and volume,

1st grade teachers | 20 min
sheuld bring a copy ‘

of the math pacing |

guide as well as any%
measurement i
assessments used ]
in the pastfew H
years. Also,
please bring any
measurement
questions from the
test bank on Lcart.

« How will we design our common measurement assessment?
How can we Incarporate ECart questions Into the
assessment? {designing common assessments}

Praduct:

are putting the final assessment together
using the Ecart questions.

LA Academics work pian:

5. Identify and monitor the
reading progress of "At Risk®
students using common
formative and summative
assessments.

Math Academics work plan:

6. Colfahorative teams will
identify At Risk students
through common formative
and summatlve assessments;
and design a specific pfan for
intervention,

. Math -
Calendar Math

{Incorporates
saveral Math
sols}

1st grade teachers 30min
should bring thelr i
Catendar Math H
manual,

i

» What are our common routines and practices in Calendar
Math across the grade level? What are the elements of
Calendar Math that should be implemented this month?
Looking st the Instructional manual, which concepts should
we focus an durlng our class discussions during Calendar
Math? [designing instruction)

Product:

Clock: to the half hour: What activity would you be doing at
that time?

Graph: Favorite Fiction Baok/ Favarite Nan-Fletion Book
Money: All the ways to mtake different amounts: 14 cents, 24
cents, etc

Math Academics wark plan:

3. Collaborative teams wifl
explore ways to use the Every
Day Counts Calendar Math
program as an effective wayto
spiral back and re-teach, as
well as preview concepts and
front load Information.

Wednesday
4. Kid Chat Nominate at feast 1{5 min. |+ Who were our Soaring Eagles and why? £15.1 - Educate students
Soaring Eagle from o regarding positive character
your class and © snosinghadaitbrrgoed traits by introducing and
enter it into the wabitaseErdTsieR reinforcing P8IS.
agendafevery ist - Asmuingetioginzeadion! | ELS.2- Sthool wide recognition
grade teacharis O snaning of students for disptaying
responsible Qaidinmee positlve character traits.
LY - sgandaiforuinclase
SRR TR al oo vEkheriRinD
5. Administration | © " ! 40 min. {e How does your team ensure consistency of best Instructionai
team practice across each member of the team?
observation s How many of your students do yourexpect to make
follow-up benchmark? Which practices have the most positive effect on
students who make benchmark?

Quarter 3 Page 2
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Date March 12, 2012

tAonday, lanvary 03, 2011

235PM

Team: 2nd Grade

Date: March
Host:

Room: 133
Facilitator:

12,2012

Norms:

Members Present

We will Fisten respectfully to alf team members” ideas and opinions.

We will make devision by consensus.

Pausing to allow time for thought,

Paraphrasing within a pattern of pause - paraphrase - question to
ensure deep listening.

Putting Inquiry at the center to reveal and extend thinking.

Probing to clarify,
Placing ideas on the table and pulling them off/ placing data and
perceptions before the group.
Paying attention to solf and others to monitor our ways of working.

Presuming positive Intentions to:siipport a non-judgmental atmosphiore;
SMART Goalst 14: 100% of second graders will score a level 28 or Iigher un the spring ORA.
Mathy By May, 100% of 2 grade students will achieve a pass profictent or above score (70%-84%) on

The Important Work of the Collaborative Team

Topic/Standard

Pre-Work/
Person Rasponsible

Time

Team Planning Question(s) for our Work Sesslons and Outcomes of
our Work Scsslans

SiPLink

CETA-Finalize
decision and
structures

Team

15 min

What vill CETAJook like for 2nd grade? How will we communicate the
event with our parents?
What rooms will be open? Who wilf be in what room?

Finalize CETA night.

Blscusslori:
- . 777 (141) will be open-tableau actor's toofkit witht 7
and

The actor's toolkit with parents watching students and then parents
warking with students to demonstrate tableaus

Parents and children wilf be given the opportunity to participate in
poetry writing through sound writing and word painting.

We finaitzed our letter that will go home with the students explaining
the evening.

2. Language Arts-
MAP Dlscussion

{dentify your,
student's needs,
aiid be able to!
sortthém intd!
groups

Team

65 min

+ What does MAP look ike in 2nd grade?
Wheo are the students identificd from our DRA data a5 "AT-Risk™?
What can wa do to provide Intervention/best practice instruction to
students whe are not currently meeting grade levef expectationsIn
reading?
What are the specific areas of reading that students are struggiing
with and unable to make progressin? {intervention)

« The 2nd grade team will develop graups for MAP time.

+ The 2nd grade team will identify time and days for MAP time.

* The 2nd grade team will know which group they are working with for
MAP. {Intervantion}

Dlscussion:

We discussed groups for MAP time with @8 We made a chart of our
atrisk students by reading level ddmmwill support the team when
possible. vy and Mer will decide who will take which students, We
revamped the progress monitoring chart sa the levels match the
reading lavel guldefines for the standards based progress report. All
students 20 and below should be ORA'd by the 23rd, We will meet
again on the 23rd to lak at our groups again.
<(ite://S\Grade2\Progress Monltoring 13-12114 16 AT risk students
support.oub>

Academlc LA 1.1.1:

Design and implement an ongoing
personalized Intervention plan for each
student identified as “At RIsk”,

Collabarative teams will develap and use
Progress Monitoring Assessment :
spreadsheets in arder to identify and !
monitor the math progress of each student
withln that grade leve]

3. Word Study

Tesm

30 min

+ What does our Word Study DSA data from the 2nd quarter
assessment show us about our students' spelling stratagies?

Academls LA 1.1.1:
Coitaborative teams will identify At Risk
students through common formative and

What strategles or zctivitles can we provide students who are

Quarter 3 Page |
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summative assessments; and design a

questions and not moving through the Word Study Developmental stages? f
concerns shout I Whatare our next steps with Word Study? {Data SP“'ﬂc.p’a" {af‘mcm"“m
Your:Znd DSA' : Analysis/intervention) {word Study DSA}
assessment
* The 2nd grade team will develop a Letter understanding of the
results of the DSA {(Werd Study).
Discussion:
What can we do for the kids who are not progressing?
Strategies are in place ie elkonlan boxes, werd walf, dictionary.
i For same chi'deen you have to fali bark a few lessons to eventually
move forward, This is especially true for children who have auditory
and visual Issues, The majority of the children are moving and doing
well.
Parking Lot {tems: Questions and Materials for Next Week:

Unpacking Mzth standard for Time-bring game ideas for centers

Quarter 3 Page 2
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3.12.12

Monday, Jznuary 03, 2011

Team: 3rd Grade

2:35 Pa Date: 3.12.12
Host.
Room: 201

Facilitator:

NORMS:

‘We will actively listen to all team members’ ideas and opinions mentally and physically.
‘We will make decisions by consensus.

We will presume positive intentions and put inquiry at the center.

We will pause to allow time for thought.

‘Members will paraphrase and clarify during discussions.

We will adhere to relevant timelines and topics during discussion.
Financial penalties for inappropriate thoughts and comments are deposited “in the jar’. Members Present
SMART Goals:

91% of 3rd graders will pass the Reading SOL with 51% Pass Advance.
2. 91% of 3rd graders will pass the Math SOL with 60% Pass Advance.

a2 e e o

=

The Important Work of the Collaborative Team

: Yopic/Standard | Pre-Work/ Time | Team Planning Question{s) for our Work Sessions and Outcomes of our Work Sessions | SIP Link
H Person Responsible
Math: 3.9 Team: Come HET What best practices are planned/have been used to support at risk students when it
Capacity/Mass- | prepared with mins. | comes to general background knowledge?
Weight activities and/or We have remediation time scheduled Into our day to meet with children; 3 varlety of
plans for Capacity | manipulatives. We also have these children meeting again witQsgR2 days a week and
and mass/weight. before/during fafter school sessions

What do interactive word walls look like?
* Qur goal Is to have teacher and student involvement with creating and
placing words on tha word wall
* Discussion: Sth grade Ides: Strip of paper; word in the middle, draw a
picture on one side and the definition on the other
© What specific activities are happening in guided groups?
» Introducing concepts: Basic understanding {(measuring hands on, geoboard
perimeter activity, broken ruley instruction, measurement with water)
= After regrouping; the lessons are tailored to the needs of the students.
o What center games, activities, and investigations are paople employing?
* gutside measuring perimeter, hands on water activities {cups, pints, galtons}
= Multiplication review
= Subtraction review or vocabulary
© How s technology being integrated?
= Discovery Fducation: Length
= Bh: games
= Kidspiration
= Daily SmartBoard guided lessons, whole groug, canter
1 © Has anyone made Horizon based homework, exit tickets, and/or centers?
= Yes; This Thursday's eCart homework focus: Fractions
= Exit Tickets: Stored on server; everyone helps
= Centers: We share everything we find with each other
© What activitics incorporate level lI/V thinking skills?
* Filp multiplication book
= Figure It Qut: Critical thinking
» Strategy Lab: Problem Solvingl

Quarter 3 Page 1
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Math MAP: Tearn: Bring 30 Describe status of currently developed Thursday Evening Horizon Assessments:

Thursday computers mins. o Fractions; THURSDAY NIGHT HOMEWORK {SKILL) 6 Questions
Horizon « What standards are we focusing on next week and the remainder of the month?
Homework o Number Sense: Subtraction: Whole numbers to 9,999

+ Should we make 2 section assessments that are half Math MAP focus and half
Language Arts or should Language Arts be anather night...or using other resources
such as Thunks?

0 language Arts: Decision: Thunks HAND IT QUT THE FRIDAY BEFORE {so they
have the weekend) and have it due the following Thursday,

« Create Thursday night Homewaork Activities and set availability for proper "Thursday
Night" as well as make them school public,

© Work individually or in teams of 2
< Thisis taken care of; our main concern is integrating Sodal Studies and Science
into the Language Arts

Soclal 30 SOL's May 15 {science} & 17 {sacial studies)

Studies/Science mins. |+ Map the remaining units allowing time for review

Pascing for o Done; consideration was given to the magnitude of this task

remainder of  Experienced members help unpack essential knowledge of each unit for new team
Year members since far more needs to he covered than we have time for.

© Greece: Social Studies

SOL Anclent
Greece Ro.. *
© Rome: Secial Studies

SOL Anclent

Mali
o Famous Americans: Language Arts; Read aloud each new Famous American and

this can be done from now until the test; Written Biographies: Famous
American

.
SOL Famous
Americans...

© Soil: INDEPENDENT SCIENCE THVIE

o Ecology {Ladybug):

© Natural Resoutces:

o Explarers {review - they never remermber it): Review: Could do written

biographies: Explorers; SOL Revlew Games

s0L

Explorers F...
© Economics Review: Greece and Rome

PS-we need
Best Practices 30
Quarterly Form mins. | Review previous form and revise appropriately for 3rd/4th quarter
2 s
d:notido: nla goke
Monthly
team plan ...

Parking Lot items: Questions and Materials for Next Week: ’

Team decided that at the beginning of each
Monday CT Meeting we will look at the

Quarter 3 Page 2
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LA/SS/SCl pacing guide we created from now
until the SOL testing dates and make decisions
regarding our next steps.

We will do this each week.

. Quarter 3 Page 3
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March 12, 2012
Team: 6th Grade
Date: Mondav, March 12,2012
Host:
Room: 227
Facilitator:
NORMS: Members Present
SMART Goals: R
1. Meeting stasts at the agreed upon time.
12. Tfunable fo attend, be represented, give data or materials needed prior o absence,
3. Stay on Agenda
4. Allow others to talk without interrupting.
5. Apply onc of the "Seven Norms of Collaboration” at cach meeting,
6. Members participate etfectively and remain on task at all times.
7. Members initiate agreed upon stratcgics with fidelity.
:8. Roles are:
; Facilitator:
I Time Keeper:
i Seribe:
l ....These rolls are static until February 6th.
!
i SMART Goals:
Math
; « 96% of Grade 6 students will pass the Virginia Math SOL. - sof CT
i » 86% of Grade 6 students in the LEP subgroup will pass the Virginia omponents o
H Math SOL. * unpacking standards
H . : + desigaing instruciion
¢ English + ¢reating common
« 96% of Grade 6 students will pass the Virginia English SOL. assessmants
i * analyzing Instruction
: « 86% of Grade 6 students in the economically disadvantaged '::f:l‘_’:’:t‘l‘:; & enrtchment
| subgroup will pass the Virginia English SOL. + other

The Important Work of the Collaborative Team

How will we know WHEN the students have learned the objective(s)?

What do we do if the students HAVE leamed the objective(s)?

What do we do if the students HAVE NOT learned the objective(s)?

‘What are the BEST PRACTICES and COMMON ASSESSMEN TS we can employ to ensure
that ALL students can fearn?

'TopIcIStandard

Pre-Work/ H
Person Responsible |

i Time

Team Planning Question{s} for our Work Sessions and Outcomes of our Work ] SiP Link
Sesstons H

Intervention and
Enrichment

Desigring
Instruction /Best
Practices

Resource providers

Resource providers

2:00-2:30| 1.} What preparations need to be made far Pi Day? What rotatlons/learning activities

are planned {Both basic concepts and extension concepts of pi)?

1.} Al students Insixth grades will be in participating in 3 rotations:

OQutside -
* Measuring clrcumference and area of tree stumps. {Circumference in the
Woodlands - much mare lyrical}
* Measure circumference of bell garden - Measure circumference of
hula hops

inside
= Circle Design and a reader’s theater

Quarter 3 Page |
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Llanguage Arts Resource providers
Instruction

1.} Planning
Instruction and
Assessment

Pacing Guide 3rd
Quarter

How do readers
of poetry...
Analyze author's
purpose by...
{6.4.i.7)

o

make Inferences
and determine
important
Information?
(6.4.£2,6.4.n.2;
6.5.d.2)

o

make
connectians and
monitor
understanding?
{6.4.1.1-5)

Identify poetic
forms, Including
hatku, limerick,
hallad, free verse
{6.4.b.3; see
Essentisl
Understandings,
Standard 4, for
definitions}

o

differentiate
between
narrative and -
poetic forms?
(6.4.39-10)

o

identify
characteristics of
rhymed,
uarhymed,
and/or patterned

Inside - cafeteria
* Pie eating
= Hula koop contest

2. What do we need to do for the Energy Audit?
1. ) Teach the kids what the Carbon Cycle is. Use the Ecosysten Unit in the Jason
Project or the EPA information. These are interactive presentations.
Data will be collected through the Coal School Challenge.org and adding data to the
carkon footgrint chart.
1.} Kids can audit their dassrooms for their classes and their buddy classes. Audit
for 4 weeks. {We will focus on appliarices and lighting.)
2. ) Data will be entered in the Cool Schaol Challenge Footprint Chart.
3.} Need a team for the common spaces and other teams.

‘will create a scheduie with items and dates with different things that need to be
done.

.} What Best Practice will be utilized In the 3rd Quarter? {Attached is the Quarterly
Team Plan. }

o

Quarterly
team plan

1.) How are we integrating the use of best practices - CETA - Actor’s Toolbox,
Concentration Circle, One Minute Challenges, Tableaus, and Reader's
Theater ?

2.) What pacing, instructional materials and strategies, and common assessments
will be utillzed for instruction of poetry and figurative language?

QOutcame: These items were tabled so teachers could attend VGEA planning at 3:00.
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Recognize and
appreciate
author’s craft?
{6.4.b.4;6.4.d.1)
o
recognize and
appreciate the
use of analogies
and figurative
language?
{6.3.0.1-3;
6.4,5.1; 6.4.d.1-2}
°
recognize and
appreciate poetic
elements?
(6.4..2)
o
recognizeand |
appreciate x
!

Imagery? {6.4.c.3;
6.4.d.1-2)

Advanced Math iKesource providers

1.} Planning

! Instruction
STANDARD G7.5
The student wil
a) describe
volume and
surface area of
cylinders;

b) soive praciical
preblems
involvingthe
volume and
surface area of
rectangular
prisms and
cylinders; and

<} describe how
changingone
measured
attribute ofa
rectangular prism 1
affects its ; .
volumeand
surface area,

STANDARD G7.8
The student,
givena polygonin
the coordinate
plane, will
represent
transformatlons
{reflections,
dilatlons,
rotations, and
translations} by
graphing in the
coordinate
plane,

3:00-4:00

(1hr)

1.) What pacing, Instructional materials and strategies, and comman assessments
will be utilized for 7.5 Volume/Surface Area and 7.8 Transformation?

* Pl Day activities - Wed.
» Syrface area of 3 Cylinder - Thy

6th Grade Math
Instruction

1.} Planning Resource providers
Instruction i

6,12-The student
will

determine
congruence of

3:00-4:00

{45 min.}

segments, angles, { Instructional and

1.} What pacing, instructional materials and strategies, and common assessments
will be utitized for 6.12and 6,137

Math Unit 7
6.12and6...

Quarter 3 Page 3

112 Achleve
their full
acadermic
potentialin tha
core discipline
of mathematics

1.1.2 Achleve
their full
academlc
potentiatin the
coredlscipline
of mathematics
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and polygons, Cucsicufum
Spectaflst
6.13-The student ¢
will

describe and
identify
propertiesof
quadrilaterals.

=l

Math Unit 7
6.12and 6...

Pre/Post Test

Parking Lot ftems:

Questions and Materials for Next Week:

Spring behavior Incentive program for students to earn

speclal rewards for positive behavior.

Quarter 3 Page 4





image1.jpeg




image2.wmf

